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                                                                          PREAMBLE  

 

This National Education Policy-2020 envisions an education system rooted in Indian ethos that 

contributes directly to transforming India, that is Bharat, sustainably into an equitable and vibrant 

knowledge society, by providing high-quality education to all, and thereby making India a global 

knowledge superpower. The Policy envisages that the curriculum and pedagogy of our institutions must 

develop among the students a deep sense of respect towards the Fundamental Duties and Constitutional 

values, bonding with one’s country, and a conscious awareness of one’s roles and responsibilities in a 

changing world. The vision of the Policy is to instill among the learners a deep-rooted pride in being 

Indian, not only in thought, but also in spirit, intellect, and deeds, as well as to develop knowledge, skills, 

values, and dispositions that support responsible commitment to human rights, sustainable development 

and living, and global well-being, thereby reflecting a truly global citizen.  

It is longtime that there is a resistance to extend duration of Teacher Education, also academically 

expressing their agony about lack of professionalism in teacher preparation. At the postgraduate teacher 

education training much focus is not laid on skills and competencies, professionalism in having capability 

to train teacher educators efficiently. The NCTE curriculum framework for Master of Education (M. Ed) is 

basically reflecting the basic framework of teacher education 2009, Right of Children to Free Compulsory 

Education, (RTE) 2009 emphasized on teacher preparation and teacher training to improve the quality of 

school education and Justice Verma Committee (JVC) recommendations.  

It has conceptualized choice based credit system (CBCS) proposed by UGC. Broadly the program 

consists of:  

1. Perspectives to provide a strong knowledge and skill base. 

2. Tool courses focus is laid on research methodology, Skill and Personality Development, Academic  

    Writing,  Expository Writing, and Self Development, Mental and Physical wellbeing.  

3. Teacher education related system, structure and policy and practice related courses  

 

Also this framework emphasized on internship, dissertation, field based engagement. All through 

the course they focus on hand holding of teacher educators to prepare professionals. JVC report also notes 

that “M.Ed. programmes are also known to be generalist in nature and do not prepare curriculum 

developers and pedagogues 
 

 

 



 

 

 

Paving way to the new guidelines suggested by NCTE also restoring the local needs by involving 

experts from the department and teachers from affiliated colleges of Vijayanagara Sri Krishnadevaraya 

University, Ballari, taking the views and suggestions, designed the curriculum. Department level core 

committee made rigorous exercise, deliberated discussed on curriculum right from structure to that of 

framing curriculum.  

 

The salient features of the curriculum are:  

1. Choice Based Credit System  

2. Engagement with the Field  

3. Internship  

4. Technology Integration  

5. Dissertation  

6. Specialization ,Core Specializations and Electives  

7. Grading  

8. Internal Assessments  

9. Continuous and Comprehensive Evaluation  

10.Mentoring  

11.Reflective Practices  

12.Inclusion  

 

This curriculum created a space for introspecting with oneself, emerging into reflective, 

autonomous, acceptable, empathetic, creative, humanistic teacher educators with integrity to become 

responsible teacher educators to prepare future teachers. 

 

 

 

 

 

 

 

 

 



 

 

 

              Master of Education students on completion of the course will be able to: 
 

 

PROGRAMME EDUCATIONAL OBJECTIVES (PEO’s) 

PEO1 : 
Acquire pedagogical skills, reflective practice and ability to adapt instruction to 

the need to fetch individual as well as group as curriculum and instructional designer. 

PEO2 : Acquire knowledge and skills in research to be reflective practitioners throughout their 

careers and to assess and improve the teaching-learning and incorporate research 
in their teaching career. 

PEO3 : Apply tools and techniques to assess and plan for education in the schools and 

colleges of Education 

 

PE04 : 
Promote technology enabled teaching learning process with working knowledge 

of information and communication technology. 

PEO5 : Work professionally as teacher educator in all educational settings with life-long learning 
adhering to ethical standards of teaching 

 

PROGRAMME OUTCOMES 

PO1: 
Gain knowledge to explore the educational thoughts of  Indian  and  Western Thinkers 
and practice their educational implications while transacting the school curriculum. 

PO2: 
Comprehend the nature of learners by applying the educational principles 
of philosophical, psychological and sociological foundations in classroom situation. 

 

PO 3: 

Develop generic skills such as decision making, critical reasoning, problem solving,   

creativity and innovation in addressing the needs of diverse learners by adopting suitable 

instructional strategies. 

PO4: 
Apply Blooms taxonomy of behavioural objectives in the teaching learning process and 

assess the students learning outcomes in terms of teacher made test and standardized test. 

PO5: 
Build confidence in conducting research and experimentation in the issues and 
challenges existing in present system of education. 

PO6: 
Integrate ICT enabled education in developing the educational technology tools 
and apply them in their curriculum transaction. 

PO7: Equip with Pre-Service training to enhance the professional ethics of the teacher. 
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VIJAYANAGARA SRI KRISHNADEVARAYA UNIVERSITY 

Jnana Sagara, Ballari - 583105 

 Department of Studies in  Education 
 

 

STRUCTURE OF THE COURSE – M.Ed. 2024-25 

Distribution of Courses/Papers in Postgraduate Programme I Semester as per Choice Based Credit System (CBCS) Proposed for 

PG Program in Education 

M.Ed I – SEMESTER 

 

 

 

Semester No. 

 

 

Category 

 

 

Subject code 

 

 

Title of the Paper 

 

Marks 

Teaching 

hours/week 
 

 
Credit 

Duration  

of  

exams 

(Hrs) IA Sem. 

Exam 

Total L T P 

 

 

 

 

 

FIRST 

DSC1 24EDU1C1L Philosophy of Education 30 70 100 4 - - 4 3 

DSC2 24EDU1C2L Advanced Educational 

Psychology 

30 70 100 4 - - 4 3 

DSC3 24EDU1C3L Advanced Curriculum 

Design and Development 

30 70 100 4 - - 4 3 

DSC4 24EDU1C4L Advanced Integrating 
Technology in Education 

30 70 100 4 - - 4 3 

DSC5 24EDU1C5L Metacognition 30 70 100 4 - - 4 3 

SEC1 
24EDU1S1L/P 

Communication Skills for 

Effective Teaching 

20 30 50 1 - 2 2 
1 

DSC2P1 24EDU1C2P 24EDU1C2: Practicum-1: 

Advanced Educational 
Psychology 

20+30    - 50 - - 4 2 - 

Total Marks for I Semester   600    24  
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VIJAYANAGARA SRI KRISHNADEVARAYA UNIVERSITY 

Jnana Sagara, Ballari - 583105 

Department of Studies in  Education 

 
 

M.Ed II – SEMESTER 

 

 
Semester No. 

 
Category 

 
Subject code 

 
Title of the Paper 

Marks 
Teaching 

hours/week 
 

Credit 

Duratio

n of 

exams 

(Hrs) 

IA Sem. 
Exam 

Total 
L T P 

 

 

 

 

 

 

 
SECOND 

DSC6 24EDU2C6L Modern Sociology 

of Education 

30 70 100 4 - - 4 3 

DSC7 24EDU2C7L Advanced Methods 

of Teaching Skills 

30 70 100 4 - - 4 3 

DSC8 24EDU2C8L Problem and Team- 
based Learning 

30 70 100 4 - - 4 3 

DSC9 24EDU2C9L Inclusive Education 30 70 100 4 - - 4 3 

DSC10 24EDU2C10L Methodology of 

Educational 

Research 

30 70 100 4 - - 4 3 

SEC2 24EDU2S2L/P Open Source 

Software for 
Education 

20 30 50 1 - 2 2 1 

DSC8P2 24EDU2C8P 24EDU2C8 
Practicum-2: 

Problem and Team- 

based Learning 

20+30 30 50 - - 4 2 - 

Total Marks for II Semester   600    24  
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VIJAYANAGARA SRI KRISHNADEVARAYA UNIVERSITY 

Jnana Sagara, Ballari - 583105 

Department of Studies in  Education 
 

 

M.Ed III – SEMESTER 

 

Semester No. 

 

Category 

 

Subject code 

 

Title of the Paper 

Marks 
Teaching 

hours/week 

 
Credits 

Duraton 

of exams 

(Hrs) IA Sem. 

Exam 

Total 
L T P 

 

 

 

 

 

 

 

 

 

 

 

 

THIRD 

DSC11 24EDU3C11L 
Pedagogies in 

Professional Education 
30 70 100 4 - - 4 3 

 

DSC12 
 

24EDU3C12L 
Teaching Outside the 

Classroom 

 

30 
 

70 
 

100 
 

4 
 

- 
 

- 
 

4 
 

3 

DSC13 24EDU3C13L 
Statistics in 

Educational Research 
30 70 100 4 - - 4 3 

 

 

 
DSE1 

 

24EDU3E1LA 
A. Digital Technology 

in Secondary and 
Higher Education 

 

 

 
30 

 

 

 
70 

 

 

 
100 

 

 

 
4 

 

 

 
- 

 

 

 
- 

 

 

 
4 
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24EDU3E1LB 
B. Policies and 

Practices of Education 

in India 

24EDU3E1LC 
C. Educational 

Entrepreneurship 

 

 

DSE2 

24EDU3E2LA 
A. Learning 

Management System 
 

 

30 

 

 

70 

 

 

100 

 

 

4 

 

 

- 

 

 

- 

 

 

4 

 

 

3 
 

24EDU3E2LB 
B. Systems and 

Structures of 
Education in India 

24EDU3E2LC 
C. Economics of 

Education 

 

GEC1 

24EDU3G1LA A. Effective Teaching  

20 

 

30 

 

50 

 

2 

 

- 

 

- 

 

2 

 

1 24EDU3G1LB 
B. Web Based 

Teaching 

24EDU3G1LC C. MOOCs 

SEC3 24EDU3S3P Internship 50 - 50 - - 4   2 - 
                                          Total Marks for III Semester   600    24  
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VIJAYANAGARA SRI KRISHNADEVARAYA UNIVERSITY 

Jnana Sagara, Ballari - 583105 

                                                                                                                                                        Department of Studies in  Education                                                                                                     

                                                                                                               IV- SEMESTER 

 
Semester No. 

 
Category 

 
Subject code 

 
Title of the Paper 

Marks 
Teaching 

hours/week 
Credit Duration 

of exams 

(Hrs) 
IA Sem. 

Exam 

Total L T P  

 

 

 

 

 

 

 

 

 

 

 

 

 
FOURTH 

 

DSC14 
24EDU4C14L Advanced Educational 

Measurement and 

Evaluation 

 

  30 
 

70 
 

100 
 

4 
 

- 
 

- 
 

4 
 

3 

DSC15 
24EDU4C15L Community Engagement 

Teaching 
  30 70 100 4 - - 4 3 

 

 

 

DSE3 

24EDU4E3LA A. Blended and Online 

Learning Design 

(BOLD) 

 

 

 

  30 

 

 

 

70 

 

 

 

100 

 

 

 

4 

 

 

 

- 

 

 

 

- 

 

 

 

4 

 

 

 

3 

24EDU4E3LB B. Educational 

Planning  and 
Management 

24EDU4E3LC C. Professional Ethics, 

Academic Integrity and 

Honesty 

 

 

 
DSE4 

24EDU4E4LA A. Resources 

Management in 

Education 

 

 

 
  30 

 

 

 
70 

 

 

 
100 

 

 

 
4 

 

 

 
- 

 

 

 
- 

 

 

 
4 

 

 

 
3 24EDU4E4LB B. Open Educational 

Resources in Education 

24EDU4E4LC C. Peer Review of 

Teaching 

 
GEC2 

24EDU4G2LA A. e-Learning  
   20 

 
30 

 
50 

 
2 

 
- 

 
- 

 
2 

 
1 

24EDU4G2LB B. Educational 
Leadership 

24EDU4G2LC C. Value Education 

 

DSC15P3 
24EDU4C15P 21EDU4C15 Practicum-

3: Community 

Engagement 
Teaching 

 

20+30 
 

- 
 

50 
 

- 
 

- 
 

4 
 

2 
 

- 

Project 24EDU4C1R Research Project    100 - 100  - 8 4 - 

Total Marks for IV Semester   600    24  

Note:* There will be no theory examination for 24EDU4C1R: Research Project only viva-voce examination.  

(I-IV semester)- Total Marks: 2400 and Total credits: 96 
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Note: Course = paper; L= Lecture; T= Tutorial; P=Practical; DSC= Discipline Specific Core 

Course; DSE= Discipline Specific Elective; SEC= Skill Enhancement Course;  GEC1 = General 

Elective Course to be taken from within Faculty from other department, GEC2= General Elective 

Course to be taken outside Faculty.  

 

A credit is a unit of study of a fixed duration. For the purpose of computation of workload as per 

UGC norms the following is mechanism be adopted in the university: One credit (01) = One 

Theory Lecture (L) period of one hour; One credit (01) = One Tutorial (T) period of one hour; 

One credit (01) = One practical (P) period of two hours. 

 

A Tutorial is supplementary practice to any teaching –learning process that may consist of 

participatory discussion/self study, desk work, seminar presentations by students and such 

other novel methods that help a student to absorb and assimilate more effectively the contents 

delivered in the Lecture Sessions/ Class, Seminars, Case study, Discussion Session etc. 

 

Subject Code Description:  

24 – Year of Establishment 

EDU – Program Code (here it is Education) 

1/2/3/4 – Semester 

C1/S1/G1/E1 – Course subject 1/SEC1/GEC1/DSE1 

L – Lecture 

T – Tutorial 

P –Practicum 

R – Research Project 
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Department Name : Department of Studies in Education 

M.Ed. Semester-I 

DSC1:PHILOSOPHY OF EDUCATION 

Course Title: PHILOSOPHY OF EDUCATION Course code: 24EDU1C1L 

Total Contact Hours:56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: 3 hours 

Summative Assessment Marks: 70  
 

Course Outcomes (CO’s): 

After the completion of the course students will be able to: 

CO-1 : Understand the philosophical perspectives of education 

CO-2 : Appreciates the methods of philosophical inquiry 

CO-3 : Understand the dynamics of Western philosophical traditions of education 

CO-4 : Understand the dynamics of Indian philosophical traditions of education 

CO-5 : Sensitize towards human rights education 

CO-6 : Develop insight in to the contemporary issues in Education Content 
 

DSC1: PHILOSOPHY OF EDUCATION 

 

Unit Description Hours 

1 

INTRODUCTION TO PHILOSOPHY OF EDUCATION  
1.1 Understanding the Functions of philosophy of education –What,  

         Why, How of Descriptive, Normative, Analytical functions. education;  

1.2 Philosophical Inquiry- Philosophical process of teaching through               

the insights into metaphysical, epistemological and axiological Modes of 

inquiry. 

1.3 Critically reflecting on Conservative Philosophies of education   

with a focus on Essentialism. 

1.4Critically reflecting on Process Philosophy and its relevance  

      to class room process. 

1.4 Critically reflecting on Liberal Philosophies of education with a     

focus on progressivism. 

1.5 Critically reflecting on Radical Philosophies of education with a  

 focus on Marxism. 

 

10 

2 

CRITICAL REFLECTIONS ON ANCIENT AND MODERN EDUCATION 

2.1 Reflecting on ancient Eastern  philosophical  traditions  of Vedic,  

     Upanishad, Puranic education systems. 

2.2 Reflecting on Orthodox systems of Sankya, Yoga, Nyaya,  

       Vaisesika, Poorvamimamsa Philosophies and Vedanta traditions of   

         Advaita, Vishistadvaita. 

2.3 Understanding the Heterodox systems of Charuvaka, Jaina, Buddhist  

       Philosophies of education. 

2.4 Relooking into the values of epics and their relevance to modern education. 

2.5 Rethinking on values of and their influence on education for effective   

      social life. 

12 
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3 

PROGRESSIVE PHILOSOPHICAL THOUGHTS IN EDUCATION 
3.1. Reflecting on the progressive ideology of Ivan Illich and Paulo Freire.  

3.2.Analyzing the influence of William James, Bertrand Russell philosophy of      

education in the modern social context  

3.3. Developing insights into the philosophy of Aurobindo Ghosh and    

      Vivekananda for the modern education with scientific outlook.  

3.4. Reviewing philosophy of Jyothi Rao Phule and Ambedkar to understandsocial 

realities of education in the modern Indian system of education 

 

 

 

10 

 

 

 

 

 

4 

 CRITICAL REFLECTIONS ON INDIAN PHILOSOPHICAL 

RELIGIOUS TRADITIONS 

4.1. Understanding basic philosophy of Hinduism with critical insights into   

        the Practical Educational ethics and values in Bhagawad Gita 

4.2. Understanding basic philosophy of Christianity with critical insights    

        into the practical Educational ethics and values in Bible. 

4.3 Understanding basic philosophy of Islam with critical insights into the     

      practical educational ethics and values in Quran. 

4.4. Understanding basic philosophy of Sikhism with critical insights into   

       the practical educational ethics and values in Gurugranth sahib. 

4.5.Critical reflections on common core of all religious values and   

       educational though 

14 

5 

 CONTEMPORARY PHILOSOPHICALTHOUGHTS IN EDUCATION 

5.1. Critical understanding of Human Rights Perspectives and its reflective   

       practices in the modern system of education.  

5.2. Analytical philosophy and its significance in education  

5.3. Logical Positivism and its significance in education.  

5.4. Zigmunt Bawman’s philosophy of Liquid modernity  

5.5. Indian constitutional- aims, values and democratic citizenship, 

Humanization of Teaching 

10 

 

  MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer teaching, 

content analysis, documentary analysis. 

  REFLECTIVE PRACTICUM :  

1.Observing the school practices and understanding the relevance of western philosophies to  

    Present day education system and report writing. 

2. Observing the school practices and tracing the relevance of contributions of   

     Indian philosophers to present day education system and report writing. 

3. Undertaking small project on moral judgments of school children and value Education. 

4. Field trip to Bouddha and Jaina viharas. 

5. Visit to institutions practicing different philosophical traditions. 

6. Review of ancient texts –students’ seminars, symposium, discussions, debates, exhibits, 

albums. 

7. Indian constitutional values reflections on social life and practices. 

8. Student seminars & debates on different religious texts, meeting religious Heads, Priests, 

     Archakas, Prophets and others to know their views. 

9. Browsing websites on Human Rights issues & observing social situations where Human  

    Right sare violated & reporting. 

10. Suggest your stand on the values necessary in modern context. 
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11. Conduct workshops and reflective simulation sessions on training democratic citizens. 

12. Critical analysis of NCF-2005 position papers on Aims of Education. 

 

 REFERENCES: 

1. Aggrawal, J.C. (1996) Theory and Principles of Education. New Delhi:  

2. Altikar A.S. (1957). Education in Ancient India. Varanasi: Nand Kishore Publication.  

3. Anand, C L. (1993). Teacher and Education in the Emerging Indian Society.  

4. Bipan Chandra (2000). India after Independence. New Delhi: Roopa.  

5. Delors, Jacques (1996). Learning: The Treasure Within. Paris: UNESCO.  

6. Dhavan, M.L. (2005). Philosophy of Education. Delhi; Isha Books.  

7. Havighurst, R. (1995). Society and Education. Boston: Allyn and Bacon.  

8. Human Rights in India - Theory and Practice (2001). New Delhi: National Book Trust.  

9. Jaffar, S.M. (1972). Education in Muslim India. Delhi: Idrah-I-Ababiyat. 1  

10. John Brubacher (2007). Modern Philosophy of Education. New Delhi: Surjeet Publication.  

11. Kar, N.K. (1996). Value Education - A Philosophical Study. Ambala: The Associated  

      Publications.  

12. Mookerjee, R.K. (1960). Ancient Indian Education. Delhi: Moti Mahal.  

13. Mrunalini (2011): Philosophical Foundations of Education. Neelkamal   

      Publications.Hyderabad,  

14. Mukharji, Shankar (2007). Contemporary Issues in Modern Indian Education.  

      AuthorsPress.  

15. Mukherjee, S.N. (1955). History of Education in India. Baroda: Acharya Book Depot.New  

      Delhi: National Publishing House.  

16. Nurullah & Naik (1951). History of Indian Education. Bombay: Macmillan & Co.  

17. Panday, V.C. (2005). Value Education and Education for Human Rights. Delhi:  

      IshaBooks.  

18. Passi, B. K. (2004). Value Education. Agra: National Psychological Corporation.  

19. Rawat, P.L. (1956). History of Indian Education. Arya Bhait Publication.  

20. Sandeep, P. & C. Madhumathi (2008). Philosophical and Sociological Foundations of  

      Education. Secunderabad: Veera Educational Services & Consultants Pvt. Ltd.  

21. Shanna, Ramnath (2000). Textbook of Educational Philosophy. New Delhi: Kanishka  

       publishers.  

22. Sharma, Yogendra K. (2001). History & Problems of Education, Vol I.  

       New Delhi.  

23. Somnath, Agrawal (2007). Philosophical Foundations of Education. Authors Press.  

24. Thakur, A. S. & Berwal, S. (2007). Education in Emerging Indian Society,  

      VikasPublication. 

 25. Wing Max (1975): Philosophies of Education – An Introduction, Oxford University Press,  

       London.  

26. National Focused Group(2005), Position Paper- Aims of Education , NCERT, New Delhi  
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M.Ed. Semester-I 

DSC2: ADVANCED EDUCATIONAL PSYCHOLOGY 

Course Title: ADVANCED EDUCATIONAL 

                        PSYCHOLOGY 
 Course code: 24EDU1C2L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  

 

Course Outcomes (CO’s): 

After the completion of the course students will be able to: 
CO-1: Understand the psychology of learning process and development 
CO-2: Develop critical views on developmental domains & self related concepts 
CO-3: Develop theoretical perspectives about learning 
CO-4: Create a learning environment 
CO-5: Develop skills in managing the classroom 
CO-6: Develop conceptual clarity on personality development 

 

DSC15: COMMUNITY ENGAGEMENT TEACHING 

 

Unit Description Hours 

1 

     PSYCHOLOGY OF DEVELOPMENT 
1.1. Brief introduction of Indian Psychology with reference to teaching & learning. 

1.2. Development across the life 

1.3. Havighurst’s development theory: Developmental Task 

1.4. Hazards in Developmental Tasks 

1.5. Role of Various agencies in development: Family, School and Community 

10 

2 

LEARNER AND DEVELOPMENT  

2.1. Holistic approach in treatment of learner's development and learning.  

2.2. Difference resulting from socio-cultural and economic contexts cause     

       differences in learner, differential-learning needs.  

2.3. Learning difficulties at elementary level, primary stage and secondary  

       stage  

2.4. Problems of the adolescents and self-identity  

2.5. Language development-language before and into the school, Meta  

       linguistic awareness; acquisition of more than one language, home  

       language vs. school language, strategies supporting student's language  

       skill development, Perspectives of Piaget, Vygotsky, and Chomsky.  

2.6. Moral Development theory- Kohlberg’s theory 

12 

3 

PROCESS OF LEARNING 

3.1. Developing school readiness. 

3.2. Cognition and learning: cognitive process-perception, attention,  

        memory, development of concepts, logical reasoning, critical  

        thinking, development of concepts, strategies for teaching concepts;    

        problem solving.  

14 
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3.3. Learning as Construction of Knowledge: socio-cultural mediation,  

      experimental learning, cognitive negotiability, understanding  

      constructivist nature of knowing, doing and practicing in  

       classroom/field, in community setting; critical appraisal of views  

      of Jean Piaget, Jerome S. Bruner and Ecological theory by Urie  

       Bronfenbenner with reference to multiple school contexts of India. 

3.4. Humanistic development – Carl Rogers & Abraham Maslow 

3.5. Learning beyond cognition: learning approaches focusing on the  

       whole person and the lifelong perspectives-personal and social  

       learning moral and cultural development of learners. 

 3.6. Motivation in learning: intrinsic and extrinsic motivation; approaches  

       to motivation: humanistic approach; cognitive approach (attribution  

       theory-Weiner). 

4 

LEARNING ENVIRONMENT 

4.1. Creating a positive environment and its sustainability 

4.2. Diversity in learning contexts - oversized classroom; language, ethnic   

       and social diversities and different types of disadvantage that the  

       children suffer 

4.3. Space for the parents and the community: identification of barriers,  

       strategies for strengthening partnership between school and parents and  

       community 

4.4. Discipline and participatory management 

4.5. Diversity in learning approach and Learning styles 

4.6. Adequate room for voicing child's thoughts, curiosity and questions in  

       learning 

12 

5 

PERSONALITY DEVELOPMENT OF THE LEARNER 

5.1. Concept and nature of personality 

5.2. Critical appraisal of development theories; Sigmund Freud, Erik Erikson 

5.3. Stress and coping techniques 

5.4. Mental health and hygiene 

5.5. Need and Importance of Guidance and Counseling to the learner 

8 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis.  

 

REFLECTIVE PRACTICUM : 

1.Forms of learner's engagement in the process of knowledge construction: observing, 

   demonstration, exploring, discovering, analyzing, contextualization, collaboration,  

   multiple interpretations, critical reflection based on observation, selected reading and  

   discussion. 

2. Use of local knowledge and children \ out of the school experience in learning. 

3. Multiple ways of organising learning individualised, self-learning, group learning / 

    cooperative learning, learning through electronic media 

4. Use of learning resources for developing critical perspectives on socio- 
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    Cultural realities. 

5. Generation of knowledge is a continuously evolving process of reflective learning 

6. Conducting case study on one student who has difficulties in learning in primary years. 

7. Engaging learner's in the process of knowledge construction in a subject area following 

    constructivist approach and presentation of paper in a seminar. 

8. Use of children's out of the school experience and local knowledge during construction of 

    knowledge in a subject area and presentation of a paper in a seminar. 

9. Identification of group learning and self-learning strategies following constructivist approach  

     And their field-testing. 

10. Identification of learning difficulties of the students in any subject area  

       Through administration of diagnostic test and development of remedial instruction. 

11. Identification of strategies for motivating the learner in study of a subject and practicing   

      In Schools a report. 

12. Analysis of a case of maladjusted adolescent learner. 

13. Preparation of learners profile based on cognitive and non-cognitive characteristics in  

      order to depict individual differences at primary or secondary stage. 

14. Analysis of learning situations through case study, presentation before a group followed  

      By discussion. 

15.Critical analysis of learning situation in schools and out of the Schools / preparing  

     Reflective diaries, interpretation, analysis, reflection on observation and finally  

     presentation in a group. 

16. Suggest structures of classroom environment in which all students can learn 

REFERENCES : 
1.   Gibson Janice T (1976): Psychology for the Classroom – Prentice Hall of India,New  

       Jersey. 

2. Hurlock E.B., (1974): Personality Development – Tata Mc Graw Hill publishing 

Company Ltd.,New Delhi. 

3. Hurlock E.B.1 (1999): Developmental Psychology Tata Mc Graw Hill Publishing   

Company Ltd,New Delhi. 

4. J.C Agrawal (2004): Psychology of learning and Development shipla publication, New  

Delhi. 

5. John p. De Cecco and William Craw- Ford (1998): The Psychology of learning and  

Instruction; Educational Psychology,2nd Edition, prentice- Hall of India Pvt. Ltd., New 

Delhi. 

6. Mangal S.K (2002): Advanced Educational Psychology, prentice – Hall of India. Pvt. 

Ltd., New Delhi. 

7. Narayana Rao. S (1990): Educational Psychology, Wiley Eastern Limited, New Delhi.  

Splinth Hall Norman.A and Sprinath Hall, Richard. C (1990): -Educational Psychology a 

Development approaches – 5th Edition – International Edition., Mc.Graw Hill. New 

Delhi. 

8. Stephen L. Yelon an Grace W. Wein Steen (1977): A Teacher’s world – Psychology in the 

     classroom- International Student Edition – Mc Graw Hill- NewDelhi  
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M.Ed. Semester-I 

            DSEC-3: ADVANCED CURRICULUM DESIGN AND DEVELOPMENT 

Course Title: ADVANCED CURRICULUM 

DESIGN AND DEVELOPMENT 

 Course code: 24EDU1C3L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  

 

Course Outcomes (CO’s): 

After the completion of the course students will be able to: 
CO-1: 

Understand the basic principles of curriculum development 
CO-2: 

Comprehend the process of curriculum development 
CO-3: 

Develop insights into the relevance of knowledge , Philosophical, Sociological, 

Psychological bases of curriculum development 
CO-4: 

Develop insights into models of curriculum development 
CO-5: Critically analyze the need for curriculum change 
CO-6: 

Develop ability for evaluation of the curriculum 

CO-7: Probe into the research in curriculum 
CO-8: 

Develop futuristic perspective into curriculum 

 

            DSEC-3: ADVANCED CURRICULUM DESIGN AND DEVELOPMENT 

Unit Description Hours 

1 

 UNDERSTANDING BASIC CONCEPTS OF CURRICULUM 

1.1. Meaning, nature of curriculum. Distinction between curriculum and  

syllabus 

1.2. Components of curriculum: objectives, contents, transaction mode and  

 evaluations 

 1.3. Stages of curriculum development 

 1.4. Critical understanding of hidden curriculum 

 1.5. Critical reflections on theories of curriculum 

10 

2 

 INSIGHTS INTO BASES OF CURRICULUM DEVELOPMENT 

 2.1. Knowledge as fundamental base in designing curriculum  

 2.2. Relevance of philosophical base in designing curriculum 

 2.3. Relevance of sociological base in designing curriculum 

 2.4. Relevance of psychological base in designing curriculum 

 2.5. Stages in the process of curriculum designing 

12 

3 

  PROCESS OF CURRICULUM DESIGNING 

3.1. Approaches and patterns of curriculum development – subject  

      centered, core curriculum, broad fields curriculum, learners centered  

      curriculum, humanistic curriculum, radical curriculum. 

3.2. Understanding the reflections of objectives related to cognitive,  

14 
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      affective domains in curriculum designing 

3.3. Selection and organization of content and curricular, learning experiences 

3.4. Principles of Curriculum organization 

3.5. Models of curriculum development, scientific (Tyler & Taba) and non  

      scientific (Glawthorn) models of curriculum 

4 

CRITICAL UNDERSTANDING ON FUTURISTIC CURRICULUM 

CHANGE 

4.1. Understanding the need for curriculum change and the distinction 

between curriculum change and improvement – Approaches to 

curriculum change. 

4.2. Factors influencing curriculum change – political, social, technological 

and knowledge explosion 

4.3. Designing futuristic curriculum. Futuristic techniques of curriculum- 

simulation, trend analysis, forecasting, Delphi technique, brain 

storming, scenario building 

4.4. Critical analysis and reflections on curricula-ICSE, CBSC, and State 

10 

5 

  CURRICULUM EVALUATION AND RESEARCH 

5.1. Approaches to curriculum evaluation. 

5.2. Comprehensive view on models of curriculum evaluation Quantitative  

       models (Metfessel-Micheal) and Qualitative models (Eisners) 

5.3. Understanding the scope of curriculum research. 

5.4. Areas of curriculum research 

5.5. Types of research in curriculum 

10 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical writing 

presentations, seminars, projects, group discussions, peer teaching, content analysis, 

documentary analysis. 

 

REFLECTIVE PRACTICUM: 

 1.Content analysis of school texts 

 2. Critical analysis of NCF-2005, SCF-2011, NCFTE -2009 

 3. Critical analysis of international boards curricula-group discussion 

 4. Reviewing B. Ed. and M. Ed. two year curricula of Karnataka and other states curriculum 

 5. Reviewing one, two year curricula of teacher education and locating the factors   

     For change.-project 

 6. Collect some curriculum research and curriculum related articles 

 7. Review one or two curricula designed by different universities at national level teacher  

    Education curricula or state level curricula and write a report on the same. 

 8. Suggest and prepare future models on curriculum, future courses, future teacher, Future   

classroom, future books and reference material, future learner. 

 9.Review any subject of your choice by keeping in mind the principles of curriculum   

     organization and write a critical report. 

10.Design a curriculum for a subject of your choice in view of recent trends and justify in  

     your report. 

11. Visit any one school following child centric curriculum and write a report on the same. 
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12. Review any one foreign university teacher education curriculum and write the differences  

      that you notice when you compare it with our curriculum (Indian) 

13. Analyze governmental interventions at primary and secondary curriculum you feel are  

      beneficiary to our rural Indian children. 

14. Any other related activity. 

REFERENCES: 

1. Collin J Marsh (2004): Key Concepts for understanding Curriculum, Routledge  

Fuller,London. 

2. Denial Tanner, Lawel N.Tannor (1975): Curriculum Development Theory into Practice, 

Mac Milan publishing Co. Inc. New York. 

3. Lawell Keith, Paul Blare, Sidney Tied (1968): Contemporary curriculum in the  

elementarySchool. 

4. Ornstein Allen C and Hunkins Francis (1993): Curriculum Foundations, Principlesand   

Issues, Allyn & Bacon, Boston 

5. Saylor Galen J.Levis Arthur J., Alexander Millian, M. (1981): Curriculum Planning  

For better future teaching and learning. 

6. Taba Hilda (1962): Curriculum Development, Theory and Practice, Harcourt Brace and  

World Inc. New York. 

7. William H Schubert (1986): Curriculum Perspective, Paradigm and Possibility, Mc  

Milan Publishing Company, New York. 

 8. Mrunalini T. (2008): Curriculum Development. Neelkamal Publications.Hyderabad. 

 9. Mrunalini T. (2012): Curriculum development: Perspectives, Principles and Issues. Pearson 

      Education, Delhi. 

10.Beauchamp, G.A (1981): Curriculum theory (4th edition.). Itasca, II: Peacock Publishers  

11. Bruner. J.S. (1966) Towards a theory of Instruction. Cambridge. Harvard University Press. 

12. Henson, Kenneth.T (1978): Curriculum development for Education reform. Harper Collins  

    College publishers.  

13.Davies, Ivan, K. (1976): “Objectives in Curriculum Design”, Mcgraw Hill Book Company  

     Limited, England.  

14.Gakhar, S.C.(2009): Curriculum Development, Panipat, N.M. Publications  

15.Joseph Schwab, (1969). The Practical: A language for curriculum. School Review,  

     November. 

16. Kelley, A.B. (1996). The Curricular Theory and Practice. Harper and Row, US. 

17. Nirantar (1997). Developing a Curriculum for Rural Women, Nirantar, New Delhi. 

18. Padma M. Sarangapani (2003). Constructing School Knowledge, An Ethnography of  

      learning in an Indian Village, Sage Publication Inc., New Delhi.  

19.Pratt, David (1980): “Curriculum Design and Development”, Harcourt Brace and World  

     Inc., New York. 

20. Romiszowski, A.J. (1986): “Designing Instructional System-Decision Making in Course  

     Planning & Design”. 

21. Saylor,J.G& Alexander, W.M.(1966). Curriculum planning for modern schools, New York:  

      Holt, Rinehart & Winston.  

22. Tyler, R.W. (1949). Basic Principles of Curriculum and Instruction. Chicago: University of  

      Chicago Press.   
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Semester-I 

DSC4:  ADVANCED INTEGRATING TECHNOLOGY IN EDUCATION 

Course Title: ADVANCED INTEGRATING  

TECHNOLOGY IN EDUCATION 
 Course code: 24EDU1C4L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  
 

Course Outcomes (CO’s): 

After the completion of the course students will be able to: 
CO-1: Describe the use of Educational Technology in education 
CO-2: Explain the communication process and its importance in education 
CO-3: Explain the models of Instructional Design. 
CO-4: Describe the steps involved in developing Instructional Design 

CO-5: Develop an Instructional Design for interactive multimedia 

 

DSC4:  ADVANCED INTEGRATING TECHNOLOGY IN EDUCATION 

Unit Description Hours 

1 

      EDUCATIONAL TECHNOLOGY AND TEACHING  
1.1. Development of the concept of ET  

1.2. Educational Technology as system approach  

1.3. ET- Learning, Evaluations, Research  

1.4. Global and National Overview on ET policy  

1.5. Difference between teaching and instruction, conditioning & training  

1.6. Stages and Levels of teaching. 

10 

2 

      INSTRUCTIONAL DESIGNS AND COMMUNICATION MODES  

IN EDUCATION 

2.1. Formulation and Designing of instructional strategies- lecture, team   

teaching, discussion, panel discussion, seminars & tutorials.  

2.2. Models of ID – ADDIE and Dick and Carrey  

2.3. Concepts of communications  

2.4. Modes of communication- Speaking and listening, Writing and reading   

visualizing and observing  

2.5. Models of communication- David Berlo’s SMCR model of  

communication, Shanon’s model of communication 

12 

3 

      COMPUTERS AND CLOUD COMPUTING IN TEACHING AND 

LEARNING 

3.1. Computer for instruction: Computer Assisted instruction (CAI): 

Assumptions on CAI - Origin of CAI – CAI programmes - Benefits of 

CAI, limitations of CAI- The role of teacher in CAI. Preparation of text 

material for multimedia power point presentation.  

3.2. Web based instruction-identification of websites, criteria for evaluating   

       and comparing websites.  

3.3. Cloud computing. Need and importance of cloud computing in ICT 

mediated teaching and learning. Facilities provided by cloud computing 

14 
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in teaching and learning. Cloud Computing pedagogy- advantages. 

 

4 

      EDUCATIONAL E-RESOURCES  

4.1. Educational e-resources: Meaning, Need and importance. 

4.2. Classification of e-resources: Offline resources: CD ROM based e-

resources, Offline e-books, Offline e-dictionaries, MS Office applications 

(power point presentation), E-resources on mobile devices.  

4.3. Online resources: E-journals, e-libraries, e-forums, search engines and 

Meta search engines. 

10 

5 

      CURRENT TRENDS IN CLASSROOM TECHNOLOGY  

5.1. Approaches To Classroom Technology  

5.2 .Offline, Online; Synchronous, Asynchronous; Blended learning, Mobile 

learning (M learning) 

5.3. Learning Management Systems: Media and Materials  

5.4. Nanotechnology in e learning, Podcasting ,Virtual Reality with 

Intelligent Tutoring System 

10 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis,  

 

REFLECTIVE PRACTICUM : 

Management of Education Technology – Objectives – Planning of Education technology in 

schools –Organization of Educational Technology in Vertical and Horizontal schools – 

Staffing - Recruitment and Training – Coordination of Education Technology - Monitoring 

and Evaluation – Problems of Management of Educational Technology – Infrastructure – 

Procurement of Media - Maintenance –Materials – Manpower- Networking – Support 

system- Role of Teachers.  

REFERENCES: 

 

1. . Barron, A. (1998). Designing Web-based training. British Journal of Educational 

Technology, 29(4), 355-371.  

2.  Berge, Z. (1998). Guiding principles in Web-based instructional design. Education Media  

International, 35(2), 72-76.. 

3. Dobson, Theresa M. " Technologies of Text: Reflections on Teaching, Learning, and 

Writing with/in Digital Environments." Journal of the Canadian Association of Curriculum 

Studies, v.3 no.1, Spring 2005.  

4. Gaskell, Jim&Miller, Jeff. "Constructivist Approaches to Developing Diverse Communities 

of Learners Online: Examples from the MET program." Fourth Pan Commonwealth Forum 

on Open Learning Conference. 30 October - 3 November, 2006. 

5. Harasim, L. (1990) Online Education: Perspectives on a New Environment.New York: 

Praeger  

6. Kochhar, S.K. (2000) : School Administration and Organisation– Sterling Publishers Pvt. 

Ltd., New Delhi  

7. Kulkarni, S.S. (1986) Introduction to Educational Technology, New Delhi: Oxford & IBH. 
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8. Kumar. K.L. (1997) Educational Technology. New Delhi: New AgeInternational (P) Ltd.  

9. Rajasekar.S.(2010).Computers in Education, Neelkamal Publications Pvt, Hyderabad  

10. Rajasekar.S.(2005).Computer Education and Educational Computing Neelkamal 

Publications Pvt, Hyderabad  

11. 11. Rinebert Winston. . Skinner, B.T. (1968) The Technology of Teaching. New York: 

Applenton, Century Crofts.  

12. Sadagopan S. (2008) E Governance Today. The Icfai University Press Hyderabad. 

13. Sharma, Sita Ram & A.L. Vohra. (1993). Encyclopedia of Educational Technology. Anmol 

Publications.  

14. Stephen, M.A. and Stanely, R. (1985) Computer Based Instruction: Methods and 

Development. NJ: Prentice Hall.  

15. Yelland, Nicole et al (Editors). 2008. Rethinking Education with ICT. Sense Publishers.  

16. Gakhar , S.C. (2008). Educational Technology, Panipat, N,.M. Publication  

17. Goswami. M.K. (2008) Educational Technology. New Delhi: Asian Books Private Limited.  

18. Hiltz, S.R. and Goldman, R. (2005) Learning Together Online. Research on Asynchronous  

Learning networks. New Jersey: Lawrence Erlbaum Associates, Publishers.  

19. Jolliffe, A. Ritter, J. and Stevens, D. (2001) The Online Learning Handbook. Developing 

and Using Web based learning: London, Kogan Page.  

20. Joyce, B.Weil, M. & Showers, B., (2009) : Models of Teaching, New Delhi: Prentice Hall 

of India, Pvt. Ltd.  

21. Khirwadkar, A. and Puspanadham, K. (2005). Information and Communication Technology 

in Education. New Delhi: Sarup and Sons.  

22. Mehra, V.(2010) : A text book of Educational Technology, New Delhi : Sanjay Prakashan.  

23. Modi, J.(2010) Micro Teaching Technique and Practice, Delhi: Shipra Publications. 

24. Schrum, L. (2012) Educational Technology for School Leaders. New Delhi: Sage India Pvt 

Ltd.  

25. Sharma, Y.K. and Sharma, M. (2006) Educational Technology and management, Vol. 1, 

New Delhi: Kanishka Publishers, Distributers.  

26. Thamarasseri, I. (2009). Information and Communication Technology in Education. New 

Delhi, Kanishka Publisher, distrbuters.  

27. Vallikad, S. (2009) Information Communication Technology for Teacher Education. New 

Delhi: Kanishka Publishers, Distributers. 

28. Xavier, E. (Editor) (2013) Encyclopedia of Curriculum and Teaching Methods. New Delhi: 

Anmol Publications Pvt Ltd. 
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M.Ed. Semester-I 

DSC-5:  METACOGNITION 

Course Title: METACOGNITION 
 Course code: 24EDU1C5L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  
 

Course Outcomes (CO’s): 

After the completion of the course students will be able to: 

CO-1 : Understand the psychological orientation of Metacognition 

CO-2 : Develop an understand about Neurological and Biological bases of Metacognition 

CO-3 : Develop an understanding about Models of Metacognition 

CO-4 : Develop an understand of Types of Metacognition 

CO-5 : Understand tools facilitate Metacognition 

CO-6 : Develop an understanding of Teaching Practices for Metacognitive Skill 

CO-7: To enable the students to the understand the Metacognitive Instruction Strategies 

DSC-5:  METACOGNITION 

Unit Description Hours 

1 

INTRODUCATION TO METACOGNITION  

 1.1. Meaning, Need and importance, Nature of Cognition and Metacognition 

 1.2. Difference between Cognition and Metacognition 

 1.3. Components of Metacognition 

 1.4. Neurological and Biological Viewpoints 

 1.5. Levels of Metacognition 

10 

2 

       MODELS OF METACOGNITION 

2.1. Misconceptions of Metacognition  

2.2. Flavell’s Model 

2.3. Brown’s Model, 

2.4. Tobias and Ereson’s Hierarchical Model 

2.5. Process-Oriented Model of Metacognition 

2.6. Self-Monitoring and Self-Control 

12 

3 

       METACOGNITION AND INSTRUCTION 
 

3.1. Metacognitive Strategy Instructions and Hybrid Strategy Instruction 

3.2. Tools facilitate Metacognition 
 

3.3.Types of Metacognition: Conscious V/s Automatic Metacognitive 

Process, General v/s Domain Specific Metacognition 

3.4. Developmental Process in Metacognition 

3.5. Effective Instructional Strategies for Cognitive Development 

 

12 
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4 

     METACOGNITION IN LEARNING AND INSTRUCTION  

4.1. Metacognition in Teaching and Learning 

4.2. Student's Metacognition and Cognition 

4.3. Promoting General Metacognitive Awareness 

4.4. Metacognition in Basic Skills Instruction 

4.5. Developing Students' Metacognitive Knowledge and Skills 

4.6. Cognitive, Metacognitive, and Motivational Aspects of Problem Solving 

4.7. Students' Metacognition and Culture 

10 

5 

     METACOGNITION AND EDUCATION 

5.1. Role of Motivation, Self-Efficacy, and Emotions 

5.2. Integrating Metacognition into the Curriculum 

5.3. Contextual Differences in Student Motivation and Self-regulated 

Learning in Mathematics, English and Social Studies Classrooms 

5.4. The Ability to Estimate Knowledge and Performance in schools and 

Colleges: a Metacognitive Analysis 

5.5. Evaluation Framework for the Application of Metacognitive 

5.6. Predictive Indicators of Metacognition 

5.7. Teaching Practices for Metacognitive Skill Development 

5.8. System-Level Policies Aimed at Promoting Metacognition 

:Stakeholders, Teachers, Students Parents and Community Person 

12 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM : 

1. Prepare a theme paper on a thrust area related to Metacognition 

2. Review of an article related to Teaching Practices for Metacognitive Skill Development 

3. Organize Promoting Metacognition activities among school students and prepare a report 

of the same. 

4. Identify learning styles based on Models of Metacognition of secondary school students 

and write a report. 

5. Develop Motivational Aspects of Problem Solving based on Metacognition.  

 

REFERENCES: 

1. Grant, M. & Booth, A. (2009) A Typology of reviews: An analysis of 14 review types 

and associated methodologies. Health Information and Libraries Journal, 26, 91–108.  

2. Wohlin, C. (2014). Guidelines for snowballing in systematic literature studies and a 

replication in software engineering. Proceedings of the 18th International Conference 

on Evaluation and Assessment in Software Engineering. New York, NY: ACM.  

3. Brown, A. L. (1987). Metacognition, executive control, self-regulation and other more 

mysterious mechanisms. In F. E. Weinert, & R. H. Kluwe (Eds.), Metacognition, 

motivation and understanding (pp. 65–116). Hillsdale, NJ: Erlbaum.  

4. 4. Dignath, C. and Buttner, G. (2008). Components of fostering self-regulated learning 

among students. A meta-analysis on intervention studies at primary and secondary 
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school level. Metacognition and Learning, 3, 231–264. 

5. Dunlosky, J. and Metcalfe, J. (2009). Metacognition. Thousand Oaks, CA: Sage 

Publications, Inc.  

6. Flavell, J. H. (1979). Metacognition and cognitive monitoring: A new area of 

cognitive–developmental inquiry. American Psychologist, 34, 906–911. . 

7. Harvey, S and Goudvis, A. (2007). Strategies that Work: Teaching Comprehension for  

Understanding and Engagement (pp. 25–26). Maine: Stenhouse Publishers and 

Ontario: Pembroke Publishers Ltd. .Hattie, J. (2009). Visible Learning. Abingdon, UK: 

Routledge.  

8. Larkin, S. (2010). Metacognition in young children. London: Routledge.  

9. Nelson, T. and Narens, L. (1990). Metamemory: A theoretical framework and new 

findings. Psychology of Learning and Motivation, 26, 125–173.  

10. Palincsar, A. and Brown, A. (1984). Reciprocal teaching of comprehension-fostering 

and comprehension-monitoring activities. Cognition and Instruction, 1, 117–175.  

11. Perkins, D. (1992). Smart Schools: Better Thinking and Learning for Every Child. 

New York: Free Press.  

12. Tarrant, P. and Holt, D. (2016). Metacognition in the primary classroom. Abingdon, 

UK: Routledge.  

13. Veenman, M. V. J., Wilhelm, P. and Beishuizen, J. J. (2004). The relation between 

intellectual and metacognitive skills from a developmental perspective. Learning and 

Instruction, 14, 89–109. 

14. Wang, M. C., Haertel, G. D. and Walberg, H. J. (1990). What influences learning? A 

content analysis of review literature. The Journal of Educational Research, 84, 30–43. 

15. Whitebread, D., Coltman, P., Pasternak, D. P., Sangster, C., Grau, V., Bingham, S., et 

al. (2009). The development of two observational tools for assessing metacognition 

and self-regulated learning in young children. Metacognition and Learning, 4, 63–85.  

16. Whitebread, D. and Pino Pasternak, D. (2010). Metacognition, self-regulation & meta-

knowing. In K. Littleton, C. Wood, and J. Kleine Staarman (Eds.), International 

Handbook of Psychology in Education (pp. 673–712). Bingley, UK: Emerald.  

17. Information on Cambridge Professional Development Qualifications can be found at:  

www.cambridgeinternational.org/pdq 

18. Getting Started with Metacognition and Getting Started with Evaluating Impact are 

available on our website at: www.cambridgeinternational.org/getting-started 
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M.Ed. Semester-I 

SEC-1: COMMUNICATION SKILLS FOR EFFECTIVE TEACHING 

 

Course Title: COMMUNICATION SKILLS 
FOR EFFECTIVE TEACHING 

 Course code: 24EDU4E4LA 

Total Contact Hours: 26 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam:1 Hour
 

Summative Assessment Marks: 70  
 

Course Outcomes (COs): 

After the completion of the course students will be able to: 

CO-1 : To develop listening and viewing skills 

CO-2 : To improve the speaking skills 

CO-3 : To promote the reading skills 

CO-4 : To gain insight and reflect on the concept and process of communication 

CO-5 : To familiarize with expository writing 

 
 

DSC-1: COMMUNICATION SKILLS FOR EFFECTIVE TEACHING 

Unit Description Hours 

1 

       LISTENING SKILLS 

1.1. Workshop can be organized to provide exposure to listening and viewing   

 skills. These can be conducted in the language lab.  

1.2. Suggested activities: Students can listen to: Sound of English / Regional  

 Language – Patterns of stress and intonation – Self-recording while 

practicing pronunciation – Speeches of famous personalities –Keynote 

addresses in seminars 

1.3. Students can view: Phonetic symbols – Videos on sound production and  

articulation –Poetry recitation videos – Videos on conversation – Videos on 

group discussions and can observe body language. –Making listening notes 

– Completing worksheets on listening tasks. –Developing criteria for 

analysis of listening skills – Consulting pronunciation dictionaries –

Presentations – Students can observe anchors in programmes – Observing 

webinars –Observing unstructured conversation 

 

 

6 

2 

          SPEAKING SKILLS 

 2.1 These skills can be practiced in seminar rooms/ Language lab  

 2.2. Suggested activities: Students can practice: sounds of English – Stress and  

        intonation patterns – Recitation of poems  

2.3. Students can: Participate in conversation (situations to be provided) –Engage  

        in group discussion on topics related to education, gender, inclusion,  

        marginalization, culture, current issues at national and international level –  

       Analyze of speech styles – Analyze of presentation  Make presentations – 

       Involved in mock interview – Anchoring programmes in the institute  

6 
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  3 

      READING SKILLS 

 3.1. Student can be familiarized with reading techniques – skimming, scanning,    

        critical reading. They can be encouraged to go to libraries for activities   

        suggested below. 

3.2. Suggested activities: Students can read: Editorials in newspapers on a   

       regular basis –Articles in newspapers and magazines – Research papers in  

       journals – Book reviews, film reviews and art reviews in newspapers and  

      magazines – E-books, online journals – Subject related reference books. 

3.3. Students can be involved in: Note making tasks on reading and summarizing  

       what is read. –Discourse analysis (to be integrated with reading, speaking  

       and writing skills) 

 

7 

4 

  COMMUNICATION PROCESS AND EXPOSITORY WRITING 

 4.1. To understand the purpose and process of communication students can be  

         involved in-Individual and group assignment on a chosen topic of  

         communication and presenting using any ICT tool – Brainstorming on  

         pertinent issues in education and analyse the elements/process of  

         communication in the discussion.  

4.2. Critical Reflection on communication strategies in any literary work of  

       local/national /international signification and presentation in the seminar. 

 4.3. Panel discussion on different themes; peer assessment on their  

        communication skills  

4.4. The students will be provided exposure to expository writing in the   

        workshop. They will learn expository writing skills and gain experience  

        writing various types of articles: informational, Opinion, Narration and  

        Argument. 

7 

   SUGGESTED TASKS: 

  Write an expository essay that requires the student to investigate an idea, evaluate evidence,  

          expound on the idea, and set forth an argument concerning that idea in a clear and concise  

          manner.  

 Write arguments to support claims in an analysis of topics or texts, using valid reasoning and  

         relevant and sufficient evidence  

 Write informative/explanatory texts by examining complex ideas, concepts, and information  

        clearly and accurately through the effective selection, organization, and analysis of content.  

 Write narratives to develop real or imagined experience or events, well-chosen details. And  

        well-structured event sequences  

 Use technology, including the internet, to produce, publish, and update individual or shared  

        writing products in response to ongoing feedback, including new arguments or information. 
 

MODE OF TRANSACTION: 

This course will be transacted/facilitated through participatory approaches such as workshop,  

seminar by students, and group work, different workshops can be organized where tasks and  

activities can be organized. Some theoretical aspects can be presented through presentation cum  

  discussion mode.  

MODE OF ASSESSMENT: 

During transaction of this course through workshop mode, student teachers will be asked to  

develop PORTFOLIO with response sheets / reflective notes / narratives / observations / charts /  

posters / analysis sheets and other related documents. Students are required to submit portfolio in  
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the prescribed format with all evidences. 

 

Note: The PORTFOLIO will be assessed by faculty members to award final marks. Rubrics will be 

developed with the help of faculty and students. The students and peers may also evaluate portfolio. 

 

REFERENCES: 

1. Anderson, Kenneth and Joan Maclean. Study Speaking. Cambridge University press, 2010 

2. Taylor, Shirley Communication for Business person Delhi, 2005  

3. Carter, Sam and Norman Whitby. Improve your IELTS Reading Skills, Macmillan Delhi, 2009. 

4. Brown, Kristine and Susan Hood. Academic Encounters. Cambridge University Press.  
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M.Ed. Semester-I 

DSC2-P1: ADVANCED EDUCATIONAL PSYCHOLOGY 

Course Title: DSC2-P1: ADVANCEDEDUCATIONAL   

                                      PSYCHOLOGY 
 Course code: 24EDU1C2P                       

                        PRACTICUM-1 

Total Contact Hours: 56 Course Credits: 02 

Formative Assessment Marks: 20  Duration of ESA/Exam: ----- 

Summative Assessment Marks: 30  

 

Course Outcomes (COs): 

After the completion of the course students will be able to: 

CO-1 : Develop an awareness of the different schools of Psychology 

CO-2 : Identify and choose the learning theory of the choice for teaching 

CO-3 : Understand the importance of motivation for learning 

CO-4 : Recognize and list the personality types of teachers and students and their 

significance 

CO-5 : Orient the students with theoretical contributions of psychology in relation to 

process of learning and development 

CO-6: Enable the students to understand the conceptual background of theories of 

learning, group dynamics, personality, development and adjustment; Develop an 

awareness of direct and indirect mechanisms of adjustment and coping 

mechanism, measurement of personality, intelligence and creativity 

CO-7: Help the students to develop insights into educational implications of these 

concepts and principles. 

 

DSC2-P1: ADVANCED EDUCATIONAL PSYCHOLOGY 

 
Unit Description Hours 

1 

 

         LEARNER'S ENGAGEMENT 

 

1.1. Forms of learner's engagement in the process of knowledge    

 construction: observing, demonstration, exploring, discovering, 

analyzing, contextualization, collaboration, multiple interpretations, 

critical reflection based on observation, selected reading and discussion. 

 

1.2. Conduct and Organize psychology experiments, administration of tools  

among school children's. 

 

1.3. Multiple ways of organizing learning individualized, self-learning,  

group learning /cooperative learning, learning through electronic media 

 

1.4. Use of learning resources for developing critical perspectives on socio- 

Cultural realities. 

 

 

12 

 



 
29 

 

2 

          REFLECTIVE LEARNING 

 2.1. Generation of knowledge is a continuously evolving process of   

          reflective learning 

 2.2. Conducting case study on one student who has difficulties in learning in  

         primary years. 

 2.3. Engaging learner's in the process of knowledge construction in a subject  

       area following constructivist approach and presentation of paper in a  

       seminar. 

 2.4 Use of children's out of the school experience and local knowledge  

       during construction of knowledge in a subject area and presentation of a   

       paper in a seminar. 

8 

3 

  IDENTIFICATION OF LEARNING DIFFICULTIES 
3.1. Identification of group learning and self-learning strategies following 

constructivist approach and their field-testing. 

3.2. Identification of learning difficulties of the students in any subject 

area through administration of diagnostic test and development of 

remedial instruction. 

3.3. Identification of strategies for motivating the learner in study of a   

       subject and practicing in schools-a report. 

  3.4. Analysis of a case of maladjusted adolescent learner. 

6 

4 

CRITICAL ANALYSIS OF LEARNING SITUATION 

4.1. Preparation of learners profile based on cognitive and non-cognitive  

       characteristics in order to depict individual differences at primary or  

       secondary stage. 

4.2. Analysis of learning situations through case study, presentation before a  

        group followed by discussion. 

4.3. Critical analysis of learning situation in schools and out of the Schools /  

        preparing Reflective diaries, interpretation, analysis, reflection on  

       observation and finally presentation in a group. 

4.4. Suggest structures of classroom environment in which all students can  

       learn. 

5 

 

REFERENCES: 

1. Gibson Janice T (1976): Psychology for the Classroom – Prentice Hall of India,NewJersey. 

2. Hurlock E.B., (1974): Personality Development – Tata Mc Graw Hill publishing Company   

     Ltd.,New Delhi. 

3.Hurlock E.B.1 (1999): Developmental Psychology Tata Mc Graw Hill Publishing  

   Company Ltd,New Delhi. 

4. J.C Agrawal (2004): Psychology of Learning and Development Shipla publication, New   

     Delhi. 

5. John P. De Cecco and William Craw- Ford (1998): The Psychology of learning and  

     Instruction; Educational Psychology,2nd Edition, prentice- Hall of India Pvt. Ltd., New  

     Delhi. 

6. Mangal S.K (2002): Advanced Educational Psychology, prentice – Hall of India. Pvt. Ltd.,  

    New Delhi. 

7.Narayana Rao. S (1990): Educational Psychology, Wiley Eastern Limited, New Delhi.  

Splinth Hall Norman.A and Sprinath Hall, Richard. C (1990): -Educational Psychology a 



 
30 

 

Development approaches – 5th Edition – International Edition., Mc.Graw Hill. New 

Delhi. 

8. Stephen L. Yelon an Grace W. Wein Steen (1977): A Teacher’s world – Psychology 

in the classroom- International Student Edition – Mc Graw Hill- New 

 

For 50 Marks Assessment of Practicum : 

1. Internal Test & Practical examination : 30 Marks (Include Record) 

2. Viva-voce                                            : 20 Marks 
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Department of Studies in Education 

CBCS Question Paper Pattern for PG Semester End Examination with 

Effect from the AY 2024-25 

 

Disciplines Specific Core (DSC) and Discipline Specific Elective (DSE) 

 

Paper Code: Paper Title: 

 

Time: 3 Hours Max. Marks: 70 

 

Note: Answer any FIVE of the following questions with Question No. 1 (Q1) 

Compulsory, each question carries equal marks. 

 

Q1.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q2.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q3.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q4.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q5.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q6.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q7.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q8.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….     

             (c)………………………………………………………………………5+5+4=14 Marks 

 

Note: Question No.1 to 5, one question from each unit i.e. (Unit I, Unit II, 

….). The Questions may be a  sub questions such as a,&b,  

 

Q6. 14 Marks 

Note :Question No.6, shall be from Unit II and III, the Question  it may 

consists of sub questions such as a, & b,   

Q7. 14 Marks 

Note: Question No.7, shall be from Unit IV and V, the Question  it may 

consists of sub questions such as a, & b,   

 

Q8. 5+5+4=14 Marks 

Note: Question No-8 shall be from Unit II, Unit III , Unit IV and Unit V. The 

question shall have the following sub questions and weightage. i.e a – 05 marks, 

b – 05 marks, c – 04 marks. 

               ***************************************************** 
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Department Name: Department of Studies in Education 

Skill Enhancement Courses (SECs) 2024-25 

Paper Code:                                  Paper Title: 

 

Time: 1 Hours Max. Marks: 30 

 

 

There shall be Theory examinations of Multiple Choice Based Questions 

[MCQs] with Question Paper set of A, B, C and D Series at the end of each 

semester for SECs for the duration of One hour (First Fifteen Minutes for the 

Preparation of OMR and remaining Forty-Five Minutes for Answering thirty 

Questions). The Answer Paper is of OMR (Optical Mark Reader) Sheet. 
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VIJAYANAGARA SRI KRISHNADEVARAYA UNIVERSITY 
Jnana Sagara, Ballari - 583105 

Department of Studies in Education 
 

 

Distribution of Courses/Papers in Postgraduate Programme I to IV Semester as per Choice Based Credit System (CBCS) Proposed for PG Programs 

Without Practical 
 

II-SEMESTER 

 

 
Semester No. 

 
Category 

 
Subject code 

 
Title of the Paper 

Marks 
Teaching 

hours/week 
Credit Duration of 

exams (Hrs) 
IA Sem. Exam Total L T P  

 

 

 

 

 

SECOND 

DSC6 24EDU2C6L 
Modern Sociology of 

Education 
30 70 100 4 - - 4 3 

DSC7 
24EDU2C7L Advanced Methods of 

Teaching Skills 
30 70 100 4 - - 4 3 

DSC8 24EDU2C8L 
Problem and Team based 

Learning 
30 70 100 4 - - 4 3 

DSC9 24EDU2C9L Inclusive Education 30 70 100 4 - - 4 3 

DSC10 24EDU2C10L 
Methodology of Educational 

Research 
30 70 100 4 - - 4 3 

SEC2 24EDU2S2L/P 
Open Source Software for 

Education 
20 30 50 1 - 2 2 1 

DSC8P2 24EDU2C8P 
24Practicum-2: Problem and 
Team based Learning 

20+30 - 50 - - 4 2 - 

Total Marks for II Semester 600 - - - 24 - 
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Department Name: Department of Studies in Education 
Semester-II 

DSC6: MODERN SOCIOLOGY OF EDUCATION 
 

Course Title: Modern Sociology of Education Course code: 24EDU2C6L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: 3 hours 

Summative Assessment Marks: 70 
 

 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 

CO-1 : Understand the sociological perspectives of education. 

CO-2 : Develop sociological thinking about culture, socialization, Social change and 

education 

CO-3 : Comprehend the taxonomy of social theories. 

CO-4 : Understand the concept of equity in terms of gender, caste, creed and religion. 

CO-5 : Develop insights about contemporary developments in sociology of education. 

DSC6: MODERN SOCIOLOGY OF EDUCATION 

 

Unit Description Hours 

 

 

 

 
1 

 

SOCIOLOGICAL APPROACH TO EDUCATION 

 1.1 Sociology of Education Meaning, Concept 

 1.2 Scope of Sociology of Education - Social Structure, Social Process,  

       Social control and Social Change  

 1.3 Sociological Inquiry : Nature of sociological inquiry Authoritative,  

       Rationalistic & Scientific Inquiry and their Educational Implications 

 1.4 Methods of Sociological Analysis – Quantitative, Qualitative, Macro  

       Sociological, Micro Sociological, Networking and their Educational  

     Implications 

 

 

 

 
12 

 

 

 

 

 

 

 

2 

 

SOCIOLOGICAL APPROACH TO EDUCATION 

 2.1 Socialization : Process and Types of Socialization - Primary,  

         Secondary adult, anticipatory and Re-socialization and their   

         implications to education 

 2.2 Culture : Meaning, Nature, Characteristics of Culture. Culture and  

        civilization, Cultural Growth, Cultural Lag, Cultural Conflict,  

       Cultural Relativity, Cultural Pluralism, Cultural Diffusion and  

       Culture of Poverty in Relation to Education 

 2.3 Theories of Socialization, Self theory - Charles Cooley;   

       Psychoanalytical Theory, Sigmund Freud; Cognitive theory –  

 

 

 

 

 

 

 

12 



4 
 

       Lawrence Kohlberg 

2.4 Gender identities and social practices in family, school and society. 

 

 

 
 

3 

SOCIAL CHANGE AND EDUCATION 

 3.1 Social change - Meaning, Concept and Nature 

 3.2 Theories of Social Change : August Comte, Herbert Spencer,  

         Vilfred Paretd and Pitrim Sorokin 

 3.3 Social mobility: Meaning, Definitions, Ascribed and achieved status;  

        Types -horizontal & vertical Social mobility, and implications to  

         education. 

 3.4 Education, Social change and modernization in India 

 
12 

 

 

 

 

 
4 

GLOBALIZATION AND ITS IMPACT ON EDUCATION 

 4.1. Impact of Science and Technology on Society: Environment and  

        Education, 

 4.2. Globalization - Global village , The Nature of scientific society and   

        the place of the individual in that Scientific Society- high speed  

        technology, technology revolution. 

 4.3. Mass media: as facilitating and debilitating factors, their impact on  

        man and society, autonomy of individual and regimentation of   

        thought. 

 4.4. Approaches to Multi Cultural Education (Culturally Different,  

        Human Relation, Single, Group Study, Multicultural Education,  

        Social Deconstructionist) - Relationship between culture and  

        education 

 

 

 

 

 
10 

 

 

 
 

5 

EQUALITY AND SOCIAL JUSTICE 

 5.1 Nature of Inequalities in Indian society ; Social Stratification 

 5.2 Equality & Equity; Measures taken by Government for equalizing  

        opportunities in relation to caste, class, religion, disabilities and  

        Gender. 

 5.3 Gender sensitization: International and national interventions towards  

       gender bias and gender discrimination. 

 5.4 Role of Government and NGOs towards empowerment of women. 

 

 

 

 

10 
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   References: 

1. Bruner, J.S. (1996), The Culture of education. Cambridge, M.A.: Harvard University 

Press. 

2. Broudy, H.S. (1977) Types of knowledge and purposes of education. In R.C. 

Anderson,R.J., Spiro and W.E. Montanaque (eds) Schooling and the acquisition of 

knowledge (PP. Hillsdale, NJ: Erlbaum. 

3. NCERT (2005). National curriculum framework, New Delhi. 

4. Banrs, J.A. (1996), Cultural diversity and education: Foundations curriculum and 

teaching (4th ed.) Boston: Alynand, Becon. 

5. Bruubacher, John S.; (1969) Modern Philosophies of education, Tata McGraw-Hill, 

Publishing Company Pvt LTD, New Delhi. 

6. Butchvarov, P. (1970) The Concept of knowledge. Evanston, Illinois, North Western 

University Press. 

7. Debra Heyes, Martin Hills, Pam Chistie and Bob Lingard (2007) Teachers and 

schooling: Making a Difference, Allen and Unwin, Australia. 

8. Delors, Jacques, et al; (1996). Learning: The Treasure within report of the international 

commission on education for 21st century, UNESCO. 

9. Freire, Paulo (1970). Pedagogy of the oppressed. New York: Continuum. 

10. Freire, P. and Shor, I. (1987). A Pedagogy of liberation. London, Macmillan 

Education. 

11. International Encyclopedia of Education. (1994) 2nd edition. Vol.10. Perganon Press. 

12. Matheson, David (2004). An Introduction to the study of education (2nd edition). 

David Fulton Publish. 

13. Slatterry, Patrick and Dana Rapp. (2002). Ethics and the foundations of Education 

Teaching Convictions in a postmodern world. Allyn & Bacon. 

14. Wall, Edmund (2001). Educational theory: philosophical and political Perspectives. 

Prometheus Books.

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, 

critical reviews, report writing, presentations, seminars, projects, group discussions, 

peer teaching, content analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM : 

1. Identify the learning difficulties of first generation learners 

2. Analyse school as a social institution 

3. Interaction with parents to know their expectations from teachers and school 

4. Interaction with an NGO 

5. How the cultural tolerance is addressed in the curriculum, classroom, school. 

6. Field study of AEC, Open education center 

7. Case Study of economically under developed student. 

8. Study of the impact of modern Technology in one secondary school. 

9. Social forces that shape gender relations in a society. 

10. Contribution made by any institution for the development of Social values in 

the present day scenario 
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M.Ed. Semester -II 

DSC7: ADVANCED METHODS OF TEACHING SKILLS 

 

 

Course Title: Advanced Methods of 
Teaching Skills 

Course code: 24EDU2C7L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: 3 hours 

Summative Assessment Marks: 70  

 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 

CO-1 : Understand Concept & Nature of Teacher Centered, Learner Centered, and 

Group Controlled Instructional Techniques 

CO-2 : 
Understand and use effectively different methods of teaching coming under 

Teacher Centered, Learner Centered, and Group Controlled Approaches. 

CO-3 : Organize learning with active participation of learners individually and in 

groups. 

CO-4 : 
Understand and consider factors enhancing Students' Learning like Motivation, 

Individual differences etc. 

CO-5 : 
Demonstrate his/her understanding of different teaching skills and their role in 

effective teaching. 

CO-6 : Use instructional skills effectively. 

CO-7 : Know various styles and strategies of learning 

 

DSC7: ADVANCED METHODS OF TEACHING SKILLS 

 

Unit Description Hours 

 

 

 

 

1 

 

TEACHER CENTERED INSTRUCTIONAL METHODS 

 1.1 Lecture Method: Concept & Types of Lecture, Merits & Demerits  

       of Lecturing, Planning & Preparing for Large Lecture Course,  

       Delivering a Lecture; General Strategies to Make a Lecture effective,  

       Skills Associated with Lecture Method. 

 1.2 Demonstration Method: Nature of Demonstration, Common defects, 

       Measures to Improve Demonstration, Criteria for Assessing  

       Demonstration 

 1.3 Team Teaching; Nature & Types of Team Teaching 

1.4 Supervised Study. 

 

 

 

 

10 
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2 

 

LEARNER CENTERED INSTRUCTIONAL METHODS 

 2.1 Activity Based Instruction: Case Studies, Role Play and  

        Dramatization, Simulation 

 2.2 Self- Learning; Programmed Instruction, Keller Plan, Computer 

           Assisted Instruction 

 2.3 Project Method: Concept & Types of Project, How to Organize  

        Project Work, Evaluation Project Work 

 2.4 Problem Solving Method : Concept, Meaning, Steps, and it's  

       execution in real classroom 

 

 

 

 

12 

 

 

 

 

 
3 

 

GROUP CONTROLLED INSTRUCTIONAL METHODS 

 3.1 Group Controlled Instruction: Concept, Types & Importance,  

        Organizing Group Interactive Sessions 

 3.2 Discussion Strategy: Leading a Discussion, Encouraging Student  

       Participation in Discussion, Asking Questions, Fielding Students'  

       Questions 

 3.3 Group Discussion, Debate, & Panel discussion 

 3.4 Brain Storming,- Nature, importance, Techniques 

 3.5 Cooperative/ Collaborative Learning: Group Work and Study  

       Teams,  Group Investigation & Group Project, Fieldwork 

3.6 Seminar, Symposium & Conferences 

 

 

 

 

 
12 

 

 

 

 

4 

 

ENHANCING STUDENTS' LEARNING AND MOTIVATION 

4.1 Helping Students Learn.  

4.2 Learning Styles and Preferences; Models of Teaching & Learning.  

4.3 Motivating Students to Learn; techniques of enhancing motivation,  

     Taking Account of Individual Differences for Effective-Learning.  

4.4 Forgetting classroom learning - meaning and its causes; strategies  

      for improving retention of learning.       

4.5 Writing Skills and Homework Assignments; Helping Students Write  

       Better in All Courses, Effective Use of Homework, Designing  

       Effective Writing Assignments, Evaluating Students' Written Work.  

 

 

 

 

 

10 

 

 

 

 

5 

 

MODERN TEACHING METHODS CLASSROOM PRACTICES 

 5.1. Modern Teaching Methods - Concept, Meaning, need and  

         importance, Characteristics  

 5.2. Reasons to Introduce Modern Teaching Method  

 5.3. Modern Teaching Methods: Collaborative Learning, Spaced  

        Learning Flipped Classroom, Self-learning, Gamification, VAK  

        teaching, Crossover Learning  

 5.4. Advantages of Modern Teaching  

 5.5. Difference between Traditional and Modern Teaching Methods  

 5.6. Integration of Modern and Traditional Teaching Methods 

 

 

 

 

12 
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MODE OF TRANSACTION: 

 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer 

teaching, content analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM : 

 

Specific Teaching Skills : 

1. Classroom Management; Elements of Effective Classroom Management 

2. Behaviour Management; Dealing with Inappropriate Behaviour 

3. Classroom Climate; Concept & Types of Classroom Climate, Creating a Pleasant 

Classroom Climate; Teacher Expectation 

4. Problem Solving & Higher-order Thinking Skills 

5. Teaching Students with Special Educational Needs: Teaching Students with Learning & 

Other Disabilities 

6. Teaching Gifted Students 

7. Developing Students Social Skills 

REFERENCES : 

1. Ardens, R.I. (1998) Learning to Teach, Boston, MA: McGraw-Hill 

2. Austin, F M (1961) Art of Questioning in the Classroom, University of 

London Press Ltd., London. 

3. B. Wilson, (1996) Constructivist Learning Environments, New Jersey: 

Educational Technology Publications. 

4. Brookfield S. (2012). Teaching for Critical Thinking: Tools/Tech to Help 

Students Q Assumptions. 

5. Brookfield, S. (2013). Powerful Techniques for Teaching Adults. Jossey-Bass/Wiley. 

6. Brookfield, S. D. (1990) The Skillful Teacher. San Francisco: Jossey-Bass 

7. Brown, G. (1978) Lecturing and Explaining. New York: Methuen. 

8. Brown, G., and Atkins, (1988) M. Effective Teaching in Higher Education. 

London: Methuen. 

9. C. Fosnot (Ed.) (1996) Constructivism: Theory, Perspectives and Practice, (pp.8-

33), New York: Teachers College Press. 

10. Cooper, J., and Associates. (1990) Cooperative Learning and College 

Instruction. Long Beach: Institute for Teaching and Learning, California State 

University. 

11. Darling - Hammond, Linda, et. al. Excellence in Teacher Education: Helping 

Teachers Develop Learner Centered School. Washington, D.C. National 

Education Association School Restructuring Series, 1992. 

12. Davis, Irork (1971), The Management of Learning, McGraw Hill, London 

13. Davis, B.G. (1993) Tools for Teaching, San Francisco: Jossey-Bass 

14. Davis, J. R. (1976) Teaching Strategies for the College Classroom. Boulder, 

Colo.: Westview Press. 

15. Deemer, D. "Structuring Controversy in the Classroom." In S. F. Schomberg 

(ed.) (1986), Strategies for Active Teaching and Learning in University 

Classrooms. Minneapolis: Office of Educational Development Programs, 

University of Minnesota. 
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16. Erickson, B. L., and Strommer, D. W. (1991) Teaching College Freshmen. San 

Francisco: JosseyBass. 

17. Fosnot, Catherine Twoomey, Constructivism: Theory, Perspective and Practice. 

New York: Teachers College Press, 1989. 

18. Fuhrmann, B. S., and Grasha, A. F. (1983) A Practical Handbook for College 

Teachers. Boston: Little, Brown, 

19. G.Boomer, N. Lester, C. Onore and J.Cook (Eds.) (1992). Negotiating the 

curriculum: Educating for the 21st century, London: The Falmer Press. 

20. Guskey, T. R. (1988) Improving Student Learning in College Classrooms. 

Springfield, III: Thomas 21. J. Mezirow and Associates (1990), Fostering critical 

reflection in adulthood: A guide to transformative and emancipatory learning: 

San Francisco: Jossey - Bass Publishers. 

22. Kenneth T. Henson, 2000, Educational Psychology for Effective Teaching, 

Wordsworth Publishing Company. 

23. L.Steffe and J. Gale (Eds.) 1995). Constructivism in Education, New Jersey: 

Lawrence Erlbaum Associates Inc. 

24. Langer, J. and Applebee, A.N. (1987). How writing shapes thinking: A Study 

of Teaching and Learning, National Council of Teachers of English. 

25. Lowman, J. (1984) Mastering the Techniques of Teaching. San Francisco: Jossey-Bass. 

26. McKeachie, W. J. Teaching Tips. (1986) 8th ed. Lexington, Mass.: Heath 

27. Mujis, Daniel & Reynolds, (2002) David Effective Teaching: Evidence and 

Practice, London: Paul Chapman Publishing 

28. Patricia Murphy (Ed.), 1999, Learners, Learning & Assessment, Paul Chapman 

Publishing Ltd. 

29. Fosnot, Catherine Twoomey, Constructivism: Theory, Perspective and Practice. 

New York: Teachers College Press, 1989. 

30. Fuhrmann, B. S., and Grasha, A. F. (1983) A Practical Handbook for College 

Teachers. Boston: Little, Brown, 

31. G.Boomer, N. Lester, C. Onore and J.Cook (Eds.) (1992). Negotiating the 

curriculum: Educating for the 21st century, London: The Falmer Press. 

32. Guskey, T. R. (1988) Improving Student Learning in College Classrooms. 

Springfield, III: Thomas 21. J. Mezirow and Associates (1990), Fostering critical 

reflection in adulthood: A guide to transformative and emancipatory learning: 

San Francisco: Jossey - Bass Publishers. 

33. Kenneth T. Henson, 2000, Educational Psychology for Effective Teaching, 

Wordsworth Publishing Company. 

34. L.Steffe and J. Gale (Eds.) 1995). Constructivism in Education, New Jersey: 

Lawrence Erlbaum Associates Inc. 

35. Langer, J. and Applebee, A.N. (1987). How writing shapes thinking: A Study 

of Teaching and Learning, National Council of Teachers of English. 

36. Lowman, J. (1984) Mastering the Techniques of Teaching. San Francisco: Jossey-Bass. 

37. McKeachie, W. J. Teaching Tips. (1986) 8th ed. Lexington, Mass.: Heath 

38. Mujis, Daniel & Reynolds, (2002) David Effective Teaching: Evidence and 

Practice, London: Paul Chapman Publishing 

39.Patricia Murphy (Ed.), 1999, Learners, Learning & Assessment, Paul Chapman  

     Publishing Ltd. 

   40.Ramsden, P. (1992) Learning to Teach in Higher Education. New York: Routledge. 

41  Resnick, L. and Collins, A. (1996), Cognition and Learning. In T.Plomp and D.Ely, 
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(Ed.) The International Encyclopaedia of Educational Technology, 2nd Ed. Oxford: 

Pergamon Press. 

42.Savery, J. and Duffy, Thomas M. (1995). Problem based learning: An instructional  

      model and its constructivist framework. Educational Technology, 35, 31-38. 

      43.Shea, M. A. (1990) Compendium of Good Ideas on Teaching and Learning. Boulder:  

           Faculty Teaching Excellence Program, University of Colorado. 

 44.Tiberius, R. G. (1990) Small Group Teaching: A Trouble-Shooting Guide. Toronto:  

      Ontario Institute for Studies in Education Press. 

45.Tollefson, S. K. (1988) Encouraging Student Writing. Berkeley: Office of Educational  

     Development, University of California. 

 

 

 



11 
 

 
 

M.Ed  Semester-II 

DSC8: PROBLEM AND TEAM BASED LEARNING 
 

 

Course Title: Problem and Team based                   
                  Learning Course code: 24EDU2C8L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: 3 hours 

Summative Assessment Marks: 70  

 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 

CO-1 : Acquire a working knowledge of instructional systems design. 

CO-2 : Define and provide an overview of the instructional systems design (ISD) 

model. 

CO-3 : Define the process of ISD. 

CO-4 : Compare and contrast several current models of ISD. 

CO-5 : Identify and compare various ISD models. 

CO-6 : Analyze the 5 phases of the process. 

CO-7 : Develop an evaluation plan for the instructional requirement. 

CO-8 : Analyze and discuss instructional strategies used for various types of learning 

DSC8: PROBLEM AND TEAM BASED LEARNING 

 

Unit Description Hour

s 

 

 

 

 
1 

 

INTRODUCTION TO ADVANCE PEDAGOGY 

 

 1.1 Concept, need and significance of Advance Pedagogy-Principles of  

        advance pedagogy 

 1.2 Teaching phases- Philip Jackson Model- Teacher's role in different  

       teaching phases Parameters of effective teaching 

 1.3 Task based learning 

 1.4 Skill based learning 

1.5 Andragogy- Heutagogy. 

 

 

 

 
10 

 

 

 

 

 

 
2 

 

RECENT PEDAGOGICAL METHODS 

 

 2.1. Reflective teaching - Active Learning- Clicker Use in Class  

 2.2. Collaborative/Cooperative Learning  

 2.3. Critical Thinking -Discussion Strategies -Experiential Learning  

        Games/Experiments/ Simulations- Inquiry-Guided Learning –  

        Interdisciplinary Teaching Blended learning - Learner-Centered 

 

 

 

 

 

 
12 
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Teaching, Mobile Learning  

 2.4 Problem-Based Learning Social Networking Tools  

 2.5 Teaching Diverse Students - Teaching with Cases - Team Teaching 

 

 

 

 

 

 
3 

 

INSTRUCTIONAL MODELS 

 

3.1 Models of teaching - Concept, Features and implications in classroom 

3.2 Bloom's Taxonomy 

3.3 Advance Organizer Model- 'Concept Attainment Model- Inquiry  

      Training Model, Jurisprudential Inquiry Model  

3.4 Vygotsky's theory of social development, Present Needs Analysis  

     Plan & Instruments 

3.5 Kirkpatrick's Model- Cathy Moore's Action Mapping- Kemp's  

      Instructional Design Model Dick and Carey Model-ADDIE          

       Model Component Display Theory (David Merrill)-ADDIE Model- 

       4C- ID Model (Jeroen van Merriënboer) 

 

 

 

 

 

 

 

 
12 

 

 

 

 

 

 
4 

 

INSTRUCTIONAL-SYSTEM DESIGN 

 

 4.1 Introduction to Instructional Systems Design - Conducting the Needs  

        Assessment - Defining the Instructional Goal – 

 4.2 The Learner and the Environment - Learning Outcomes & The  

        Events of Instruction 

 4.3. Information Processing Analysis - Prerequisite Skills Analysis  

        Writing Instructional Objectives - Creating Assessment Approaches  

 4.4 Instructional Strategies - Delivery and Management – Production - 

        Formative & Summative Evaluation – 

 4.5 The Future of ISD-Instructional Design and Technology. – 

        Metacognition in Instructional Design 

 

 

 

 

 

 
10 

 

 

 

 

 

5 

 

INSTRUCTIONAL STRATEGIES AND EVALUATION 

 

 5.1. Instructional strategies Self Instruction - Programme instruction and  

        Computer Assisted Instruction – 

 5.2. Models of Instructional system - MLM (Mastery Learning Model) 

 5.3 Developing Self instructional material - Computer Assisted  

        Programme- Online Learning  

 5.4 Process of validation of instructional Material / Program: Individual  

        testing- Group testing Field testing. 

 5.5. Master validation- Models of evaluation Educational Decisions  

  Model (CIPP Model) 

 

 

 

 

 

10 
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MODE OF TRANSACTION: 

 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

writing presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM: 

1. Instructional strategies 

2. Self Instruction - Programme instruction and Computer Assisted Instruction 

3. Models of Instructional system - MLM (Mastery Learning Model) 

4. Developing Self instructional material 

5.Computer Assisted Programme 

6.Online Learning- Process of validation of instructional Material / Program:  

         Individual testing Group testing- Field testing- Master validation- Models of  

     evaluation - Educational Decisions Model (CIPP Model). 

7.Prepare an instructional design of your own 

8.Predominant pedagogical principles adopted by Teacher Education Institutions 

9.Develop a model and evaluate 

 

REFERENCES: 

1. Briggs, L. J. (1977). Instructional design. Englewood Cliffs, NJ: 

Educational Technology Publications. 

2. Briggs, L. J. & Wager, W. W. (1981). Handbook of procedures for the 

design of instruction. Englewood Cliffs, NJ: Educational Technology 

Publications. 

3. Carey, J., Carey, L. & Dick, W (2005). The systematic design of instruction. 

Boston, MA, Allyn and Bacon. 

4. Clark, R. C. & Mayer, R. E. (2002). E-learning and the science of 

instruction. Hoboken, NJ: John Wiley. 

5. Driscoll, M. P. (1994). Psychology of learning for instruction. Boston: Allyn and 

Bacon. 

6. Ely, D P &Plomp. T. (1996). Classic writings on instructional technology. 

Englewood, CO: Libraries Unlimited, Inc. 

7. Gagne, R. M. (1967) Learning and individual differences. Columbus, Ohio: Merrill. 

8. Gagne, R. M. (1985). The conditions of learning and theory of 

instruction. New York: Rinehart and Winston 

9.  Schiffman, S. S. (1995). Instructional systems design: Five views of the 

field. Instructional technology: Past, present and future. (2nd ed., pp. 131-

142).Englewood, CO: Libraries Unlimited, Inc 

10.Morrison, G. R., Ross, S. M. and Kemp, J. E. (2001). Designing  

       Effective Instruction. (3rd Edition). New York: 

   

11.John Wiley and Sons. Merrill, M.D. (1983). Component Display Theory.   
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     In C. Reigeluth Instructional Design Theories and Models. Hillsdale, NJ:  

     Erlbaum Associates 

 12 .Merrill, M.D. (1994). Instructional Design Theory. Englewood Cliffs, NJ:  

         Educational Technology Publications. 

 13.Merrill, M. David. (2001). Components of Instruction Toward a  

    Theoretical Tool for Instructional Design. Instructional Science, 29, 291- 

    310. 

 14.Van Merrienboer, J.J.G. (1997). Training complex cognitive skills: A four-  

     component instructional design model for technical training. Englewood  

     cliffs, NJ: Educational Technology Publications. 

  15.Clark, R. C. & Mayer, R. E. (2002). E-learning and the science of  

     instruction.Hoboken, NJ: John Wiley. 

  16. Clark, R. C. & Mayer, R. E. (2002). E-learning and the science of  

        instruction. Hoboken, NJ: John Wiley. 

 17. Ely, D P &Plomp. T. (1996). Classic writings on instructional technology.  

    Englewood, CO: Libraries Unlimited, Inc. 

 18. Gagne, R. M. (1985). The conditions of learning and theory of  

    instruction. New York: Rinehart and Winston 

 19.Schiffman, S. S. (1995). Instructional systems design: Five views of the  

  field. Instructional technology: Past, present and future. (2nd ed., pp. 131-142).  

     Englewood, CO: Libraries Unlimited, Inc 

 20.Morrison, G. R., Ross, S. M. and Kemp, J. E. (2001). Designing Effective  

    Instruction. (3rd Edition). New York: 

 21.John Wiley and Sons. Merrill, M.D. (1983). Component Display Theory. In C.  

      Reigeluth Instructional Design Theories and Models. Hillsdale, NJ: Erlbaum  

      Associates 

 22.Merrill, M.D. (1994). Instructional Design Theory. Englewood Cliffs, NJ:  

     Educational  Technology Publications. 

23.Merrill, M. David. (2001). Components of Instruction Toward a Theoretical  

     Tool for  Instructional Design. Instructional Science, 29, 291-310 
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M.Ed. Semester-II 

DSC9: INCLUSIVE EDUCATION 

 

 

Course Title: INCLUSIVE EDUCATION Course code: 24EDU2C9L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: 3 hours 

Summative Assessment Marks: 70  

 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 

CO-1 : 
Differentiate the concept of inclusive education from that of integrated and 

special education. 

CO-2 : Compare the present trend of Inclusive education with its historical 

Perspectives. 

CO-3 : Explore the best practices of inclusive education through research evidences. 

CO-4 : 
Synergize different provisions, acts, frameworks and rights for the best 

possible way of helping the inclusive society. 

CO-5 : Appreciate the concept and principles of inclusive education. 

CO-6 : Categorize the barriers of Inclusion. 

CO-7 : Design curriculum for inclusive classroom. 

CO-8 : Develop lesson plans for the inclusive classroom 

DSC9: INCLUSIVE EDUCATION 

Unit Description Hours 

 

 

 

 
1 

 

PERSPECTIVES IN INCLUSIVE EDUCATION 

 

 1.1. Inclusive, Integrated and Special education- concept, meaning and     

        differences.  

 1.2. Benefits of Inclusion 

  1.3. Historical perspective of Inclusive education globally and in India  

 1.4. Principles of inclusive education  

 1.5. Research evidence on efficacy and best practices associated with   

         inclusive education 

 

 

 

 
10 
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2 

 

NATIONAL AND INTERNATIONAL INITIATIVES 

2.1. The Persons with Disabilities Act (PWD Act, 1995).  

2.2. National Curriculum Framework, 2005 NCERT 

2.3. The Convention on the Rights of the Child (Article 23, 28, 29 a2, 3,  

         6 and 10 &12). 

2.4 .The World Declaration on the Survival, Protection and Development  

        of Children and the Plans of action (Outcome of the UNICEF World  

       Summit for Children, (1990). 

2.5. The World Conference on Special needs Education and the  

        Salamanca, 1994 Statement and framework for action on Special  

        Needs Education 

2.6. The Mental Health Act 1987. 

2.7. Rehabilitation Council of India Act, 1992 

 

 

 

 

 

 

12 

3 

 

BUILDING INCLUSIVE SCHOOLS, LEARNING 

ENVIRONMENT 

 

3.1. Identifying barriers to Inclusion- Attitudinal, Systemic and  

       Structural  

3.2. Ensuring Physical, Academic and Social Access 

3.3. Leadership and Teachers as Change Agents 

3.4. Assistive Technology 

3.5. Whole School Development 

3.6. Building Inclusive Learning Environments : Classroom  

       Management ; Effective Communication and Resolving Conflicts;  

       Promoting Positive Behaviour; Methods of Teaching in Inclusive  

      Class: Reflective Teaching, Co-teaching , Mentoring and Coaching,  

      Peer tutoring, Cooperative learning; Collaboration - Parents,  

      Teachers, Peer group and Community 

3.7. Planning for Including Diverse Learning Needs: Adaptations and  

      accommodations for sensory impairments; children with multiple  

      disabilities; children with neuro-developmental disabilities; children  

       with intellectual impairment; gifted children 

12 
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4 

PARADIGMS IN INCLUSIVE EDUCATION 

 

4.1: Pedagogy: Implicit and Dynamic Processes -Ability/inability     

       Paradox: Repositioning the Question of Competence 

4.2. Emerging schemas for addressing diversity in inclusive schools lik 

Diversity Pedagogy Theory, Evidence-Based Practices in Education 

and Universal Design for Learning - Collaborations as a key feature 

of inclusive set-ups, Building partnerships  

4.3. Nature and Source of Pedagogical Content Knowledge- Curricular  

      Adaptations, Differential planning, Multiple representations 

(reference teaching-learning resources), Modified learning task, 

assessment procedures & materials 

4.4. Continuous professional development of teachers for successful  

        implementation and continuation of inclusive practices in schools. 

4.5. Research Perspectives that Shape research in Inclusion – 

       Methodological debates and Challenges. 

12 

5 

ORGANIZATION AND ASSESSMENT OF INCLUSIVE 

CLASSROOM 

 5.1 Physical layout of Inclusive classroom 

 5.2 Special assistance to children 

 5.3 Meeting student's personal care and medication needs. 

 5.4 Promoting Social competence in inclusive classroom. 

 5.5.Teacher: The Pivotal Focus-Responses to Diversity in School:  

       Teacher's beliefs about educationally significant differences. 

 5.6 Educational reports, intelligence tests, Achievement tests, teacher  

       based assessments. 

10 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, 

critical reviews, report writing, presentations, seminars, projects, group discussions, 

peer teaching, content analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM : 

 

1. Visit inclusive schools and observe practices and report 

2. Observe classroom transaction in any inclusive classroom 

3. Prepare a blueprint to create an inclusive school 

4. Critically review the policy documents and write about the 

recommendations related to inclusion 

5. NPE, 1986 

6. CRC UNESCO, 1989 

7. UN convention on Rights of Persons with Disabilities, UNESCO, 2006 

8. RTE Act, GOI, 2009 

. 9. UNESCO, 2009 – Policy guidelines on inclusion in education. 
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10. Make a collage on an inclusive school 

11. Interview some teachers working at inclusive schools and report the practices. 

12. Assess and prepare Five children's profiles. 

13. List out barrier free environment related structures. 

14. Interact with parents, Teachers from regular school and collect feedback 

on initiating an inclusive school. 

15. Study the impact of UNCRPD on RTE's provisions for children with disabilities 

16. Review of research in any one area in inclusive education and highlight its 

implications for the practitioner 

17. Develop a differentiated lesson with content, process, and products 

adapted to suit a specific learner 

18. Prepare a case study for an Inclusive school in terms of insights gained. 

19. Develop an Assistive Technology for an Inclusive classroom 

20. Collect a list of inclusive schools from Department of school education 

and map their area 

21. Implement the lesson plan above in a regular school using one of 

the models of collaborative teaching. Write your reflections in a 

journal 

REFERENCES: 

1.  Clough, P., & Corbett, J. (2000). Theories of Inclusive Education. Paul 

Chapman Publishing, London. 

2. Constitution of India (1950). Article 41, Ministry of Law and Justice, New Delhi. 

3. Jha, M. M. (2002). School Without Walls: Inclusive Education for All. Oxford, 

Heinemann. 

4. Jorgensen. C. M., Mc Sheehan, M., & Sonnenmeier, R. M. (2009). Essential 

best practices in inclusive school. Institute on Disability/UCE, University of New 

Hampshire 

5. Mukhopadhyay, S., & Mani, M. N. G. (2002). Education of Children with Special 

Needs, in Govinda, R. (2002) (Ed) India Education Report. Oxford University 

Press, New Delhi. 

6. Peterson, M., & Hittie, M. (2009). Inclusive teaching: The journey towards 

creating effective schools for all learners. Merrill, New Jersery. 

7. Skidmore, D. (2004) Inclusion: The Dynamic of School Development, Open 

University Press, Buckingham. 

8. Villa, R. A., & Thousand, J. S. (2005) Creating An Inclusive School, 

Association for Supervision and Curriculum Development. ASCD, Alexandria. 

9. Wade. S. E. (2000). Inclusive Education: A Casebook and Readings for Prospective 

and Practicing Teachers. Lawrence Erlbaum Associates, New Jersery. 

10. Berry, B., Daughtrey, A., & Weider, A. (2010). Teacher leadership: Leading the 

way to effective teaching and learning. Centre for Teaching Quality, Washington, 

DC. 

11. Carr, J. F., Herman, N., & Harris, D. E. (2005) Creating Dynamic Schools 

through Mentoring, Coaching, and Collaboration. ASCD, Alexandria. 
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12. Carter, E. W., Cushing, L. S., & Kennedy, C. H. (2009). Peer support strategies: 

Improving all students social lives and learning. Paul H. Brookes, Baltimore. 

13. Kunc, N. (2000). Rediscovering the right to belong. In R. A. Villa & J. Thousand 

14. (Eds.), Restructuring for caring and effective education: Piecing the puzzle together 

Brookes. Baltimore. 

15.  Mastropieri, M. A., & Scruggs, T. E. (2006). The inclusive classroom: Strategies for 

effective instruction. Prentice-Hall, New Jersery. 

16. Odom, S. L., McConnell, S. R., Ostrosky, M., Peterson, C., Skellenger, A., Spicuzza, 

R., Chandler. L. K., McEvoy, C. A., & Favazza, P. C. (1993). Play time/social time: 

Organizing your classroom to build interaction skills. Communication Skill Builders, 

Tucson, AZ. 

17. UNESCO (1994). The Salamanca statement and framework for action on special needs 

education. Paris. 

18. Sharma P.L (2003) Planning Inclusive Education in Small Schools, R.I E. Mysore 

19. Jha. M.( 2002) Inclusive Education for All: Schools Without Walls, Heinemann 

Educational publishers, Multivista Global Ltd, Chennai, 600042, India. 

20. Ainscow, M., Booth. T (2003): The Index for Inclusion: Developing Learning and 

Participation in Schools. Bristol: Center for Studies in Inclusive Education 
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M.Ed. Semester-II 

DSC10: METHODOLOGY OF EDUCATIONAL RESEARCH 

 

Course Title: Methodology of Educational        

                                                                                                  Research 
Course code: 24EDU2C10L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: 3 hours 

Summative Assessment Marks: 70  

 
Course Outcomes (CO’s): 

At the end of the course, students will be able to: 

CO-1 : 
Under Describe the nature, purpose, scope, areas, and types of research in 

education stand the sociological perspectives of education. 

CO-2 : Explain the characteristics of quantitative, qualitative and mixed research. 

CO-3 : Select and explain the method appropriate for a research study. 

CO-4 : Conduct a literature search and develop a research proposal. 

CO-5 : Explain a sampling design appropriate for a research study. 

CO-6 : Explain tool design and procedure for collection of data. 

CO-7 : Explain the importance of documentation and dissemination of researches in 

education 

 
DSC10: METHODOLOGY OF EDUCATIONAL RESEARCH 

 

Unit Descriptio

n 

Hour

s 

 

 

 

 

 

 

1 

 

RESEARCH IN EDUCATION 

 1.1 Meaning, importance, purpose, areas and steps of educational  

       research  

 1.2 The research & the scientific method 

 1.3 Kinds of educational research: basic & applied research, evaluation  

       research and action research, and their characteristics 

 1.4 Research paradigms in education: qualitative, mixed and,   

        quantitative,  

        and their characteristics, Types of research under each paradigm 

 1.5 Planning the research study: Sources of research problems,  

       Identification and Conceptualization of Research Problem. 

 1.6 Review of the literature with purpose and the method of presentation,  

 and research questions in qualitative and quantitative research. 

 

 

 

 

 

 

10 
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2 

 

SAMPLING IN QUALITATIVE, QUANTITATIVE AND 

MIXED RESEARCH 

2.1 Concept of population and its type, and sample, sampling unit, 

sampling frame, sample size, error, representative and biased 

samples  

2.2 Random Sampling Techniques: simple random sampling, systematic 

sampling, stratified random sampling, cluster sampling, and 

multistage sampling  

2.3. Non- Random Sampling Techniques, convenience sampling,  

       purposive sampling, quota sampling and snowball sampling 

2.4. Determining the sample size when using random sampling 

2.5. Sampling in qualitative and mixed research 

2.6. Hypothesis: meaning, types, importance, formulation and testing 

2.7. Variables: Meaning of Variables , Types of Variables    

       (Independent, Dependent, Extraneous, Intervening and Moderator) 

 

 

 

 

14 

3 

 

 

 

 QUALITATIVE AND QUANTITATIVE METHODS OF 

RESEARCH  

  

 3.1 Qualitative Research: meaning, steps and characteristics 

 3.2 Qualitative research approaches-Phenomenology, Ethnography,  

        Case studies and Grounded theory characteristics, types, data  

        collection, analysis and report writing 

 3.3 Historical Research-meaning, significance, steps, primary and  

      secondary sources of information, external and internal criticism of  

      the sources.  

 3.4. Mixed Research-meaning, fundamentals principles, strength and  

       weaknesses, types and, limitations 

 3.5. Experimental Research: Nature of experimental research,  

       Variables in experimental research independent, dependent and  

        confounding variables; ways to manipulate an independent  

        variable, purpose and methods of control of confounding variables. 

 3.6 Experimental Research designs : Single-Group Pretest-Posttest  

       Design, Pretest-Posttest Control Group Design, Posttest only  

       Control-Group Design, and Factorial Design 

 3.7 Quasi-Experimental Designs: Nonequivalent Comparison Group  

       Design, and Time-Series Design 

 3.8 Internal and external validity of results in experimental research,      

       Non Experimental Research: Casual-Comparative and  

        Correlational research; Cross-sectional, Longitudinal (Trend and  

        Panel studies), and Retrospective; and Descriptive, Predictive and  

         Explanatory, Steps in Non- Experimental Research 

14 
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4 

METHODS OF DATA COLLECTION 

4.1 Tests, Inventories and Rating scales: types and their construction and  

       uses 

4.2 Characteristics of a good research tool and Identifying a tool using  

       reliability and validity information 

4.3 Questionnaire: forms, principles of construction and their scope in  

       educational research, administration of questionnaires. 

4.4 Interview: types, characteristics and applicability, guidelines for  

       conducting interviews 

 4.5 Observation: Qualitative and quantitative observation, use of the  

       checklist and schedules, time sampling, field notes, role of  

       researcher during observation, focus group discussion  

 4.6 Collecting data using attitudinal scales: Functions of attitudinal scales,  

       Different types of attitudinal scales, their characteristics, construction  

       and application  

 4.7 Projective Techniques and their uses. 

 4.8 Socio-metric Techniques and their uses. 

 

 

 

 

 

 

10 

 

 

 

 

 

5 

 WRITING RESEARCH PROPOSAL 

5.1 Identification of a research topic: Sources and Need. 

5.2 Review of related literature. 

5.3  Rationale and need of the study. 

5.4  Conceptual and operational definition of the terms. 

5.5.Variables. 

5.6 Research questions, aims, objectives and hypotheses. 

5.7 Assumptions, if any. - Methodology, sample and tools. 

5.8 Scope, limitations and delimitations. (j) Significance of the study. 

(k) Bibliography. (1) Time Frame. (m) Budget, if any. 

5.9 Standard format of research proposal : Language and Style of 

Presentation, Chapterization, Indexing, abbreviations, foot note, 

bibliography (followed by APA style) and appendix. 

 

 

 

 

 

08 

MODE OF TRANSACTION: 

 
Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis. 

 
REFLECTIVE PRACTICUM : 

 
1. Collect the APA format and review any one research article as per the Format. 

2. Review any three research articles and write the findings in each article. 

3. Collect any five problems and critically reflect on the appropriateness of a problem. 

4. Review any three empirical articles or research studies and write the hypotheses and then 

reflect on the type of hypotheses and relevance. 

5. Take any one Ph.D. Thesis and critically review & write about research procedures 
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(population, sample, sampling and others) followed in it. 

6. Take any two research articles or theses and write about the independent and dependent 

variables and their need for the study, 

7. Research Reporting  

8. Format, Style and Mechanics of Report Writing with Reference to a Research Paper. 

 

REFERENCES: 

 

1.Arthur, James; Waring, Michael et al,( 2012): Research Methods and  

   Methodologies in Education, New Delhi Sage India 

 2.Atkins, Liz & Wallace, Sue (2012): Qualitative Research in Education, New Delhi:  

    Sage 

3.Best, J.W. and Kahn, J. V., (1995): Research in Education 7th Edn., New Delhi:  

   Prentice Hall of India Pvt. Ltd. 

4.Boudah, Daniel (2012): Conducting Educational Research, New Delhi: Sage India 

5.Joseph & Schutt, Russel K.(2012): Research Methods in Education, New Delhi:  

  Sage 

6.Cohen, L. &Manion L. (1980): Research Methods in Education, London:  

   Groom Helm Ltd. 

7.Corey, S.M. & Shukla J.K.,(1962) Practical Classroom Research by Teachers, New  

                     Delhi: National Institute of Basic Education.  

8.Edwards, A. L., (1960): Experimental Designs in Psychological Research, New York:  

    Holt, Rinehart & Winston Inc. 

9.Festinger, U and Katz, D. (Eds.) (1970): Research Methods in Behavioural Sciences,  

                   New York: Holt, Rinehart & Winston Gage. 

10.Rand McNally Goode, W. J. and Hill, (1952) Method of Social Research in  

     Teaching, McGraw Hill 

 11.Johnson, Bruke& Christensen, Lary (2012): Educational Research: Quantitative,  

                                       Qualitative and Mixed Approach, New Delhi: Sage India 

12.Kaul, Lokesh (1994): Methodology of Educational Research, New Delhi: Vikas  

    Pub. House 

13.Kerlinger, E.N. (1973) Foundations of Behavioural Research New York: Holt,  

      Rinehart and Winston Inc. Punch, 

14.Keith F. (2009): Introduction to Research Methods in Education, New Delhi: Sage 

15.Singh A.K. (2002)-Test measurement and Research methods in Behavioral sciences,  

                               Patna: Bharati Bhawan Publishers & Distributors. 
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SEC 2: OPEN SOURCE SOFTWARE FOR EDUCATION 

 

Course Title: Open Source Software for       

                           Education 

Course code: 24EDU2S2L/P 

Total Contact Hours: 52 Course Credits: 02 

Formative Assessment Marks: 20 Duration of ESA/Exam: 1 Hour 

Summative Assessment Marks: 30 
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

 

CO-1 : 
Describe the differences between Proprietary Software and Open Source 

Software 

CO-2 : Describe the historical evolution of the Open Source movement, society's 

adoption of open source software, and the wider technical and societal impact 

this has had. 

CO-3 : Explain what tools an Open Source Project needs to support distributed 

development work, and how projects are organized. 

CO-4 : Analyze the different Open Source licensing models and their affordances 

CO-5 : Choose, join, and make a technical contribution to an existing Open Source 

project 

 

SEC 2: OPEN SOURCE SOFTWARE FOR EDUCATION 

 
Unit Description      Hours 

 

 

 

 

 

 

 

 

 

 
1 

 
 

INTRODUCATION TO OPEN SOURCE SOFTWARE 

1.1Concept, Meaning, Need and importance of Open Source Software  

(OSS) 

1.2 History of Software Development and the Genesis of Open 

Source Software 

1.3 Open Source License 

1.4 Ideals of Open Source 

1.5 Adoption of OSS 

1.6 Economics of OSS 

1.7 Open Source Development Model 

1.8  Adoption of OSS by Libraries 

1.9  Open Source Integrated Library Systems 

1.10. Maturity of Open Source Software 

1.11Open Source Integrated Library Systems (OSILS) 

1.12Models Available for the Evaluation of Open Source Software 

1.13 Intellectual Property, licensing 

 

 

 

 

 

 

 

 

 

 
18 
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2 

 

WEB SOURCE SOFTWARE TECHNOLOGY 

 2.1 Computer programming language-Abbreviation, Meaning and  

        purposes, Machine language, High level language(HLL) And low  

        level language(LLL), Operating system(OS). 

 2.2 Network: Internet, LAN-WAN,-Concept, Meaning And  

      Application, WWW, Browser, Web Search Engines, Internet Service  

    Providers, Web Page, E-Mail, Protocols, Chatting, Newsgroups.- 

      Meaning and applications. 

2.3 Computer care-Virus, Security and maintenance 

2.4 Computer Applications in Secondary Education: Computer based 

testing, on line testing, on line testing, virtual classroom, 

Computer based Simulation. 

2.5 Information Management: meaning and applications. 

2.6 Open Source Software For Digital Learning 

2.7 Web based learning: Meaning, advantages, disadvantages, Impact of 

web-based teaching, Web authoring tools for developing instructional 

material. 

2.8 E-resources: Overview, Meaning, E-resources, need of e- 

resources, full text electronic resources, types, future of electronic 

publishing-E- books, E-journals, types of E-journal, current trends in 

E-journal, E- data bases challenges facing the information sources 

management. 

2.9 E-journal consortia: Library E-consortia- Definition Access of E- 

journals, Consortia based resource sharing, Indian scenario-UGC 

INFONET, INDEST, J-Gate. 

2.10 New Face of Open Source: Web 2.0 

 

 

 

 

 

 

 

 

 

 

 

 

18 

 

 

 

 

 

 

 
3 

 

CHALLENGES OF IMPLEMENTING FREE AND OPEN 

SOURCE SOFTWARE (FOSS) 

 

 3.1 FOSS in Indian Educational Settings 

 3.2 Strategies Used to Overcome Challenges to Implement FOSS 

 3.3 Essential Conditions Necessary for Success of a Project 

3.4 Effectiveness of open source software- Impact on curriculum delivery 

      - Management and administration- Technical infrastructure 

3.5.Cost-effective models of support in OSS schools Best practice in the     

use of open source licensing solutions - Successful implementation of        

OSS -Using OSS to run the school's servers and provide school-wide 

facilities -Using OSS to provide the operating systems for classroom 

and administrative PCs -Using OSS applications on classroom and 

      administrative PCs. 

 

 

 

 

 

 

 
16 
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REFLECTIVE PRACTICUM: 

1. Case Study : Government Policy Toward Open Source ( E- Governance) - Wikipedia As 

An Open Source Project 

2. Policy Issues in Open Source Software 

3. Software Procurement 

4. Migration 

5. Curricula In Schools 

6. Curricula In Tertiary Institutions 

7. Development of FOSS for Education 

8. Research Grants 

9. Training 

REFERENCES: 

 
1. Moody, G., Rebel Code-Linux and the Open Source Revolution, Penguin Books, 2002. 

2.  St. Onge, P. D., “Linux in Education: Two Years Later”, August 2002; 

available at freshmeat.net/ articles/view/533/. 

3. Kegel, D., "The Case for Linux in Universities”, Oct 

2002; available at www.kegel.com/ linux/edu/case.html. 

4. Kegel, D., “The Undergrad CS Programme, Linux, and Open Source", Mar 2003; 

available from www.kegel.com/linux/edu/curriculum.html, 

5. Howland, J. E., “Software Freedom, Open Software and the Undergraduate 

Computer Science Curriculum”, Department of Computer Science, Trinity 

University, April 2000; available at 

www.cs.trinity.edu/~jhowland/ccsc2000/ccsc2000/ccsc2000.html. 

6. Massey, B.,"Open Source Software Development in the Unix Environment", course 

in Portland State University; available at www.cs.pdx.edu/course.php?cid=110. 

7. Cesarini, P. A., “Monocultural Alternative: The OpenCD", Fall 2003, Computers 

and Composition Online; available at www.bgsu.edu/cconline/reviews/cesarini 

review.htm. 

8. Hart, T. D., "Open Source in Education”, May 2003, University of 

Maine; available at portfolio.umaine.edu/~hartt/OS in Education.pdf. 

9. Lineweaver, R., “Cost savings of open source software in the server room-An 

informal case study in K-12 education”, 2002; available at 

staff.harrisonburg.k12.va.us/~rlineweaver. 

10. Carmichael, P. and Honour, L., “Open Source as Appropriate Technology for 

Global Education", School of Education, University of Reading, 

available www.ellak.gr/pub/osdocs/education /carmichael.pdf&e=7413. UK; at 

11.Robbins, J. E.. “Adopting OSS Methods by Adopting OSS Tools”, CollabNet, 

Inc.; available at opensource.ucc.ie/icse2002/Robbins.pdf. 

12. González-Barahona, J. M. and Robles, G., “Free Software Engineering: A Field to 

Explore”, 

http://www.kegel.com/
http://www.kegel.com/linux/edu/curriculum.html
http://www.cs.trinity.edu/~jhowland/ccsc2000/ccsc2000/ccsc2000.html
http://www.cs.pdx.edu/course.php?cid=110
http://www.bgsu.edu/cconline/reviews/cesarinireview.htm
http://www.bgsu.edu/cconline/reviews/cesarinireview.htm
http://www.ellak.gr/pub/osdocs/education
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DSC8P2:PRACTICUM-2: PROBLEM AND TEAM BASED LEARNING 
 

 

Course Title: Problem and Team based   

                           Learning 

Course code: 24EDU2C8P -
PRACTICUM -2 

Total Contact Hours: 52 Course Credits: 02 

Formative Assessment Marks: 20 Duration of ESA/Exam:--- 

Summative Assessment Marks: 30  

 
Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1 : Acquire a working knowledge of instructional systems design. 

CO-2 : Define and provide an overview of the instructional systems design (ISD) 

model. 

CO-3 : Define the process of ISD 

CO-4 : Compare and contrast several current models of ISD 

CO-5 : Identify and compare various ISD models. 

CO-6 : Analyze the 5 phases of the process. 

CO-7 : Develop an evaluation plan for the instructional requirement. 

CO-1 : Analyze and discuss instructional strategies used for various types of learning 

 

DSC8P2:PROBLEM AND TEAM BASED LEARNING 
 

Uni

t 

Description Hours 

 

 

 

 

1 

 

INSTRUCTIONAL STRATEGIES AND MODELS 

 

1.1 Instructional strategies 

1.2. Self-Instruction - Programme instruction and Computer Assisted 

Instruction 

1.3 Models of Instruction – meaning and types Models of 

Instructional system MLM (Mastery Learning Model) -

Developing Self instructional material 

1.4. Computer Assisted Programme 

 

 

 

 

18 

 

 

 

 

2 

 

VALIDATION OF INSTRUCTIONAL MATERIAL 

 

 2.1 Online Learning- Process of validation of instructional Material /  

       Program:Individual testing- Group testing- Field testing- Master  

        validation- Models of evaluation Educational Decisions Model  

       (CIPP Model). 

2.2Prepare an instructional design of your own 

 

 

 

 

16 



28 
 

 

 

 

3 

 

PEDAGOGICAL APPROACHES 

 

 3.1 Predominant pedagogical principles adopted by Teacher Education   

                                              Institutions 

3.2 Problem-Based Learning Social Networking Tools 

 

 

 

 

18 

REFLECTIVE PRACTICUM: 

1.Instructional strategies 

2. Self Instruction - Programme instruction and Computer Assisted Instruction 

3.Models of Instructional system - MLM (Mastery Learning Model) 

4.Developing Self instructional material 

5.Computer Assisted Programme 

6.Online Learning- Process of validation of instructional Material / Program:  

     Individual testing- Group testing- Field testing- Master validation- Models  

     of evaluation Educational Decisions Model (CIPP Model). 

7.Prepare an instructional design of your own 

8.Predominant pedagogical principles adopted by Teacher Education Institutions 

9.Develop a model and evaluate 

 

REFERENCES: 

1.Briggs, L. J. (1977). Instructional design. Englewood Cliffs, NJ: Educational  

                  Technology Publications 

2.Briggs, L. J. & Wager, W. W. (1981). Handbook of procedures for the design  

   of instruction. Englewood Cliffs, NJ: Educational Technology Publications. 

3.Carey, J., Carey, L. & Dick, W (2005). The systematic design of  

   instruction. Boston, MA, Allyn and Bacon. 

4.Clark, R. C. & Mayer, R. E. (2002). E-learning and the science of instruction.  

               Hoboken, NJ: John Wiley. 

5.Driscoll, M. P. (1994). Psychology of learning for instruction. Boston: Allyn  

  And  Bacon. 

6.Ely. D. P. &Plomp, T. (1996). Classic writings on instructional technology.  

                     Englewood, CO: Libraries Unlimited, Inc. 

7.Gagné, R. M. (1967). Learning and individual differences. Columbus, Ohio: Merrill. 

8 Gagné, R. M. (1985). The conditions of learning and theory of instruction.  

   New York: Holt, Rinehart and Winston. 

9.Schiffman, S. S. (1995). Instructional systems design: Five views of the field. In G.J.  

   Anglin (Ed.), Instructional technology: Past, present and future. (2nd ed., pp. 131-  

             142).Englewood, CO: Libraries Unlimited, Inc. 

10.Morrison, G. R., Ross, S. M. and Kemp, J. E. (2001). Designing Effective  

      Instruction. (3rd Edition). New York:John Wiley and Sons.  

11.Merrill, M.D. (1983). Component Display Theory. In C. Reigeluth (ed.),  

     Instructional Design Theories and Models. Hillsdale, NJ: Erlbaum Associates. 

12.Merrill, M.D. (1994). Instructional Design Theory. Englewood Cliffs, NJ:  



29 
 

       Onal Technology Publications, 

13.Merrill. M. David. (2001). Components of Instruction Toward a Theoretical  

     Tool for Instructional Design. Instructional Science, 29, 291-310. 

14.Van Merriënboer, J.J.G. (1997). Training complex cognitive skills: A four- 

      component instructional design model for technical training. Englewood  

      Cliffs, NJ: Educational Technology Publications. 

 

 

 

For 50 Marks Assessment of Practicum : 

1. Internal Test & Practical examination : 30 Marks (Include Record) 

2. Viva-voce                                            : 20 Marks 
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Department Name: Department of Studies in Education 

CBCS Question Paper Pattern for PG Semester End Examination with Effect 

from the AY 2024-25 

 

Disciplines Specific Core (DSC) and Discipline Specific Elective (DSE) 

 

Paper Code: Paper Title: 

 

Time: 3 Hours Max. Marks: 70 

 

Note: Answer any FIVE of the following questions with Question No. 1 (Q1) 

Compulsory, each question carries equal marks. 

 

Q1.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q2.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q3.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q4.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q5.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q6.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q7.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q8.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….     

             (c)………………………………………………………………………5+5+4=14 Marks 

 

Note: Question No.1 to 5, one question from each unit i.e. (Unit I, Unit II, ….). 

The Questions may be a  sub questions such as a,&b,  

 

Q6. 14 Marks 

Note :Question No.6, shall be from Unit II and III, the Question  it may consists 

of sub questions such as a, & b,   

Q7. 14 Marks 

Note: Question No.7, shall be from Unit IV and V, the Question  it may consists 

of sub questions such as a, & b,   

 

Q8. 5+5+4=14 Marks 

Note: Question No-8 shall be from Unit II, Unit III , Unit IV and Unit V. The 

question shall have the following sub questions and weightage. i.e a – 05 marks, b – 

05 marks, c – 04 marks. 

 

****************************************** 
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               Department Name: Department of Studies in Education  

                        Skill Enhancement Courses (SECs) 

Paper Code:                                  Paper Title: 

 

Time: 1 Hours Max. Marks: 30 

 

 

There shall be Theory examinations of Multiple Choice Based Questions [MCQs] 

with Question Paper set of A, B, C and D Series at the end of each semester for 

SECs for the duration of One hour (First Fifteen Minutes for the Preparation of 

OMR and remaining Forty-Five Minutes for Answering thirty Questions). The 

Answer Paper is of OMR (Optical Mark Reader) Sheet. 
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JNANASAGARA CAMPUS, BALLARI-583105 

 

 

Department of Studies in Education 

 

SYLLABUS 

 

 

Master of Education 
(III Semester) 

                                           (CBCS) 
 

 

 

 

 

 

With effect from 

2024-25 
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VIJAYANAGARA SRI KRISHNADEVARAYA UNIVERSITY 
Jnana Sagara, Ballari - 583105 

 Department of Studies in Education 
 

 
Distribution of Courses/Papers in Postgraduate Programme I to IV Semester as per Choice Based Credit System (CBCS) Proposed for PG Programs  

Without Practical 
 

III-SEMESTER 

 

Semester No. Category Subject code Title of the Paper 
Marks 

Teaching 

hours/week 
Credit Duration of 

exams (Hrs) 
IA Sem. Exam Total L T P  

THIRD  

DSC11 24EDU3C11L Pedagogies in Professional Education 30 70 100 4 - - 4 3 

DSC12 24EDU3C12L Teaching Outside the Classroom 30 70 100 4 - - 4 

 

3 

 

DSC13 24EDU3C13L Statistics in Educational Research   30 70 100 4 - - 4 3 

DSE1 

24EDU3E1LA 
A. Digital Technology in  Secondary 

and Higher Education 

30 70 100 4 - - 4 3 
24EDU3E1LB 

B. Policies and  Practices of 

Education in India  

24EDU3E1LC C. Educational Entrepreneurship 

DSE2 

24EDU3E2LA A. Learning Management System  

30 70 100 4 - - 4 3 24EDU3E2LB 
B.  System and Structures of 

Education in India 

24EDU3E2LC C.  Economics of Education    

GEC1 
24EDU3G1LA A. Effective Teaching  

20 30 50 2 - - 2 1 24EDU3G1LB B. Web Based Teaching  

24EDU3G1LC C.  MOOCs 

SEC3 24EDU3S3P  Internship* 50 - 50 - - 4 2 - 

Total Marks for III Semester   600    24  

 

Note:* There will be no theory examination for SEC3: Internship 
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Department of Studies in Education 

M.Ed. Semester-III 

DSC11: PEDAGOGIES IN PROFESSIONAL EDUCATION 

Course Title: Pedagogies in Professional Education Course code: 24EDU3C11L 

Total Contact Hours:56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  
 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 
 

CO-1: Know the meaning and concept of the term Pedagogy  

CO-2: Comprehend the difference between the terms Andragogy and Pedagogy 

CO-3: Understand the importance of Critical pedagogy in teaching & learning process.   

CO-4: Understand the meaning, concept and importance of Assessment, 

CO-5: Know about assessment process in different levels of school education 

CO-6: Know the distinction between Assessment for learning and assessment of learning 

CO-7: Find out the difference between Assessment, Testing, Measurement and Evaluation 

CO-8: Acquaint with CBCS System (Credit Based Choice System) 

 
 

DSC11: PEDAGOGIES IN PROFESSIONAL EDUCATION 

 

Unit Description Hours 

1 

  CONCEPT & MEANING OF PEDAGOGY   

1.1 Pedagogy  :Concept, Meaning and Nature 

1.2 Andragogy : Concept, Meaning and Nature 

1.3 Difference between Pedagogy and Andragogy 

1.4 Psychological, Philosophical and Sociological base of Pedagogy  

1.5 Understanding Child Centered Pedagogy 

12 

2 

  SELECTED PEDAGOGIES  IN CLASSROOM 

2.1 Process of knowledge construction for development of concepts, 

understanding, logical reasoning, critical thinking and problem 

solving.   

2.2 Forms of learner‘s engagement 

2.3 Pedagogical Analysis of the subject content 

2.4Critical Pedagogy- critical analysis of the Pedagogy prescribed in the 

Educational thoughts of Paul Freire 

12 

3 

 ASSESSMENT IN TEACHING LEARNING PROCESS 

3.1Concept and importance of Assessment 

3.2.Difference between Assessment, Testing, Measurement and Evaluation  

3.3 Importance of Assessment in Teaching Learning Process, Perspective on 

Assessment of Learning in a Constructivist Paradigm   

12 

 

 

 

 



 
4 

 

3.4 Formal Assessment, Classroom Assessment Techniques(CAT) 

3.5 Assessment of Teaching Proficiency, Criterion tool and Techniques. 

 

4 

 TECHNIQUES OF ASSESSMENT  

  4.1 Self-Assessment by Students, by Teacher, Peer Assessment, Assessment 

of Teacher by Students 

 4.2Distinction between Assessment for Learning and Assessment of 

Learning 

4.3 School-Based Assessment, Comprehensive and Dynamic Assessment 

procedures 

4.4Continuous & Comprehensive Evaluation: Perspectives and Practices  

10 

5 

  ASSESSMENT TOOLS AND ROLE OF FEEDBACK   

5.1 Assessment tools and their characteristics, Constructions of Assessment 

tools 

5.2 Credit Based Choice System:-Concept, features and significance of 

CBCS, Assessment tools and their characteristics, construction of 

assessment tools, Advantages and disadvantages of CBCS   

5.3 Types of Teacher Feedback (written comments, oral); Peer feedback, 

Place of marks, grades and qualitative descriptions 

5.4 Using Assessment Feedback for Further Learning. 

10 

  MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer teaching, 

content analysis, documentary analysis. 

 

  REFLECTIVE PRACTICUM : 

 

1. Identify the learning difficulties of first generation learners 

2. Analyze school as a social institution  

3. Develop a self-assessment tool for students  

4. Critically analyze a CCE report of any two students of secondary level and give 

suggestions 

5. Prepare an instructional design of your own 

6. Predominant pedagogical principles adopted by Teacher Education Institutions  

7. Develop a model and evaluate 

 

   REFERENCES: 

1. Aiken, L.R. &Groth-Marnat, G. (2009) Psychological testing and Assessment (Twelfth 

Edition) New Delhi: Pearson Education. 

2. American Psychological Association. (2010). Publication Manual of the American  

Psychological Association. United States: American Psychological Association 

3. Anastasi, A., & Urbina, S. (1997). Psychological Testing (7th Ed). New Delhi: Prentice 

Hall. 

4. Bhargava S.N. (2013) Child Development and Pedagogy, Pragun Publications  

5. Bruner, J.C. (2006) in search of Pedagogy Vol J & N Rout ledge, London.  

6. Chadha, N.K. (2009) Applied Psychometry New Delhi: Sage Publications 



 
5 

 

7. Cohen, R. J., &Swerdlik, M. E. (2014). Psychological Testing and Assessment, 8th 

Edition. New York: McGraw-Hill 

8. Dewey J. (1966) The child and the Curriculum, The University of Chicago Press. 

9. Friere Paulo (1993) Education for critical consciousness, New York, Continent 

10. Gregory R. J. (2004) Psychological Testing History, Principles, and Applications 

(Fourth Edition) , New Delhi: Pearson Education 

11. Kaplan, R.M., &Saccuzzo, D.P. (2004). Psychological Testing: Principles, Applications 

and Issues. Wadsworth Publishing. 

12. Shukla,C.,Assessment And Evaluation In Higher Education  

13. Singh, A.K. (1997) Tests, Measurement and Research Methods in Behavioural 

Sciences. (Second editon). Patna: BharathiBhawan Publishers and Distributor 

14. Van Merrienboer, J.J.G. (1997). Training complex cognitive skills: A four-component 

instructional design model for technical training. Englewood Cliffs, NJ: Educational 

Technology Publications. 
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M.Ed. Semester-III 

DSC12: TEACHING OUTSIDE THE CLASSROOM 

Course Title: Teaching Outside the Classroom  Course code: 24EDU3C12L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  

 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 
 

CO-1: Understand Concept & Nature of Teacher Centered, Learner Centered, and Group 

Controlled Teaching Outside The Classroom 

CO-2: Understand and different types of pedagogies use effectively in Teaching Outside the 

Classroom 

CO-3: Organize learning with active participation of learners individually and in groups  

Outside the Classroom 

CO-4: Analyze Challenges of Teaching Outside the Classroom 

CO-5: Know various General Strategies for Teaching Outside the Classroom 

 

DSC12: TEACHING OUTSIDE THE CLASSROOM 

 

Unit Description Hours 

1 

CONCEPT & MEANING OF TEACHING OUTSIDE THE 

CLASSROOM 

 1.1 Concept, Meaning and Nature of Teaching Outside the Classroom 

   1.2 importance of the outdoors in Teaching Outside the Classroom 

   1.3 Aim and Values of outdoor Teaching - Learning  

   1.4 Learning to learn Teaching Outside the Classroom 

 1.5 Outdoor Teaching - Learning present scenario 

 1.6 Role of a teacher in inside and outside the classroom 

10 

2 

CONTEMPORARY OUTDOOR TEACHING - LEARNING  

 2.1 Recourses for outdoor Teaching – Learning 

  2.2 Purpose and vision for learning outside the classroom 

  2.3 Support learning outside the classroom 

  2.4 Potential barriers to support learning outside the classroom 

  2.5 Learning across the curriculum  

  2.6 Innovative curriculum 

  2.7 Educational advantages of Learning Outside the classroom 

12 

3 

  POLICIES AND PRACTICES IN TEACHING OUTSIDE THE 

CLASSROOM  

   3.1 Impact of National Policies on Teaching Outside the Classroom  

 3.2 Formal and non-formal sectors in India  

12 
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 3.3 Non-formal and informal education 

 3.4 Secondary schools and non-formal education 

 3.5 Cooperation between the formal and non-formal organizations in the                                                

Didactical approaches 

 3.6 Outdoor Learning Practices  

4 

  ASSOCIATED PEDAGOGIES IN TEACHING OUTSIDE THE 

CLASSROOM  

4.1 learning extend outside the classroom 

4.2 pedagogies in Teaching Outside the Classroom 

4.3 Technology Outside (and Inside) the Classroom 

4.4 General Strategies for Teaching Outside the Classroom 

4.5 Additional Resources for Teaching Outside the Classroom 

4.6 Challenges of Teaching Outside the Classroom 

4.7 Educational importance of teaching outside the classroom 

10 

5 

AREAS OF TEACHING OUTSIDE THE CLASSROOM 

5.1Teaching and learning outside the classroom: personal values, 

alternative pedagogies and standards 

5.2 Outdoor contexts for teaching and learning-Learning and enjoyment, 

Research context,  Values associated with outdoor learning, Freedom 

and fun, Ownership and autonomy, Authenticity, Love of a rich sensory 

environment, Physicality, Child-initiated learning,  

5.3 Experiential opportunities, Affective elements, Tensions between the 

ideal and real, Extending learning, inquiry-based learning 

5.4 Transforming pedagogy Standards agenda, Adult attitude 

12 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis.  

 

REFLECTIVE PRACTICUM : 

1. Follow up activities do use the enthusiasm generated by the work outside the classroom. 

2. Organize Field Trips for Teaching Outside the Classroom 

3. Prepare an article on nature based teaching  

4. Conduct group discussion on project based teaching  

5. Identify Values associated with outdoor learning in the textbook 

6. Choose a topic to develop inquiry-based learning 

 

  REFERENCES : 

1. Bird, W. (2007) Natural thinking. A report for the Royal Society for the Protection of 

Birds, Investigating the links between the natural environment, biodiversity and mental 

health. [Online] Available at: http://www.rspb.org.uk/Images/naturalthinking_tcm9–

161856.pdf 

2. Bowler, D., Buyung-Ali, L., Knight, T. and Pullin, A.S. 2010 The importance of nature 

for health: is there a specific benefit of contact with green space? CEE review 08–003 

https://cft.vanderbilt.edu/guides-sub-pages/teaching-outside-the-classroom/#tech
https://cft.vanderbilt.edu/guides-sub-pages/teaching-outside-the-classroom/#field
http://www.rspb.org.uk/Images/naturalthinking_tcm9–161856.pdf
http://www.rspb.org.uk/Images/naturalthinking_tcm9–161856.pdf
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(SR40). Environmental Evidence: www.environmentalevidence.org/SR40.html 

3. Chawla, L. and Flanders Cushing, D. (2007) Education for strategic environmental 

behaviour. Environmental Education Research, 13(4), pp. 437–52  

4. Collado, S., Staats. H. and Corraliza, J. (2013) Experiencing nature in children‘s summer 

camps: Affective, cognitive and behavioural consequences. Journal of Environmental 

Psychology, 33, pp. 37–44  

5. Cornell, J. (1989) Sharing Nature with Children II. Nevada: Dawn Publications 

Department of Education (2013) Science programmes of study: Key stages 1 and 2 

National Curriculum in England. DFE-00182–2013 Department for Environment,  

6. Duerden, M.D. and Witt, P.A. (2010) The impact of direct and indirect experiences on 

the development of environmental knowledge, attitudes, and behavior. Journal of 

Environmental Psychology, 30, pp. 379–92  

7. Ernst, J. and Theimer, S. (2011) Evaluating the effects of environmental education 

programming on connectedness to nature. Environmental Education Research, 17(5), pp. 

577–98  

8. Food and Rural Affairs (2011) The natural choice: securing the value of nature. [Online] 

Availableat:https://www.gov.uk/government/uploads/system/uploads/attachment_data/fi

le/228842/8082.pdf Department for Environment,  Food and Rural Affairs Committee 

Natural Environment White Paper Fourth Report of Session 2012–13, Volume I. 

Availableonlinefromhttp://www.publications.parliament.uk/pa/cm201213/cmselect/cme

nvfru/492/492.pdf  

9. Gove, M. (2014) Reaching into the outside. 10 future priorities for field studies and 

outdoor learning providers. Selected sections from the speech by Michael Gove MP, 

Secretary of State for EducationEducating for the 21st century, London: The Falmer 

Press. 

10. Moss, S. (2012) Natural Childhood. National Trust UK. [Online] Available at: 

http://www.nation altrust.org.uk/document-1355766991839/ NAEE (2012) The new 

National Curriculum offers opportunities for LOtC. [Online] Available at: 

http://www.naee.org.uk/node/163 

11. Ofsted (2008) Learning outside the classroom. How far should you go? Reference no: 

070219 [Online] Available at: http://www.ofsted.gov.uk/resources/learning-outside-

classroom 

12. Ofsted (2010) Transforming education outside the classroom: responses from the 

government and Ofsted to the Sixth Report of the Children, Schools and Families 

Committee, Session 2009–10. [Online] Available at: 

http://www.publications.parliament.uk/pa/cm201011/cmse lect/cmeduc/525/52504.htm  

13. Ofsted (2013) Maintaining Curiosity: a survey into science in schools. Reference No: 

130135. [Online] Available at: http://www.ofsted.gov.uk/resources/maintaining-

curiosity-survey-science-education-schools  

14. Okaty, J. (2012) The effectiveness of outdoor education on environmental learning, 

appreciation, and activism. FIU electronic theses and dissertations. Paper 791. 

http://digitalcommons.fiu. edu/etd/791  

15. Perrin, J. and Benassi. V. (2009) The connectedness to nature scale: a measure of 

emotional connection to nature? Journal of Environmental Psychology, 29, pp. 434–40  

16. RSPB (2010) Every child outdoors. Children need nature. Nature needs children. 

http://www.environmentalevidence.org/SR40.html
http://www.naee.org.uk/node/163
http://www.ofsted.gov.uk/resources/learning-outside-classroom
http://www.ofsted.gov.uk/resources/learning-outside-classroom
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[Online] Available at: www.rspb.org.uk/childrenneednature 

17. Sigman, A. (2012) Time for a view on screen time. Archives of Disease in Childhood, 

97(11), pp. 935–42  

18. Valentine, G. and McKendrick, J. (1997) Children‘s outdoor play: exploring parental 

concerns about children‘s safety and the changing nature of childhood. Geoforum, 28(2), 

pp. 219–35  

19. Waite, S. (2011) (ed.) Children Learning Outside the Classroom. From Birth to Eleven. 

London: Sage Wilson, E.O. (1984) Biophilia. The Human Bond with Other Species. 

Cambridge, MA: Harvard University Press 

20. Waite, S.J., V. Carrington, and R. Passy. 2005. Evaluation of excellence and enjoyment: 

Learning and teaching in the primary years, final report. University of Plymouth, 

unpublished report for Primary National Strategy.  

21. Waite, S., and T. Rea. 2007. The joy of teaching and learning outside the classroom, 

chapter. In Joyful teaching and learning in the primary school, ed. D. Hayes, 52–62. 

Exeter, UK: Learning Matters.  

22. Ward Thompson, C., P. Aspinall, S. Bell, and C. Findlay. 2005. ‗It gets you away from 

everyday life‘. Local woodlands and community use – What makes a difference? 

Landscape Research 30, no. 1: 109–46.  

23. Webb, R., and G. Vuillamy. 2007. Changing practice at Key Stage 2: The impact of 

New Labour‘s national strategies. Oxford Review of Education 33, no. 5: 561–80.  

24. Woods, P., B. Jeffrey, G. Troman, and M. Boyle. 1997. Restructuring schools, 

reconstructing teachers: Responding to change in the primary school. Buckingham, UK: 

Open University Press.  

25. Zembylas, M. 2007. Risks and pleasures: A Deleuzo-Guattarian pedagogy of desire in 

education. British Education Research Journal 33, no. 3: 331–48. 

 

 

 

 

http://www.rspb.org.uk/childrenneednature
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M.Ed. Semester-III 

DSC13: STATISTICS IN EDUCATIONAL RESEARCH 
 

Course Title: Statistics in Educational Research  Course code: 24EDU3C13L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  
 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 
 

CO-1: Understand basic concepts in statistics 

CO-2: Apply appropriate statistical techniques  

CO-3: Develop educational research and use relevant tools, techniques & procedures  

CO-4: Apply aspects of descriptive and inferential statistics  

CO-5: Write and evaluate research reports  

CO-6: Develop research aptitude among students 

 

DSC13: STATISTICS IN EDUCATIONAL RESEARCH   
 

Unit Description Hours 

1 

BASICS IN STATISTICS  

1.1.Descriptive Statistics and Inferential Statistics. Meaning of 

Parametric and Nonparametric tests.  

1.2. Concept of non-parametric statistics, Assumptions of non-parametric 

statistics.  

1.3. Concept of Normal Distribution, Meaning of Z-score, Characteristics 

of Normal distribution, Applications of Normal Distribution, 

Deviations from normality. Importance of NPC in Educational 

Research.  

1.4. Test of significance, Steps of hypothesis testing, Errors in hypothesis 

testing. One-tailed and Two-tailed tests. Concept of level of 

Significance and degrees of freedom.  

1.5. Meaning and Concept of Correlation, Concept of Linear and Non-

linear relationship, Scatter diagram, Correlation Coefficients: 

Product moment Correlation, Rank Correlation, Testing the 

significance of correlation coefficient, Special correlation 

coefficients: Bi-serial Correlation, Point-Bi-serial, Tetra Choric 

Correlation and Phi-Coefficient of Correlation. Importance and 

interpretation of Correlation Coefficient in Educational Research. 

10 

2 

TESTS OF SIGNIFICANCE-I  

2.1. t-test : One sample t-test, Independent sample t–test, Paired samples 

t-test, use of t-test for large samples. 

2.2. Concept of Analysis of Variance (ANOVA), one way ANOVA, two 

12 
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ways ANOVA. Analysis of two ways ANOVA with one observation 

per cell and more than one observation per cell. Concept of post-hoc 

analysis. Different types of post-hoc analysis.  

2.3. One way analysis of variance in case of repeated measures 

observation. 

3 

TESTS OF SIGNIFICANCE-II  

3.1. Concept of Partial correlation and multiple correlation.  

3.2. Chi-square test: chi-square test as a test of goodness of fit, chi-square 

test as a test of independence  

3.3. Median test, utility and application of median test, Sign test. 

3.4. Mann-Whitney U test, utility and application of Mann-Whitney test 

in Educational research. 

12 

4 

MULTIVARIATE DATA ANALYSIS TECHNIQUES 

4.1. Concept of Multivariate data analysis, Characteristics of multivariate 

data analysis techniques.  

4.2. Concept of Regression, Meaning of linear regression, concept of 

simple linear regression, importance and utility of simple regression 

in educational research.  

4.3. Concept of multiple Regression, concept of regression coefficient, 

interpretation of regression coefficient, importance and utility of 

regression in educational research. 

4.4. Concept of factor analysis, utility and application of factor analysis.  

12 

5 

PREPARATION OF RESEARCH REPORT AND ITS CRITIQUE  

5.1. General Guidelines: General rules for writing and typing, Format 

and style.  

5.2. Types of Research reports: Ph.D. Thesis and dissertations, Journal 

Articles, paper Presented at Professional meetings.  

5.3. General evaluation Criteria: Abstract, Introduction, Methods, 

Sample, Statistics, Results, Discussions,.  

5.4. Specific evaluation Criteria: Qualitative, Descriptive, Correlational, 

causal comparative and Experimental research  

10 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical writing 

presentations, seminars, projects, group discussions, peer teaching, content analysis, 

documentary analysis. 

 

REFLECTIVE PRACTICUM: 

1. Collect the APA format and review any one research article as per the Format.  

2. Review any three research articles and write the statistical findings in each article.  

3. Collect any five problems and critically reflect on the appropriateness of statistics used in 

it.  

4. Review any three empirical articles or research studies and write the hypotheses and then 

reflect on the statistics. 

 5. Take any one Ph.D. Thesis and critically review & write about statistical procedures 

followed in it. 



 
12 

 

 6. Take any two research articles or theses and write about the descriptive or inferential 

statistics used and their need for the study. 

 

REFERENCES: 

1. Best John W & James V Kahn (2008): Research in Education, Prentice-Hall of India 

Pvt. Ltd. New Delhi.  

2. Bordensk.S. & Abbott B.B. (2011): Research Design & Methods. Tata McGraw Hill 

Education Pvt. Ltd. New Delhi 

3. Garrett Henry E (1985): Statistics in Psychology and Education, Vakils, Feffer and 

Simons Ltd, Bombay.  

4. Gay L R (1996): Educational Research – Competencies for Analysis and Applications. 

Prentice - Hall Inc. New Jersey. 

5. Gupta S P (1996):Statistical Methods. Sultan Chand & Sons. New Delhi. 

6. Kerlinger, F.N. (1986) Foundations of Behavioural Research (4th ed.) New York; Holt, 

Rinehart & Winston.  

7. Kothari CR (2004): Research Methodology – Methods & Techniques, New Age 

International Publications, New Delhi.  

8. LokeshKoul (2002): Methodology of Educational Research. Vikas Publishing House 

Pvt. Ltd. New Delhi.  

9. Majhi P.R. &Khatua P.K. (2013): Research Methodology (Concepts, Methods, 

Techniques and SPSS – Text Cases). Himalaya Publishing House. Mumbai.   

10. Mangal S K ( 2002): Statistics in Psychology and Education. Prentice Hall India Pvt. 

Ltd. New Delhi 

11. Ram Ahuja (2001): Research Methods, Rawat Publications, Jaipur.  
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M.Ed. Semester-III 

DSE1: A. DIGITAL TECHNOLOGY IN SECONDARY AND HIGHER EDUCATION 

Course Title: A. Digital Technology in Secondary    

                      and Higher Education 
 Course code: 24EDU3E1LA 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  

 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 
 

CO-1: Efficiently use ICT tools, software applications and digital resources in day to day 

teaching – learning situations. 

CO-2: Use ICT to make classroom processes more inclusive and address the issue of 

diverse learning abilities. 

CO-3: Utilize and generate their own digital resources in classrooms. 

CO-4: Contribute and actively engage in the activities of teachers' networks.  

CO-5: Develop the ability to select and critically evaluate ICT resources. 

CO-6:  Assimilate innovative ICT techniques in the curriculum for fostering significant 

changes in the processes of instruction and learning.   

CO-7: Develop the digital knowledge resources of the educational institution further and 

organize them fittingly on the cyberspace.   

CO-8: Recognize how to fully make use of the potentials of a virtual classroom 

environment. 

CO-9: Create an awareness regarding the availability of open source software that could 

be successfully integrated into the curriculum.  

CO-10: Develop a well-articulated perspective on ICTs in education formulated by personal 

experience and critical examination of resources, curriculum, and educational 

practice.   

CO-11: Practice safe and ethical usage of ICT and be aware of the legal ramifications of 

inappropriate use. 

 

DSE1:A. DIGITAL TECHNOLOGY IN SECONDARY AND HIGHER EDUCATION 

 

Unit Description Hours 

1 

 POTENTIALS OF ICT IN EDUCATION  

 1.1 ICT as a means to connect with the world – The global learner scenario 

Pedagogy and ICT. 

 1.2 Potentials of using ICT in class room– Creating Personal learning 

environments  

  1.3 Approaches to ICT - Integrate, Enhancement and Complementary; 

Approaches to ICT Integration in Teacher Education- ICT skills 

development approach, ICT pedagogy approach, Subject-specific 

approach, Practice driven approach   

10 
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 1.4 ICT integrated Inclusive education - Assistive and Adaptive 

technologies to augment physical and cognitive abilities 

 1.5 National Policy on ICT in School Education (2012)-ICT competencies 

2 

ICT PRODUCTIVITY TOOLS  

2.1 Productivity Tools –Google docs – Spreadsheets – Presentations - 

Digital Animation –  Blender, Open Shot - Photo and video editing 

software  

 2.2 Constructivist Learning Tools: Mind tools, Brainstorming software- 

Concept Mapping tools – Canva and Mind meister  

 2.3 New gen Web Browsers and Search Tools – Project Spartan – Element 

Broswer– Dogpile 

12 

3 

ICT FOR CURRICULUM TRANSACTION   

3.1 Considerations for integrating ICT - Animations, Simulations, Digital 

Stories, Photo Essays  

3.2 Using appropriate hardware (Projectors, Interactive Whiteboards/Smart 

boards) 

3.3. Criteria for selecting ICT Resources – Accuracy, Credibility, Coverage, 

Objectivity , Appropriateness and Copyrights 

3.4 Commercial or Licensed ICT Resources – Reference Sites, Professional 

group sites, National and International Portals NROER- FUSE – Find 

Use Share Educate   

3.5 Custom development of resources – User Generated Content (UGC) -

Types 

3.6 Multimedia design-steps and pedagogical applications  

3.7 e-content -Design and Development -ADDIE model- UGC Guidelines 

for e-content development 

 

12 

4 

  INTERNET RESOURCES FOR TEACHING AND LEARNING  . 

4.1 The Internet and ICT environments – Need for Green ICTs. 

4.2 Web-based learning objects, Online Games, Web quests. 

4.3 Interactive Web 2.0 applications- Social Networking Services- Email, 

Forums, Blogs Social media sites- Facebook, WhatsApp, Instagram, 

Twitter-Video sharing sites YouTube- Web applications- Wikis  

4.4 Emergence of Web 3.0 and Web 4.0 Technologies  

4.5 E-resources-e-books, e-journals, e-databases- Digital library, J-Stor 

4.6 Virtual learning Environment- Content Management System and 

Learning Management System - Virtual Field Trips 

4.7 Online Courses-NPTEL (National Programme on Technology Enhanced 

Learning),SWAYAM, MOOCS and Course and Online tutoring- 

Designing e-tivities 

12 

5 

Or   ICT FOR ASSESSMENT AND EVALUATION   

5.1 Scope of ICT for evaluation- Computer Assisted Assessment (CAA), 

Computer Adaptive Testing(CAT)   

5.2 Software tools for evaluation - Steele‘s Model of Intentional Use of 

Technology- Digital rubrics, e-portfolios   

5.3 Online assessment-criteria, norms and standards-Constructing tests / 

quizzes using ICT 

5.4 Using ICT to process data, analyze results and track students 

achievement  

5.5 Online Survey Tools –Survey Monkey – Training Check 

 

10 
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MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis, debate, brain storming, buzz session, small group discussions, 

simulation, e- resources, study circle 

 

REFLECTIVE PRACTICUM : 

 

 Prepare edublog in your subject. 

 Prepare a video blog of class presentations. 

 Develop a lesson format using webquest. 

 Create interactive games and quizzes online 

 Develop an online evaluation form. 

 Design & develop e-content on ADDIE model. 

 

REFERENCES: 

1. Bauman, Anna (n.d.).Student's Guide to Internet Security & Safety 

https://www.securedatarecovery.com Fallows, Stephen; Bhanot, Rakesh (2002). 

Educational Development through Information and Communications Technology. Kogan 

Page.  

2. Fallows, Stephen; Bhanot, Rakesh (2005).Quality Issues in ICT-Based Higher 

Education.Routledge. Florian, Lani&Hegarty, John (2004).ICT and Special Educational 

Needs: A Tool for Inclusion. Open University Press.  

3. Gehlawat, Manju (2012). Information Technology in Education. Dorling Kindersley 

(India) Pvt. Ltd.  

4. John, P. D. & Wheeler, S. (2008). The digital classroom: Harnessing technology for the 

future. London: Routledge.  

5. Kennewell, Steve (2004). Meeting the Standards in Using ICT for Secondary Teaching, 

Routledge Falmer. Kennewell, Steve; Parkinson, John; Tanner, Howard (2003). Learning 

to Teach ICT in the Secondary School: A Companion to School 

Experience.RoutledgeFalmer. 

6. Kozma, Robert B. (2003). Technology, Innovation, and Educational Change: A Global 

Perspective : A Report of the Second Information Technology in Education Study, Module 

2.International Society for Technology in Education.  

7. Lanka, Rabindranath (2013).ICT in Education. New Delhi:Axis Books Pvt. Ltd.  

8. National Policy on Information and Communication Technology (ICT) in School 

Education (2012). Department of School Education and Literacy, Ministry of Human 

Resource Development, Government of India.  

9. Steele, G. (2015). Using Technology for Intentional Student Evaluation and Program 

Assessment. http://www.nacada.ksu.edu/Resources/Clearinghouse/View-Articles/Using-

Technology-forEvaluation-and-Assessment.asp 
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M.Ed. Semester-III 

DSE1: B. POLICIES AND PRACTICES OF EDUCATION IN INDIA 

 

Course Title: B. Policies and  Practices of 

Education in India 

 Course code: 24EDU3E1LB 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  

 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 

CO-1: Understand meaning, concept, need and scope of Teacher Education   

CO-2: Develop an idea about the structure of Secondary and Higher Secondary Education 

in India.  

CO-3: Critically examine the programmes of Secondary and Higher Secondary Education  

CO-4: Analyze the concept of Universalization of Secondary and Higher Secondary 

Education. 

CO-5: Develop an Understanding about the Quality and Concerns in Secondary and 

Higher Secondary Education 

CO-6: Analyze the Recommendations Made by Various Committees and Commissions 

 

DSE1: B. POLICIES AND PRACTICES OF EDUCATION IN INDIA 

 

Unit Description Hours 

1 

BASICS IN TEACHER EDUCATION 

 1.1 Meaning and Nature of Teacher Education           

 1.2 Need, Scope and Objectives of Teacher Education   

  1.3 Changing Context of Teacher Education in the Indian Scenario              

 1.4 Impact of National Policies on Teacher Education                      

 1.5 Perspectives for Equitable and Sustainable Development     

  1.6 Changing Context of Teacher Education in the Global Scenario 

10 

2 

SECONDARY AND HIGHER SECONDARY EDUCATION 

2.1 Concept, Meaning, Need, Scope and Objectives of Secondary and 

Higher Secondary Education 

2.2 A Brief Review of Historical Perspective of Development for 

Secondary Education :Ancient, Medieval and British Period            

2.3 Historical Background of Secondary and Higher Secondary Education 

in India with Special Reference to the Recommendations Made by 

Various Committees and Commissions - Kothari Commission (1964-

66), Ishwari Bhai Patel Committee, National Policy on Education 

(1986,1992,2020), Ramamurthy Committee, Yashpal Committee, 

Recent Recommendations in Secondary Education. 

 

14 
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3 

  STRUCTURE OF SECONDARY AND HIGHER SECONDARY 

EDUCATION 

3.1 Structure of Secondary and Higher Secondary Education in India  

(Central  and State Level) 

3.2 Vision and Mission of Secondary and Higher Secondary Education      

3.3.Decentralization of Secondary and Higher Secondary Education   

3.4 Constitutional Provisions, Right to Education and its Implications 

3.5 Quality Assurance in Secondary and Higher Secondary Education, 

Women Empowerment as Support Services     

3.6 Universalization of Secondary and Higher Secondary Education(UEE)-

Universal Access, Universal Retention and Universal Achievement 

3.7 Major Schemes and Programmes for Secondary and Higher Secondary 

Education, RMSA, SSA and other Programmes 

3.8 Responsibility between the Union Government and the States 

14 

4 

QUALITY AND CONCERNS IN SECONDARY AND HIGHER 

SECONDARY EDUCATION 

4.1 Concepts, Indicators of Quality, Setting Standards for Performance 

4.2 Present status of quality education in India (status and prospects)-

Delor's Commission Report regarding quality-Professional enrichment 

of secondary teachers (different in-service programmes for ensuring 

quality, - MHRD, UGC, SCERT, NCERT, CIET, NUEPA, IASE, 

NAAC etc 

4.3 School Effectiveness, Classroom Climate and Teacher Attributes, 

Rewards and Punishment/Order and Discipline, Law and Order in the 

Society and its Effect on School  

10 

5 

 QUALITY TEACHING IN HIGHER EDUCATION: POLICIES 

AND PRACTICES 

5.1 Raising Awareness of Quality Teaching 

5.2 Developing Teaching Excellence in Teachers 

5.3 Building Organization for Change and Teaching Leaders 

5.4 Aligning Institutional Policies to Foster Quality Teaching 

5.5 Highlighting Innovation as a Driver for Change 

5.6 Engaging Student with Best Innovative Practices 

08 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM : 

1 Conduct a play in school to generate awareness among students & teachers on Child 

Right.  

2. Case study of a school or some innovative practice under SSA  

3. Preparation of research design on a theme, discipline and RTE act. 2009  

4. Students will be required to critically analyse any one of the following reports: Annual 

Status of Education Report (ASER); Achievement surveys; PROBE; Global Monitoring; 
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Report of UNESCO  

5. Visit a school for reporting on access, and enrolment/ retentions of girl students and give 

suggestions for improvement.  

6. Critical Analysis of Research Studies on programs and policies related to Vision and 

Mission of Secondary and Higher Secondary Education  

 

REFERENCES: 

1. Berliner, D. C. (2002) Educational research: the hardest science of all. 

EducationalResearcher,31(8),18-20. 

2. Carey, S., Evans, R., Honda, M., Jay, E. and Ungar, C. (1989) ―An experiment is when 

you try it and see if it works: A study of grade 7 students‘ understanding of 

theconstruction of scientific knowledge.‖ International Journal of Science Education, 

11(5),514-29. 

3. Duschl, R. A. (1985) Twenty-five years of mutually exclusive development: new 

science curricula and the philosophy of science, School Science and 

Mathematics,Vol.LXXXV, November1985,541-55. 

4. Driver,R.(1975) ―Thename of the game.‖School Science Review, 56(197),800-04. 

5. Fraser,B.J.(1998)Science learning environments: Assessment, effects and determinants. 

In Fraser, B. J. and Tobin, K. G. (Eds.) International Handbook of Science 

Teaching(Part1).Kluwer Academic, Dodrecht, The Nether lands. 

6. Lederman, N. (1992) Students‘ and teachers‘ conceptions of the nature of science: 

Areview of research. Journal of Research in ScienceTeaching,29 (4), 331-359. 

7. Ramadas,J.,Natarajan,C.,Chunawala,S.andApte,S.(1996)RoleofExperimentsin School 

Science. Diagnosing Learning in Primary Science - Part 3. Homi Bhabha Centre for 

Science Education, Mumbai. 

8. Kelly, A. E. and Lesh, R. A. (2000) Handbook of Research Design in Mathematicsand 

Science Education. Lawrence Erlbaum Associates, Mahwah, New Jersey. 

9. Kulkarni, V. G. and Gambhir, V. G. (1981) ―The effect of language barrier on the 

universalization of education.‖Indian Educational Review. January 1981. 

10. Shapiro,B.(1998)Reading the furniture:Thesemiotic interpretation of science learning 

environments. In Fraser,B.J.andTobin,K.G.(Eds.) International Hand book of Science 

Teaching(Part 1).Kluwer Academic, Dodrecht, The Nether lands. 

11. Stepanek, J. (2000) It’s Just Good Teaching. Mathematics and Science Education 

Center, Northwest Regional Educational Laboratory, Portland, Oregon. 

http://www.nwrel.org/msec/science_inq/whatisinq.html 

12. Sutton,C.(1992)Words,Science and Learning. Open University Press, Buckingham. 

13. Sayers,R.(1992)Cultural and Linguistic Factors in Mathematics and Science 

Education: An Annotated Bibliography. Centre for Studies in Science and Maths 

Education,Universityof Leeds. 

14. Vosniadou, S. and Ortony, A. (Eds.) (1989) Similarity and Analogical 

Reasoning.Cambridge University Press, Cambridge. 

15. White,R.(2001)There volition in research on science teaching. InVirginia Richardson 

(Ed.)Hand book of Research on Teaching (4thEdition),American Educational 

Research Association, Washington, D.C. 

16. Wellington,J.(1981)“What‘s supposed to happen sir?Some problems with discovery 

learning.‖ School Science Review, September,167-173. 

http://www.nwrel.org/msec/science_inq/


 
19 

 

M.Ed. Semester-III 

DSE1: C. EDUCATIONAL ENTREPRENEURSHIP 
 

Course Title: C. Educational Entrepreneurship  Course code: 24EDU3E1LC 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: 3 Hour
 

Summative Assessment Marks: 70  

 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1: Understand the concept of entrepreneurship and opportunities for Education in  

CO-2: Establish and efficiently manage non-governmental organizations in the field of 

Education.  

CO-3: Understand the schemes and programmes for promotion of the culture of 

Entrepreneurship in India.  

CO-4: Undertake entrepreneurship projects in the field of Education. 

CO-5: Gain knowledge and understand about the meaning and importance of globalization, 

liberalization and privatization  

CO-6: Understand the Importance of Education on Globalization.  

CO-7: List the salient features of Globalization affecting Teacher Education.  

 

DSE1: C. EDUCATIONAL ENTREPRENEURSHIP 

Unit Description Hours 

1 

  INTRODUCTION TO ENTREPRENEURSHIP  

1.1 Concept, Meaning and Definitions of Entrepreneurship  

1.2 Nature and Importance of Entrepreneurship  

1.3 Significance of Entrepreneurship 

1.4 Role of entrepreneurship in development.  

1.5 Type of entrepreneurship.  

 

10 

2 

  ESSENTIAL SKILLS OF ENTREPRENEURSHIP  

   2.1Teachers as facilitators of learning: Mentorship Programs  

  2.2Continuing Professional Development: Engaging the Local Enterprise, 

Community, role of the school and local community. 

   2.3 Problems of entrepreneurship. 

12 

3 

  METHODS AND MEDIA FOR TEACHING OF ENTREPRENEURSHIP  

3.1Methods of Teaching Entrepreneurship Education  

3.2 Classifications of Methods :Project Method, Group Discussion Method, Lab 

Method, Heuristic Method, Survey Method, Service Learning Method, 

Question Method  

3.3.Media for Teaching of Entrepreneurship – Need for Media for Teaching, 

Classifications of Media –Electronic Media and Digital Media, 

12 

4 
  INTEGRATION OF ENTREPRENEURSHIP IN SCHOOL SUBJECTS  

4.1 Teach ability of entrepreneurship.  
12 
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4.2 Role of school in teaching entrepreneurship.  

4.3 Integration of entrepreneurship in school subjects.  

4.3.1 Entrepreneurship and Language subjects.  

4.3.2 Entrepreneurship and Science. 

4.3.3 Entrepreneurship and Social Science.  

4.3.4 Entrepreneurship and Mathematics.  

4.3.5 Entrepreneurship and Art Education.  

4.4 Benefits of Entrepreneurship Education. 

5 

   GLOBALIZATION AND ENTREPRENEURSHIP IN EDUCATION 

5.1 Meaning and importance Globalization, Liberalization and Privatization  

5.2 Historical perspectives in Globalization  

5.3 Globalization and the changing society  

5.4 Globalization -The commercialization of Knowledge and higher Education 

10 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM: 

1. Visit some success schools & interview the heads of the institutions on their planning & 

execution of the programme.  

2. Visit some residential, Social welfare & Tribal welfare schools and interview the heads of 

the institution about the programme implementation  

3. Critically review the Education Acts Code of different States and reflect. 

4. Visits to Educational Entrepreneurship Centers such as Azim Premaji Foundation, 

INFOSYS Foundation, Deshpande Foundation, Akshar Foundation etc.. 

5. If you are given a chance to open your school – Narrate your ideologies.  

6. Prepare a proposal to start your own school following State Government Rules.  

7. Prepare guidelines for a Successful Mentor.  

8. Write your strategies to mobilize community children to your school. • Suggest various 

modes of publicity for the Institutional enrolment. 

9. Prepare brochures, pamphlets, websites, newspaper advertisements, wall posters, flexi 

banners, mouth to mouth canvassing, rallies, mobile canvassing, mobile technology, social 

media, and social networks.  

10.  College is free to suggest any other Related Entrepreneurship centre. 

11. Project Report writing 

 

REFERENCES: 

 

1. Agra Psychological Research Cell, TewariKothi, Belaganj, Agra —.2822004 Email: 

vivekpre@rediffmail.com  

2. Berna J.J., Industrial Entrepreneurship in Madras State. Bombay, Asia Publishing House, 

1960.  

3. Buame, S, (2000) Entrepreneurial and Innovative Management, School of Administration. 

4. Dwomo-Fokuo, E. (2003) Entrepreneurship Theory And Practice, Kumasi 
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Polytechnic.Hisrich,R.D., Peters, M.P. (1995) Entrepreneurship Starting, Developing And 

ManagingA New Enterprise, 3rd edition, Richard Dirwin Inc.  

5. Deshpande M.U., Entrepreneurship of Small scale Industries: Concept, Growth and 

Management, New Delhi, deep and Deep Publications, 1982. 

6. Gaikwad V.R., Socio — cultural and Organizational Issues in Development of 

Entrepreneureurship, paper presented at All India Seminar on Entrepreneurship 

Development In the Small Scale Sector, New Delhi, and 26-27 May, 1975. 

7. Government of India, Report of the committee on Development of Small and Medium 

Entrepreneurs. Ministry of Industrial Development, New Delhi, Oct.1973  

8. Joshi, Arun, LalaShiram, A Study in Entrepreneurship and Industrial Management, New 

Delhi, Orient Longman. 

9. Jose Paul and N, Ajithkumar, Entrepreneurship and Management, Himalaya Publishing 

House, Bombay, 2000. 

10. Kondiah C., Entrepreneurship in the New Millennium — challenges and Prospects, Tata 

McGraw hill publishing Company, New Delhi, 2002. 

11. Kuratko, D.F.& Hodgetts, R.M, (1992) Entrepreneurship, A Contemporary Approach, 2nd 

edition, the Dryden Press. 

12. Kilby, Peter, (Ed)., Entrepreneurship and Economic Development, NewYork,The free 

press, 1971. 

13. Manasayan, Agarwal Complex, first Floor, S-524 school block, Shakarpur, Delhi --410092 

Email : jmojha@delz.vsnl.net.in 

14. National Psychological Corporation, BhargawaBhawn, 4/230, KacheriGhat, Agra—2 

282004, 
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M.Ed. Semester-III 

DSE2: A.LEARNING MANAGEMENT SYSTEM 

 

Course Title: A. Learning Management System 
 Course code: 24EDU3E2LA 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  

 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1: Plan the requirements of educational institutions in relation to LMS, and install and 

configure Moodle in a standalone/networked environment.   

CO-2: Create users, courses and provide permissions for the users in Moodle. 

CO-3: Utilize the resources and activities option of Moodle for teaching-learning.  

CO-4: Create, manage and grade the Quiz and other activities for assessment 

CO-5: Administer the advanced features of Moodle. 
 

DSE2: A.LEARNING MANAGEMENT SYSTEM 

 
Unit Description Hours 

1 

 

   INSTALLATION   

1.1 Meaning of LMS, CMS and LCMS – LMS 

1.2 Purpose, functions and Tools – Moodle  

1.3 History and Educational Philosophy – Moodle Prerequisites:  

1.4 Hardware and Software Requirements – Installation of AMP (Apache, 

MySQL, PHP)  

1.5 Installation of Moodle – Updating Moodle – Moodle Themes.  

12 

 

2 

  COURSES, USERS AND ROLES 

  2.1 File Management – Overview of Courses, Users and Roles  

  2.2 Course Management: Course Categories, Creating Courses  

  2.3 User Management: User Profiles, Cohorts – Enrolment of Users in 

Courses. 

10 

3 

  RESOURCES, ACTIVITIES AND ASSESSMENT 

  3.1 Text Editors – Resources – Assignments – Chat – Messaging – 

Discussion Forums – Workshop – Lessons – External Tool –SCORM – 

Wikis – Blogs – Tags – Database – Glossary – Survey – Choices – 

Feedback 

  3.2 Quiz: Creating Quiz, Building Question Bank, Managing Quizzes, 

Quiz Security and Capabilities – Grading: Interfaces, Categories, 

Calculations, Importing, Exporting. 

12 

4 
 ADMINISTRATION AND CONTEMPORARY ISSUES 

 4.1 Managing Permissions: Roles and Capabilities – Plugins – 
12 
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Configuration:  

 4.2 Localization, Grades and Gradebook Settings – Logging and Reporting 

– Security and Privacy – Performance and Optimization – Backup and 

Restore – Web Services for External Systems 

 4.3 Overcoming Limitations of Moodle–Future Challenges of LMS. 

5 

 LEARNING MANAGEMENT SYSTEM AND EDUCATION 

5.1  Role of LMS in Education 

5.2  Towards Enhanced LMS to Support Student Learning 

5.3  LMS to Foster an Online Learning Environment 

5.4  LMS Technological Resource to Support Learners Online 

5.5  LMS Resources Impact Teaching and Learning- Student Response 

Resources 

5.6  LMS Personalization 

10 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer 

teaching, content analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM: 

1. Organizing and Presenting Digital Content through an LMS  

2. LMS tools foster communication with students and parents outside of the classroom  

3. Choosing a Learning Management System in a subject  

4. Create LMS platform supports a community of learners working together to build 

knowledge.  

5. LMS tools foster student collaboration on group projects. 

6.  Review of Learning Management Systems  

7. Application of Current Standards with LMS  

8. Impact of Current Standards on the LMS Predominant pedagogical principles adopted 

by Teacher Education Institutions  

9. Develop a Moodle and evaluate 

 

REFERENCES: 

1. ASTD (2009). Field Guide to learning Management Systems, Retrieved from the 

WWW at http://www.astd.org/LC/LMSfieldguide.htm (accessed 0n 12/09/2009)  

2. Brandon-Hall (2009). MS and LCMS Demystified, Retrieved from the WWW at 

http://www.brandon-hall.com/free_resources/lms_and_lcms.shtml (accessed on 

12/09/2009)  

3. Buchner, A. (2008). Moodle Administration: An administrator‘s guide to configuring, 

securing, customizing, and extending, PACKT Publishing (https:// 
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M.Ed. Semester-III 

DSE2: B. SYSTEM AND STRUCTURES OF EDUCATION IN INDIA 

Course Title: B. System and Structures of 

Education in India 
 Course code: 24EDU3E2LB 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam:  3 Hours 

Summative Assessment Marks: 70  
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1: Understand the status of secondary and higher secondary education in India   

CO-2: Analyze the issues of secondary and higher secondary education in different 

aspects  

CO-3: Interpret the outcome of different programmes in different levels. 

CO-4: Examine condition of teacher education programmes in secondary and higher 

secondary level. 

CO-5: Investigate the emerging needs of teacher education programme at secondary and 

higher secondary level.  

CO-6: Develop philosophical, sociological and psychological perspective on Secondary 

Education 

CO-7: Develop critical understanding about current status of Secondary education in India 

CO-8: Understand organizational structure and functions of institutions in administration 

and management of Secondary education at various levels  

CO-9: Analyze the role of various organizations, institutions and agencies in Secondary 

Education 

CO-10: Develop perspective on transition from elementary education to secondary 

education  

CO-11: Understand the functioning of various student support services at Secondary Level  

CO-12: Develop critical understanding about issues and challenges in secondary education 

 

DSE2: B. SYSTEM AND STRUCTURES OF EDUCATION IN INDIA 
 

Unit Description Hours 

1 

 

INTRODUCTION TO SECONDARY AND HIGHER SECONDARY 

EDUCATION 

1.1 Concept, Need, Aims and Objectives of Secondary and Higher 

Secondary Education  

1.2 Growth and Development of Secondary and Higher Secondary 

Education 

1.3  Status of Secondary and Higher Secondary Education in India 

1.4 Universalization of Secondary Education  Norms for Secondary and 

Higher Secondary Schools   

12 
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1.5 Structure, Approaches and Strategies for Secondary and Higher 

Secondary Education Secondary Education in 5 year Plans 

1.6 Policy perspectives in decentralization of administration and 

management of secondary and senior secondary education- Local 

Bodies   

1.7 Administration responsibility of different levels of central and state 

government; types of schools, Regulation of private school; matching 

supply-demand aspect of secondary education.   

1.8 CABE Committee on Universalization of Secondary Education  

recommendation 

2 

ORGANISATIONS, INSTITUTIONS AND AGENCIES IN 

SECONDARY EDUCATION  

2.1 National level Organizations and Institutions in administration and 

management of secondary education-Ministry of Human Resource 

Development (CABE, CBSE, ICSE, NUEPA, NCERT (NIE, CIET, 

PSSCIVE & RIE, NIOS); - Ministry of Social Justice and 

Empowerment (RCI and National Institutes); Ministry of Tribal Affairs; 

Ministry of Minority Affairs   

2.2 State level Organizations and Institutions in administration and 

management of secondary education - State departments of education, 

Directorates and Secretariats, State Boards of School Education, - 

SCERT / SIE, State Institute of Educational Technology (SIET), - State 

Institute of Educational Management and Training (SIEMAT)   

2.3 District and sub district levels Organizations and Institutions in 

administration and management of secondary education - District 

Education Office, - Block Education Office, - Department of Public 

Instruction, - SMC (School Management Committee), PTA (Parent 

Teacher Association)  

2.4 International Agencies – Important UN Organisations - UNICEF, 

UNESCO, WHO, IBE  NGOs, Civil Society and Advocacy groups –

focus areas, importance and functions 

12 

3 

  CONCERNS AND STATUS OF SECONDARY EDUCATION 

3.1 National Scenario in terms of access, enrolment, retention, dropout, 

and out of school children 

3.2 Status of Infrastructural facilities- classrooms, library, Separate toilets 

for boys and girls, Kitchen sheds  

3.3 Status of Secondary school teachers in terms of qualification and 

professional training teachers.   

3.4 Status of Access, Enrolment and Retention at Secondary and Higher 

Secondary Level- Gender differences, Social Status, Poverty, Quality 

Improvement in Schools.   

12 

 

 

 

 

 

04 

ISSUES RELATING TO SECONDARY AND HIGHER 

SECONDARY LEVEL   

4.1 Issues relating to drop out of students at Secondary and Higher 

Secondary Level   

4.2 Equity, Equality and Social Justice in Secondary and Higher 

10 
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Secondary Education   

4.3 Programmes and Strategies of Government of India implemented since 

independence to improve access, enrolment, retention and quality of 

Secondary education  

4.4 Objectives, levels and structures of Teacher Education Programme at 

Secondary and Higher Secondary Level  

4.5 Issues and Concerns of Pre-Service and In-Service Teacher Education 

at Secondary and Higher Secondary Education  

4.6  Role of NCTE and RCI in Secondary and Higher Secondary Teacher 

Education Programme 

 

 

05 

PROGRAMMES AND IMPLEMENTATION STRATEGIES OF 

SECONDARY EDUCATION  

5.1Programmes and Strategies of Government of India implemented since 

independence to improve access, enrolment, retention and quality of 

Secondary education   

5.2 RMSA for achieving Universalization of Secondary Education 

programmes and strategies, its impact on quality enhancement   

5.3 National Vocational Education Qualification Framework (NVEQF)  

5.4 Role of authority and civil society groups in programme 

implementation   

5.5 Centrally sponsored schemes and state projects and programmes the 

changes it brought in secondary education 

10 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer 

teaching, content analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM: 

1. Book review of any latest text book or reference book related to the course (covering 

the main content, focus, relevance in relation to the existing field of knowledge and 

its usefulness)  

2. Analyse the All India Education Survey Report through the indicators and interpret the 

results  

3. Visit a secondary/higher secondary school and investigate the quality of the school 

based on the recommended norms  

4. Survey on enrolment, drop out and retention rate of the secondary/higher secondary 

school at the local area. 

 5. Analysis of the social aspects of girl‘s education at secondary/higher secondary 

through survey or interviews.  

6. Preparation of a status report on Secondary education in a district with reference to 

access, enrolment, participation and learning achievement  

7. Group work and presentation on innovative assessment technique  

8. Preparation of a report on the existing status of the teachers, method of recruitment and 
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salary structure  

9. Survey of secondary schools on the chosen area on the causes of under achievement 

and suggest measures to improve  

10. Conducting an interview with teachers/students/parents of different schools and 

preparation of a report on problems of secondary education. 

11. View films / videos on issues related to secondary education (Stand and deliver, India 

untouched, darker side of India, videos on talks of Abdul Kalam, and many other 

who speak for education)  

REFERENCES: 

1. Aggarwal, J.C. (1988): Teachers Role, Status, Service Conditions and Education in 

India. (Doaba House)  

2. Aggarwal, J.C. (2004) Development of Education System in India. New Delhi: Shipra.  

3. Aggarwal, J.C. (2005). Recent developments and trends in education. New Delhi : 

Shipra 

4. Child Rights Convention – UNICEF – 2000  

5. Chopra, R.K. (1993). Status of Teachers in India, New Delhi : NCERT 

6. Committee on the Impact of the Changing Economy on the Education System, National 

Research Council. ().The Knowledge Economy and Postsecondary Education.  

7. Coombs P.H. (1985): World Crisis in Education: The View Form Eighties, Oxford 

University Press. New York.  

8. Education for All (1993): The Indian Scene, New Delhi, Department of Education, 

Ministry of Human Resource Development, Government of India  

9. Chopra, R.K.(1993) Status of Teachers in India, NCERT, New Delhi. Govt. of India 

(1953) Report of Secondary Education Commission, New Delhi.  

10. Chopra, R.K. (1993) Status of Teachers in India  

11. Foure E. and others: Learning to be UNESCO, Delhi, Sterling Publishers, 1973.  

12. Govt. of India (1966) Indian Education Commission (1964-66) Report. New Delhi. 

 13. Govt. of India (1986/1992) National Policy of Education, 1992, Modification and their 

POA‘s MHRD, Dept. of Education.  

14. Govt. of India, MHRD (2005). Universalisation of Secondary Education : Report of the 

CABE Committee, New Delhi  

15. Govt. of India (2005). National Plan of Action for Children, 2005: Department of 

Women and Child Development, New Delhi  

16. Gupta, V.K and Gupta, Ankur (2005): Development of Education System in India. 

Vinod Publication, Ludhiana.  

17. Gupta, V.K. (2003). Development of Education System in India, Ludhiana: Vinod 

publications  

18. Jayapalan, N. (2005) Problems of Indian Education. New Delhi: Atlantic.  

19. Jayapalan, N.( 2002): Problems of Indian Education. H.B. Bhargava Publications, 

Delhi.  

20. Jha, P. (2005) Quality and Access in Primary Education. New Delhi: VPH. 

21. Kumar K (2004), what is Worth Teaching? 3rd edition, Orient Longman  

22. Kundu, C.L. (Ed) (1984) Indian year Book on Teacher Education, Sterling Publishers 

Pvt. Ltd., New Delhi. 

23. Khan, A. (2006) Education in the Modern Indian Context. New Delhi: Arisep.  

24. Khanna, P.K. (2005) Education in the New Millennium. Jaipur : ABD 
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M.Ed. Semester-III 

DSE2: C. ECONOMICS OF EDUCATION 

Course Title: DSE2: C. Economics of Education 
 Course code: 24EDU3E2LC 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1: Develop importance of Economics in the field of education  

CO-2: Understand education on consumption and instrument activities  

CO-3: Compare cost of education its role in individual and Human development 

CO-4: Analyze Internal efficiency of the systems of education  

CO-5: Examine modern development in economics of Education  

CO-6: Understand educational policy management planning and Finance. 

CO-7: Understand new educational reforms adopted in India and their capability in the field 

of education 

 

DSE2: C. ECONOMICS OF EDUCATION 

 
Unit Description Hours 

1 

 

  INTRODUCTION TO ECONOMICS OF EDUCATION 

 1.1 Concept and scope of economics of education Interdependence of 

Economics and education  

  1.2. Education as Human capital, critique on the concept of Human capital  

  1.3. Concept of Micro and Macro Economics of Education 

  1.4. Brief historical perspective of economics of education  

  1.5. Critical understanding of the concept of Political economy 

12 

 

2 

COSTS AND BENEFITS OF EDUCATION  

2.1. Principles of Economic costs and Benefits  

2.2. Factors related to educational costs  

2.3. Cost Benefit Analyses in Education  

2.4. Concept of Rate of returns to education  

2.5. Problems in the assessment of costs and benefits in education 

10 

3 

   ECONOMIC DEVELOPMENT AND EFFICIENCY IN 

EDUCATION  

   3.1. Concept and Success of economic growth 

   3.2. Contemporary perspectives on Human Development  

   3.3. Input – Output relationships and Internal and External Efficiency in 

Education. 

   3.4. Educational Efficiency in Education  

   3.5. Brief concepts and measurements of National Income 

12 
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4 

 ECONOMIC REFORMS AND EDUCATION  

   4.1. Standard of living schooling and Education  

   4.2. Modernization of education relationship between Market and 

education, Human Development Index  

  4.3. Privatization of education – public and private partnership in 

education 

  4.4. Globalization of Education; Role of International Institutions, IMF, 

WB & WTO  

  4.5. Liberalization of Educational policies a critical appraisal 

12 

5 

 THEORY AND PRACTICE OF FINANCING EDUCATION 

5.1. Sources of financing Education in India (a) Public funding (b) Fees (c) 

Student hours / fellowships (d) Educational Cess (e)Educational Aid  

5.2. Budgeting – control of funds Grants in aid – Policy at National and 

State Level  

5.3. Plan and Non- Plan expenditure – Role of Different Planning and 

Finance commission  

5.4. Intersection allocation of education  

5.5. Mobilization of Resources for Education 

12 

 

   MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer 

teaching, content analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM: 

1. Reviewing of Doordarshan Broad castes on Budget Analysis Proceedings  

2. Collection of Material related to Budget allocation, and satisfaction of both State and 

Central Government  

3. Study of School Budget.  

4. Collecting Budget proposals of Private & Public educational institutions & reviewing 

the mode of allocation and expenditure  

5. Reviewing State Fee reimbursement policy and its challenges to Private & Public 

institutions financial status.  

6. Reviewing of the last five Five Year Plans (FYPs) and reflecting on Budget 

allocation to Education Sector for different levels.  

7. Review Karnataka State budget for this year &compare it with earlier Andhra 

Pradesh Budget & reflect on allocation to Education. 

 8. Interview some eminent persons at State, Institutions, Public & Private institutions, 

Chartered Accountants and write a report on judicious budgetary procedures. 

 

  REFERENCES: 

1. Amrish Ahuja Kumar (2007): Economics of Education, Authors Press, New Delhi. 

2. Blaug Mark (1970): Economics of Education, Penguin London.  

3. Cohn E (1972): Economics of Education, Lexington Mass- D.C. Health Company.  

4. Devender T (1999): Education and Manpower Planning, Deep and Deep Publishers, 

New Delhi. 
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5. Economics of Elementary Education in India – A challenge of Public Finance Private 

Provisions and Household Costs, Sage Publications, New Delhi, 2006.  

6. Education and Economic Aspects of Asia, Education for Development, Sage 

Publications, New Delhi. 1994.  

7. Educational Change in India, HarAnand Publications (1996).  

8. Hedge O., Economic of Education, Himalaya Publishers New Delhi.  

9. Martin Carnoy International Encyclopedia of Economics of Education- 2nd Edition, 

1995  

10 Mathur, S. S: Educational Administration – Principles and Practices, Krishna Brothers, 

Jullundar.  

11.Panchamukhi: Research in Economics of Education, Fifth Survey of Educational 

Research 1988-92: Trend Reports Vo11, New Delhi, NCERT,  

12.Reddy Shiva B (2000): Education and Rural Development in India, UNESCO: 

International Institute of Educational Planning Paris  

13.Sacharopoulos George P &Woodhall M. (1985): Education for Development New York 

– Oxford University Press  

14.Thurow Laster C (1970).: Investment in Human Capital, Belmont : Wadswarth 

Publishing Co.  

15.Tilak J. B. G. (1987): The Economics of Inequality in Education, Sage Publications, 

New York. 16.Tilak, J.B. G. (1985): Economics of Inequality in Education. Sage 

Publications, New Delhi 
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M.Ed. Semester-III 

GEC1: A. EFFECTIVE TEACHING 

Course Title: GEC1: A. Effective Teaching 
 Course code: 24EDU3G1LA 

Total Contact Hours: 26 Course Credits: 02 

Formative Assessment Marks: 20 Duration of ESA/Exam: 1Hour 

Summative Assessment Marks: 30  
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1: Acquire a working knowledge of Effective teaching 

CO-2: Define and provide an overview of the Society and Effective teaching 

CO-3: Identify the Role of a teacher at the different levels 

CO-4: Compare the type of teaching models 

CO-5: Identify and compare Basic Teaching Skills  

CO-6: Analyze the 5 phases of Effective teaching 

CO-7: Understand the Role ICT in Teaching-Learning process 
 

GEC1: A. EFFECTIVE TEACHING 
 

Unit Description Hours 

1 

 

INTRODUCTION TO EFFECTIVE TEACHING  

1.1 Meaning Nature, definition, scope and importance of Effective 

teaching  

1.2Types of Effective teaching, Levels of Effective teaching  

 and Maxims of Effective teaching  

1.3 Society and Effective teaching, Research in Effective teaching, 

Modern trends in Effective teaching, Creativity and Effective teaching 

1.4 Teaching Skill and Method: Skills based approach to teaching. 

Methods of teaching, lecture method project method and discussion 

method. 

1.5 Factors influencing Effective teaching process 

10 

 

2 

MODELS OF TEACHING  

2.1Meaning, Definition of teaching model, Assumptions, Importance,  

2.2 Role and type of teaching models. 

2.3 Historical teaching model, Philosophical model of teaching and 

teaching models for teacher education 

2.4 5E model for Effective teaching. 

2.5 NEP-2020: Role of a teacher at the different levels 

08 

3 

TEACHING SKILLS AND INNOVATIVE STRATEGIES 

3.1 Basic Teaching Skills: Questioning, explanation, illustration with 

examples, stimulus variation and reinforcement 

08 
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3.2.  21st Century Skills: Critical thinking, creativity, collaboration, 

communication & flexibility  

3.3.Innovative Strategies- Flipped classroom, peer tutoring, and 

collaborative learning  

3.4 Role ICT in Teaching-Learning process - Use of ICT in teaching-

learning process,  Online teaching platforms: Google Classroom, LMS, 

SWAYAM, Diksha, Virtual Labs,  Blended models of learning,  Online 

assessment and examination 

 

  MODE OF TRANSACTION: 

The content of the course would be transacted through Lecture cum Discussion, Group & 

Panel Discussion, Brainstorming Session, and Use of Multimedia Applications 

 

  REFLECTIVE PRACTICUM: 

1. Critical reflection on the concept of Effective teaching and its level 

2. Critically evaluate the role of a teacher in the context of New Education Policy 

(2020). 

3. Preparation of a lesson plan on any topic using the basic teaching skills. 

4. Preparation a detail report on uses of online teaching platforms/digital initiatives by 

Govt. of India. 

 

REFERENCES: 

1.Bruce R Joyce and Marsha Weil, Models of Teaching, Prentice Hall of India Pvt Ltd, 

1985. 

2.Chauhan, S.S. (2014). Innovations in teaching learning process. Noida: Vikas 

Publishing House Pvt. Ltd.  

3.Das, R.C. (1993): Educational Technology – A Basic Text, Sterling Publishers Pvt. Ltd. 

4. Dash, B.N. (2014). Psychology of teaching learning process. New Delhi: Dominant 

Publishers & Distributors Pvt. Ltd. 

5.Evaut, M. The International Encyclopaedia of Educational Technology. 

6.Gage N L , (1968)Hand book of Research on Teaching, Rand Mc Naly and Co., 

Chicago, 1968. 

7.Graeme, K. (1969): Blackboard to Computers: A Guide to Educational Aids, London, 

Ward Lock.  

8 Haas, K.B. and Packer, H.Q. (1990): Preparation and Use of Audio Visual Aids, 3rd 

Edition, Prentice Hall, Inc.  

9. Haseen Taj (2006):modern Educational Technology, Agra : H.P Bhargava Book 

House.  

10. Kumar, K.L. (2008): Educational Technology, New Age International Pvt. Ltd. 

Publishers, New Delhi (Second Revised Edition). 

11Mathew A, P., Mathew, P., &Peechattu, P. (2017). Reflective practices: A means to 

teacher development. Asia Pacific Journal of Contemporary Education and 

Communication Technology, 3(1),126-131.Retrievedfrom 

https://apiar.org.au/wpcontent/uploads/2017/02/13_APJCECT_Feb_BRR798_EDU-

126-131.pdf. 

 

https://apiar.org.au/wpcontent/uploads/2017/02/13_APJCECT_Feb_BRR798_EDU-126-131.pdf
https://apiar.org.au/wpcontent/uploads/2017/02/13_APJCECT_Feb_BRR798_EDU-126-131.pdf
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12 MHRD (2020). National Education Policy-2020, Government of India, New Delhi. 

Retrieved from 

https://www.education.gov.in/sites/upload_files/mhrd/files/NEP_Final_English_0.pdf. 

13.Mukhopadhyay, M. (1990): Educational Technology – Year Book 1988, All India 

Association for Educational Technology, New Delhi.  

14.Panigrahi, M.R. (2016). ICT integrated teacher education. New Delhi: Commonwealth 

Educational Media Centre for Asia. Retrieved from 

https://www.cemca.org/ckfinder/userfiles/files/ICT%20Integrated%20Teacher%20Ed

ucation-Final_Low%20with%20Cover%20Back.pdf.  

15.Sharma R A, (1988)Technology of Teaching, International Publishing House, Meerut,  

16.Siddiqui M S., and Khan M S.,(1991) Models of Teaching – Theory and Research, 

Manas Publication, New Delhi,  

17.Siddiqui, M. H. (2005). Techniques of classroom teaching. Delhi: APH Publishing 

Corporation. 
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M.Ed. Semester-III 

GEC1: B. WEB BASED TEACHING 

Course Title:  B. Web Based Teaching  Course code: 24EDU3G1LB 

Total Contact Hours: 26 Course Credits: 02 

Formative Assessment Marks: 20 Duration of ESA/Exam: 1 Hours 

Summative Assessment Marks: 30  
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1: Define Technology Mediated Teaching and Learning 

CO-2: Identify Web-Based Communication and Collaboration 

CO-3: Analyze the Web-Based Learning Environments 

CO-4: Understand the Web-based instructional design 

CO-5: Design storyboards and draw hierarchical diagram for the proposed website.  

CO-6: Construct a website using Adobe Dreamweaver. 

CO-7: Develop Web-based software for teaching and learning strategies 
 

 

GEC1: B. WEB BASED TEACHING 
 

Unit Description Hours 

1 

 

TECHNOLOGY MEDIATED TEACHING AND LEARNING 

1.1Meaning Nature, Definition, Scope and Importance of Technology 

Mediated Teaching and Learning 

1.2 Web-Based Learning Environment 

1.3 Web-Based Training Components and Features 

1.4  e-Learning: Meaning, Nature, Definition, Types, Features & Impact of 

e-Learning 

1.5  On-line learning- Meaning Nature, Definition, Types , Features & 

Impact of On-line learning 

10 

 

2 

SELECTING SOFTWARE AND SERVICES FOR WEB-BASED 

TEACHING AND LEARNING 

    2.1 Web-Based Software and Services for Communication 

2.2 Web-Based Communication and Collaboration 

2.3 Dynamic learning environments 

    2.4 Virtual Learning Environments 

    2.5 Web-based instructional design 

    2.6 E-learning using Wikis and blogs 

    2.7 Learning Management Systems 

08 

3 

ANALYSING  SOFTWARE AND SERVICES FOR WEB BASED 

TEACHING AND LEARNING 

3.1 Educational Dimension 

3.2 Task Dimension 

3.3 Administration Dimension 

08 



 
36 

 

3.4 Technology Dimension 

3.5 Web-based software for teaching and learning strategies 

  MODE OF TRANSACTION: 
The content of the course would be transacted through Lecture cum Discussion, Group & 

Panel Discussion, Brainstorming Session, and Use of Multimedia Applications 

 

  REFLECTIVE PRACTICUM: 

1. Content Creation and Designing Templates & Libraries  

2. Designing storyboards for developing an educational website. 

3. Drawing Hierarchical diagram for the storyboards. 

4. Create multimedia contents required for the website 

5. Using the skills acquired in ‗Instructional Package Development – Practical‘ and 

‗Educational Video Production Practical‘ courses using Adobe Illustrator, Adobe 

Photoshop, Adobe Animate and Adobe Premiere Pro. 

6. Design templates, libraries and independent web pages using Adobe Dreamweaver 

for the educational website. 

7. Developing the web pages with suitable HTML 5.0 features. 

8. Uploading the developed website into web server. 

9. Challenges of maintaining a website in real-time environment. 

 

REFERENCES: 

1. Adagunodo, E., Awodele, O., &Idowu, O. (2009). SMS User Interface Result 

Checking System. Issues in Informing Science and Information Technology, 6, 163–

177. 

2. Adewunmi, A., Rosenburg, A., &Khoo, S. (2003). Enhancing the in-classroom 

teaching and learning experience using wireless technology. In Proceedings of the 

33rd ASEE/IEEE Frontiers in Education Conference. IEEE. 

doi:10.1109/FIE.2003.1266032 

3. Gayle V. Davidson-Shivers, Karen L. Rasmussen & Patrick R. Lowenthal. (2017). 

Web Based Learning: Design, Implementation and Evaluation (2nd. ed.). Springer. 

4. Jim Maivald. (2018). Adobe Dreamweaver CC Classroom in A Book (1st. ed.). 

Pearson Education. 

5. Lehner, F., Nosekabel, H., & Lehman, H. (2001). Wireless E-Learning and 

Communication Environment: WELCOME. University of Regensburg. 

6.  Marty Matthews. (2015). PHP and MySQL Web Development: A Beginner‘s 

Guide. McGraw Hill Professional.  

7. Scott McQuiggan et al; (2015), Mobile Learning: A Handbook for Developers, 

Educators and Learners, Wiley. 

8. Pal, S., Mukherjee, S., Choudhury, P., Nandi, S., &Debnath, N. C. (2013). M - 

Learning In University Campus Scenario - Design And Implementation Issues. IEEE 

International Conference on Industrial Technology (ICIT). 

doi:10.1109/ICIT.2013.6505958  

9. Park, Y. (2011). A pedagogical framework for mobile learning: Categorizing 

educational applications of mobile technologies into four types. International Review 

of Research in Open and Distance Learning, 12(2), 78–102. 

10. Sherry Bishop. (2013). Adobe Dreamweaver CS6 Revealed. Cengage Learning.  
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11. Smith, B. L., & Mac Gregor, J. T. (1992). What is collaborative learning? In A. S. 

Goodsell (Ed.), Collaborative Learning: A Sourcebook for Higher Education (pp. 9-

22). University Park, PA: Pennsylvania State University, National Center on Post 

Secondary Teaching Learning and Assessment (NCTLA) 
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M.Ed. Semester-III 

GEC1: C. MOOCs 

Course Title: GEC1: C. MOOCs 
 Course code: 24EDU3G1LC 

Total Contact Hours: 26 Course Credits: 02 

Formative Assessment Marks: 20 Duration of ESA/Exam: 1 Hours  

Summative Assessment Marks: 30  
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 
 

CO-1: Define MOOCS 

CO-2: Identify Background and Perspective  About SWAYAM  

CO-3: Analyze the Four Quadrant approach 

CO-4: Understand the Development of e-Content 

CO-5: Design Technical Specifications for Content Development  

CO-6: Construct  Editing processes & Standards 

CO-7: Develop Instructional Systems for Design of MOOCS 

 

GEC1:  C. MOOCs 

 

Unit Description Hours 

1 

 

INTRODUCTION TO MOOCs 

1.1 Background And Perspective  About SWAYAM 

1.2 Four Quadrant approach 

1.3 Purpose of e-content development for SWAYAM 

1.4 Scope of SWAYAM 

1.5  Importance of the modules 

1.6 Regulations about SWAYAM 

1.7 Role of National coordinators 

08 

 

2 

   PROCESS LEADING TO DEVELOPMENT OF e-CONTENT 

2.1Defining the Course design 

2.2 pre-requisites and expected outcomes of the SWAYAM 

2.3 Splitting the course into weeks and short modules 

2.4 Preparing quizzes for each lecture for self-testing 

2.5 Weekly assessments and assignments 

2.6 Discussion forums to answer questions online. 

2.7 Practice offering of MOOC‘s for training and course delivery. 

08 

3 

TECHNICAL SPECIFICATIONS FOR CONTENT 

DEVELOPMENT  

3.1 Duration of the SWAYAM course  

3.2 Technical Guidelines 

3.3 Editing processes & Standards 

10 
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3.4 Utilization of equipment available at institutions. 

3.5 Responsibilities of Subject Matter Expert (SME) 

3.6 Responsibilities of Multimedia Lab 

3.7 Repurposing the E-Content. 

3.8 Syllabus template for Week Plan   

3.9 Instructional Systems for Design of MOOC‘s 

3.10 Financing the Moocs 

3.12 Quality Assurance 

3.13 Intellectual Property Rights /Copyright Handling 

3.14 Assessment and Certification 

 

  MODE OF TRANSACTION: 
The content of the course would be transacted through Lecture cum Discussion, Group & 

Panel Discussion, Brainstorming Session, and Use of Multimedia Applications 

 

  REFLECTIVE PRACTICUM: 

1. Content Creation and Designing MOOC  Syllabus Template  

2. Designing Course Outline developing an MOOC 

3. Drawing Resources required for MOOC evaluation  

4. Create multimedia contents required for the MOOCS 

5. Prepare  quizzes for each lecture for self-testing 

6. Design Editing processes & Standards 

7. Developing the Week Plan Template 

8. Challenges of maintaining an Intellectual Property Rights /Copyright Handling 

 

REFERENCES: 

1. Baskaran, C. (2018). MOOCS Applications in Open Distance Leaning (ODL): Issues 

and Challenges. chapter in Library and Information Science in the Age of MOOCs. 

Retrieved from https://www.igiglobal.com/chapter/moocs-applications-inopen-

distance-leaning-odl/204191  

2. Baturay, M.H.: An overview of the world of MOOCs. Procedia Soc. Behav. Sci. 

174(1), 427– 433 (2015) Cohen, L., Manion, L., Morrison, K.: Research Methods in 

Education, 7th edn. Routledge, London (2011) 

3. Choudhury, R. D. &Borbora, K. A.(2017).MOOC: Current Trends and Future 

Prospects. IJETSR.vol.4, issue 11 retrieved from 

http://ijetsr.com/images/short_pdf/1511710 835_640-644-ieteb381_ijetsr_w.pdf 

Kanjilal, U. &Kaul, P.(2016). The Journey of SWAYAM: India MOOCs Initiative. 

retrieved from http://oasis.col.org/handle/11599/2592 

4. Davies, A.: Textbook trends in teaching language testing. Lang. Test. 25(3), 327–347 

(2008) De Freitas, S.I., Morgan, J., Gibson, D.: Will MOOCs transform learning and 
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5. Ebben, M., Murphy, J.S.: Unpacking MOOC scholarly discourse: a review of nascent 

MOOC scholarship. Learn. Media Technol. 39(3), 328–345 (2014) Fulcher, G.: 

Assessment literacy for the language classroom. Lang. Assess. Q. 9(2), 113–132 

(2012) 

http://oasis.col.org/handle/11599/2592
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6. Pappano, L.(2012). The Year of the MOOC. The New York Times. retrieved form 

https://www.nytimes.com/2012/11/04/educ ation/edlife/massive-open-online-

coursesare-multiplying-at-a-rapid-pace.html 

7. Malik.S.(2015). Indian MOOCs (Massive Open Online Courses): Needof the hour. 

IJAR 2015; 1(11): 930-932 retrieved from http://www.allresearchjournal.com/archive 

s/2015/vol1issue11/PartN/1-11-199.pdf  

8. Matliwala, K.(2017).SWAYAM- A Way of Learning. IJETMAS.April 2017, Volume 

5, Issue 4. retrieved from http://www.ijetmas.com/admin/resources/p 

roject/paper/f201704231492944928.pdf  

9. Sharma, R. C. (2018a). Is open and distance education ready for the digital 
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10.13541/j.cnki.chinade.20180525.001  
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M.Ed. Semester-III 

SEC3: INTERNSHIP 

Course Title: SEC3: Internship  Course code: 24EDU3S3P 

Total Contact Hours: 26 Course Credits: 02 

Formative Assessment Marks: 50 Duration of ESA/Exam: ------ 

Summative Assessment Marks:   -  

Note:* There will be no theory examination for SEC3: Internship 

Course Outcomes (COs): 

 At the end of the course, students will be able to: 
 

CO-1: Develop nuanced understanding of pedagogical practices and programme structures 

in institutes and other sites.  

CO-2: Understanding about children‘s thinking and learning processes, and their 

relationships. 

CO-3: Refine skills of interpersonal interactions with young children. 

CO-4: Critically reflect upon the field experiences and link them with theoretical construct 

 

SEC3: INTERNSHIP 

Brief 

description of 

internship: 

Internship have been designed to deepen students‘ engagement with 

education as praxis and to develop professionals who understand the 

interrelationship between the theory and practice in the ‗field‘ which 

includes development sector, state functionaries, centrally sponsored 

schemes and initiatives among others. During this field attachment, students 

will be placed at a field site for three weeks. This prolonged engagement 

will enable students to gain an ―insider-outsider‖ perspective to the field and 

critically engage with questions around equity, quality and social justice 

related to learning and development of young children. 

Internship in Teacher Education Institution will be minimum 04 weeks full 

time activity. It will be of maximum 50 marks and will be a sort of 

attachment of the M.Ed. student with a Teacher Education Institution 

engaged in pre-service and/or in-service teacher education programmes. 

Assessment 

Details: 

Suggested 

Internship 

activities 

Internship in Teacher Education Institutions (under supervision of M.Ed. 

teacher in charge and College mentor teachers). Concerned supervisor will 

evaluate the internship activities of students. Then students will do 

internships related to teacher training institutes. Would include the 

observation /conduction of institutional activities. 
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1. Preparation of annual plan for B.Ed. Class. 

2. Supervisory activities-Laboratory work, Library activities, ICT 

laboratory 

3. Types of College Records 

4. Classroom Teaching(at least 12 classes) 

5. Visit a IGNOU/KSOU distance study center and prepare a report 

6. Prepare a report on visit a special institutions (Deaf & Dumb,  Blind 

etc..) 

7. Action Research  

8. Observation of the Practice in Teaching 

9. Lesson guidance to 4 B.Ed trainees 

10. Prepare small module Choice of your subject 

11. Observation of B. Ed Lesson Plan 

12. Interview of teachers working in schools  

13. Analysis of website of innovative schools 

14. Video presentation – on any relevant topic of teacher education  

15. Participation and organization in/of the various curricular and co-

curricular activities in the institution respectively. 

16. Use Innovative Methods of teaching & 5E model, ADDIE 

Code of 

conduct for 

the internee 

 Familiarize yourself with, and adhere to, relevant organizational 

arrangements, procedures, and functions.  

 Understand what constitutes a permissible work absence and who to 

notify if absent, be prompt with being on time to work and with 

assignments; give it your best effort.   

 Changes in work schedule, supervision, or problems at your site must be 

reported to the Internship coordinator.   

 If you feel victimized by a work-related incident, contact the Internship 

Director immediately.  

 Dress appropriately for the work setting.  

 Follow through on commitments. 

 Do not conduct personal business during work hours (emails, cell 

phones, internet)  

 Keep a positive attitude. 

  Keep an open mind; avoid jumping to conclusions; try to make 

informed judgments.   

 Be observant – see how people organize their ideas and respond to 

situations.   

 Communicate – keep people informed in a useful and succinct way, 

listen, and ask questions.   

 Be fair, considerate, honest, trustworthy, and cooperative when dealing 
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with coworkers and students.  

 Assert yourself and your ideas in an appropriate and tactful manner. 

 Seek feedback from your supervisors, accept suggestions for corrective 

changes in behavior and attempt to improve performance. 

 Accept constructive criticism and continuously strive to improve 

performance.   

 Seek to enhance your professional effectiveness by improving skills 

andacquiring new knowledge 
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Department of Studies in Education 

CBCS Question Paper Pattern for PG Semester End Examination   

with Effect from the AY 2024-25 

 

                                           Generic Elective Course (GEC) 

 

Paper Code: Paper Title: 

Time: 1 Hours Max. Marks: 30 

 

Note: Answer all the sections 

     Section -A 

 

Q1. Answer all the following question each question carries one marks  5x1=5 

(a)………………………………………………………………….. 

        (b)…………………………………………………………………….   

(c)………………………………………………………………….. 

        (d)…………………………………………………………………….     

(e)………………………………………………………………….. 

  

                                                 Section -B 

          Answer any five of the following questions, each question carries two marks.  5x2=10 
Q2…………………………………………………………………..     

Q3.………………………………………………………………….. 

Q4.………………………………………………………………….. 

Q5.………………………………………………………………….. 

       Q6…………………………………………………………………….     

Q7.………………………………………………………………….. 

        Q8…………………………………………………………………….     

                                                 Section -C 

        Answer any Three of the following questions, each question carries five marks.  3x5=15 
Q9…………………………………………………………………..     

Q10.………………………………………………………………….. 

Q11………………………………………………………………….. 

Q12………………………………………………………………….. 

       Q13…………………………………………………………………….     
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VIJAYANAGARA SRI KRISHNADEVARAYA UNIVERSITY 
Jnana Sagara, Ballari - 583105 

 Department of Studies in  Education 
 

 
Distribution of Courses/Papers in Postgraduate Programme I to IV Semester as per Choice Based Credit System (CBCS) Proposed for PG Programs  

Without Practical 
 

IV-SEMESTER 

 

Semester No. Category Subject code Title of the Paper 
Marks 

Teaching 

hours/week 
Credit Duration of 

exams (Hrs) 
IA Sem. Exam Total L T P  

FOURTH 

DSC14 24EDU4C14L Advanced Educational Measurement 

and Evaluation   
30 70 100 4 - - 4 3 

DSC15 24EDU4C15L Community Engagement Teaching 
30 70 100 4 - - 4 

3 

 

DSE3 24EDU 4E3LA A. Blended and Online Learning 

Design (BOLD) 

30 70 100 4 - - 4 3 
24EDU 4E3LB B. Educational Planning and 

Management 

24EDU 4E3LC C. Professional Ethics, Academic 

Integrity and Honesty  

DSE4 24EDU4E4LA A. Resources Management in 

Education 

30 70 100 4 - - 4 3 24EDU4E4LB B. Open Educational Resources in 

Education 

24EDU4E4LC C. Peer Review of Teaching 

GEC2 24EDU4G2LA A. e-Learning    

20 30 50 2 - - 2 1 24EDU4G2LB B.  Educational Leadership   

24EDU4G2LC C.  Value Education  

DSC15P3 24DU4C15P 21EDU4C15P  Practicum-3: 

Community Engagement Teaching 
20+30 - 50 - - 4 2  

Project 24EDU4C1R Research Project* 100 - 100  - 8 4 - 

Total Marks for IV Semester   600    24  

Note:* There will be no theory examination for 24EDU4C1R: Research Project only viva-voce examination. 
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M.Ed. Semester-IV 

DSC14: ADVANCED EDUCATIONAL MEASUREMENT AND EVALUATION   

Course Title: Advanced Educational 

Measurement and Evaluation 

Course code: 24EDU4C14L 

Total Contact Hours:56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: 3 hours 

Summative Assessment Marks: 70  
 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 

CO-1: Acquaint learners with basic knowledge of Educational Evaluation   

CO-2: Familiarize learners with history of Educational Evaluation 

CO-3:  Develop understanding about various models of Evaluation 

CO-4:  Familiarize students with various measuring instruments 

CO-5: Gain ability to prepare and use psychological tests and its different kinds.  

CO-6: Understand  the basic characteristics of a good measuring instrument  

CO-7: Handle various types of data and interpret results 

CO-8: Skilled at Test Construction and it‟s Standardization  

CO-9: Explain concept of Correlation and its different types 

CO-10: Participate in assessment reforms and carry out examination and evaluation work. 

 

DSC14: ADVANCED EDUCATIONAL MEASUREMENT AND EVALUATION   

 

Unit Description Hours 

1 

INTRODUCTION TO EDUCATIONAL EVALUATION  

1.1 Historical and Philosophical perspectives of Educational Evaluation: 

Beginning of psychological measurement, Measurement in 21
st
 

century, Philosophical orientation to evaluation 

1.2 Concept of Measurement, Assessment and Evaluation. Scales of 

Measurement with reference to educational process.  

1.3 Role of Assessment in learning-Assessment for learning, as learning 

and of learning.  

1.4 Importance of Educational Evaluation 

12 

2 

TYPES AND MODELS OF EVALUATION  

2.1 Types of evaluation – formal, informal, oral, written, formative and 

summative Diagnostic, Prognostic; Criterion referenced, Norm 

referenced 

2.2 Concept of Models of evaluation, Need for evaluation models  

2.3 Goal attainment model , Goal free model; Kirkpatrick Model (Advanced 

level of evaluation- Results level, behavioral  Level; Basic level of 

evaluation - learning level, Reaction level), Stufflebeam‟s CIPP Model 

(Context evaluation, Input evaluation, Process evaluation, Product 

evaluation) 

12 
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3 

ASSESSMENT, MEASUREMENT AND EVALUATION  

3.1 Functions of Assessment Measurement and evaluation in Education  

3.2 Scaling Methods – Nominal, Ordinal, Interval, Ratio.  

3.3 Relationship between educational objectives, learning experiences and 

evaluation  

3.4 Various measuring instruments and Assessment - Meaning, when to use, 

procedure of construction- of Questionnaire, Inventory, Attitude scales, 

Tests ( Intelligence tests, Special aptitude tests, Personality tests) 

3.5 Achievement test- Different types of test items- Principles of 

construction of each 

3.6 Basic characteristics of a good measuring instrument: Usability, and 

Objectivity, Validity and Reliability : Nature, Types and problem of their 

measures , Age and Grade Norms, Scaling – standard scores, T scores, Z 

– Scores, Stannie Scores, Percentiles. 

 

 

 

12 

 

 

 

 

 

4 

  TEST CONSTRUCTION AND ITS STANDARDIZATION  

4.1 Qualities of a good measuring instrument- Validity, reliability, 

discriminating power, practicality, Fairness; How to ensure each in 

different instruments.  

4.2 Meaning of standardized test, Steps of standardization of an instrument 

4.3 General principles of test construction and its standardization  

4.4 Writing test items – objective , essay and interpretative  

4.5 Comparison of teacher made test and standardized test 

4.6 Item analysis & process of Test Standardization 

10 

5 

  NEW TRENDS IN EDUCATIONAL EVALUATION 

5.1 Recent trends in evaluation (National & international). 

5.2Review of researches in Educational evaluation (National & 

international). 

5.3 Credit System and Semester System  

5.4 Question Bank and Continuous Remedial Internal Assessment  

5.5 Online examination 

10 

 

  MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer teaching, 

content analysis, documentary analysis. 

 

  REFLECTIVE PRACTICUM : 

1. Preparation, administration and reporting a teacher made test  

2. Prepare a question bank of minimum 20 questions at different levels and types of any 

one paper of M.Ed. Course.  

3. Discuss the advantages of any two major measuring instruments with at least two 

situations in which it can be used.  

4. Make a survey on gender issues in educational evaluation and suggest remedy for the 

same.  

5. Prepare a report on the issues related to continuous and comprehensive evaluation at 
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different levels of education. 

6. Construction and standardization of any of the following instruments.( in small groups 

with peer administration if necessary) a) Inventory b) Attitude scale c)Test 

7. Computation of a few statistical indices and interpreting the results obtained.  

8. Construction of a one Teacher made test for the measurement of any one of these- 

Achievement / Aptitude/Interest /Skills;  

9. Administration of the test constructed, its interpretation and implications to students, 

teachers and stakeholders 

  REFERENCES: 

1. Agarwal, Y.P. (1998), Statistical Methods, Sterling, New Delhi. 

2. Alkin, M.C.(2004). Evaluation roots: Tracing theorists‟ views and influences. New Delhi: 

Sage Publications  

3. Bloom, S.B. Hastings, J.T. and Madans, G.F. (1971). Handbook on Formative and 

Summative Evaluation of student Learning. New York: McGraw – Hill Book Co. 

4. Cronbach, L. J. ( 1970). Essentials of Psychological Testing (3rd edition), New York, 

Harper & Row publishers  

5. Ebel, R and Frisible, D.(2003). Essentials of Educational Measurements. New Delhi : 

Prentice Hall of India. 

6. Edwards A. L.(1975). Techniques of Attitude Scale Construction. Bombay, Feiffer 

&Simens private Ltd.  

7. Freeman, F. (1962). Psychological Testing (Theory and Practice ).New York:Holt, 

Rinehort and Winston  

8. Gronlund, E. N. (1965). Measurement and Evaluation in Teaching. London: Collier Mac 

Millan Ltd. 

9. Lindquist, E.F ;Statistical Analysis in Educational Research ;Calcutta, Oxford & IBH • 

PublishingCo.1970· 

10. Harper (Jr.) A. E. & Harper E.S. (1990). Preparing Objective Examination, A Handbook 

for Teachers, Students and Examiners. New Delhi: Prentice Hall,  

11. K V S Sharma, Statistics made Simple Do it Yourself on PC; New Delhi , Prentice Hall of 

India 

12. Linn ,R. L. &Gronlund ,N.E.(2003). Measurement and Assessment in Teaching. Pearson 

Education Pvt. Ltd. Delhi . 

13. Lindquist, E.F ;Statistical Analysis in Educational Research ;Calcutta, Oxford & IBH  

PublishingCo.1970· 

14. Nunally, J.C. (1964). Educational Measurement and Evaluation. New York: McGraw-Hill 

Book Company.  

15. Popham, W. J. (1975). Educational Evaluation. New Jersey: Prentice – Hall, Inc.,  

16. Throndike, R. L. and Hagen, E. (1970). Measurement and Evaluation in Psychology and 

Education. New Delhi: Wiley Easter Pvt Ltd. 
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M.Ed. Semester-IV 

DSC15: COMMUNITY ENGAGEMENT TEACHING 

Course Title: Community Engagement Teaching  Course code: 24EDU4C15L 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  

 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 
CO-1: Knowledge about the purpose and value of community engagement  

CO-2: Critically consider a wide range of sources on the theory and practice of 

community engagement  

CO-3: Understand about Trends, Practices and Policies in Community engagement 

CO-4: Utilize a variety of Community Engagement Models 

CO-5: Participate in programming and improving services for community engagement  

CO-6: Discuss the Best Practices in Community Engaged Teaching 

CO-7: Analyze the Current status in community participation in school education 

 

DSC15: COMMUNITY ENGAGEMENT TEACHING 

 

Unit Description Hours 

1 

     INTRODUCTION OF COMMUNITY ENGAGEMENT TEACHING 
1.1. Meaning, definition and Nature of Community Engagement Teaching 

1.2. Need, Scope and Objectives of Community Engagement Teaching 

1.3. Principles of Community Engagement Teaching 

1.4. Forms of Community Engagement Teaching 

1.5. Community Engagement Teaching in India and Global perspective   

1.6.  Operational Guidelines of Community Engagement Teaching 

10 

2 

COMMUNITY ENGAGEMENT IN HIGHER EDUCATION  

2.1Trends, Practices and Policies in Community engagement 

2.2 Services and resources for community-engaged teaching 

2.3 Enhancing community and academic ownership 

2.4 Course Planning for academic partners and community partners 

2.5 Steps for Community Engagement 

2.6 Developing A Strategic Engagement Plan 

12 

3 

COMMUNITY ENGAGEMENT MODELS 

3.1 Types of Community Engagement 

3.2 Community Engagement in Teaching-Learning: 

3.3 Civic Learning and Democratic Engagement 

3.4 Tools and Instruments for Research and Assessment 

3.5 Ethical Service in Learning and Community Engagement 

12 
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3.6 Managing Organizational Support for Community Engagement 

3.7 Challenges  and Benefits in Improving Community Engagement in 

Research 

 

4 

BEST PRACTICES IN COMMUNITY ENGAGED TEACHING 

4.1Building Relationships with Communities 

4.2 Critical Reflection-Generating Learning through Community and Civic 

Engagement 

4.3 Strategies for Integrating Reflection 

4.4 Models of Critical Reflection 

4.5Faculty learning communities 

4.6 Past communities of practice 

4.7 Initiatives by states for community participation 

4.8 Suggestions for improvement in community participation 

4.9 Suggested Indicators of Success in Community Engagement 

12 

5 

COMMUNITY PARTICIPATION IN SCHOOL EDUCATION 

5.1 Pedagogies & Strategies 

5.2 Challenges & Opportunities 

5.3 Community Engaged Strategic Public Health Plan: 

5.4 Essentials of Instructional and Curricular Design for Community 

Engagement  

5.5 Integrating technology in Community Participation 

5.6 Current status in community participation in school education 

5.7 Problems in community participation in school education 

5.8 The Value of Social Networking in Community Participation 

10 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis.  

 

REFLECTIVE PRACTICUM : 

 Identify and determine communication channels 

 Create a project/course agreement 

 Identify capacity building programmes for  Community Engagement 

 Provide syllabi, roles, and schedules to students and community partners. 

 Provide course resources and trainings to students. 

 Engage in site visits and orientations. 

 Incorporate community partners into the course. 

 Ensure regular progress reports and assessments of student and project development. 

 Maintain regular contact with the community agency. 

 Include reflection and formative evaluative moments throughout the course. 

 Host final student presentations or dialogues with community partner. 

 Celebrate student and community achievements. 
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REFERENCES : 
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review of the literature. Washington, DC: Academy for Educational Development. 

14. Toms FD, Toms, ZL. Chapter 1: Community engagement: a multifaceted framework 

and process. In, Toms, Forrest and Sylvia Burgess, eds. Lead the Way: Principles and 

Practices in Civic and Community Engagement. San Diego: Cognella Publications, 
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M.Ed. Semester-IV 

DSE3: A. BLENDED AND ONLINE LEARNING DESIGN (BOLD) 

Course Title: A. Blended and Online Learning 

Design (BOLD) 

 Course code: 24EDU4E3LA 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  

 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 
CO-1: 

Define blended learning 

CO-2: 
Understand the benefits of a blended learning environment 

CO-3: 
Understand the basic features of blended learning 

CO-4: 
Explore Blended Learning Models 

CO-5: Review the ICT Tools & Initiatives for the blended classroom. 

CO-6: 
Explore how instructional activities can be integrated into a blended learning 

environment. 

CO-7: Develop a plan to implement blended learning into your classroom. 

CO-8: 
Examine methods for using a learning management system (LMS) to foster 

student communication and learning in a digital environment. 

 

DSE3: A. BLENDED AND ONLINE LEARNING DESIGN (BOLD) 

 

Unit Description Hours 

1 

 INTRODUCTION OF BLENDED AND ONLINE LEARNING  

 1.1 Meaning, definition and Nature of Blended and Online Learning    

 1.2 Need, Scope and Objectives of Blended and Online Learning  

 1.3 Flexible and Online Learning Development (FOLD) projects 

 1.4 Role of Teachers & Learners in BL Environment 

 1.5 BL Structures in Education 

 1.6 Scenarios of Blended Learning 

10 

2 

 MODELS AND DESIGN OF BLENDED LEARNING 

 2.1 Models of blended learning- Flipping the Lecture/Tutorial 

 2.2 Design Essentials for Blended Learning 

 2.3 Planning a Blended Learning Design 

 2.4 Pedagogies of Blended Learning 

 2.5 Blended Learning Implementation 

12 

3 

  ICT TOOLS & INITIATIVES  

3.1Tools and Resources for Blended Learning 

3.2 OER : NMEICT, NPTEL, ePG, NDL  

12 
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3.3Swayam, MOOCs as Resources  

3.4 Platforms: Learning and Evaluation: LMS 

3.5 Methods for using a learning management system (LMS)  

3.6 ICT Innovative Initiatives 

4 

  DESIGNING CURRICULUM FOR BLENDED LEARNING 

4.1 Designing Curriculum for Blended Learning 

4.2 Development Assessments and Learning Activities 

4.3 Assessment tasks and learning activities 

  4.4 Integrating Web 2.0 technologies into curriculum design 

  4.5 Learning design checklist 

  4.6 Evaluating Blended Learning- Holistic evaluation of FOLD projects, 

Focusing Evaluation, Reeves & Hedberg‟s Conducting Evaluations 

Approach, Methods for gathering data, Evaluation of Flexible 

Learning by Peer Review 

12 

5 

  ESSENTIAL  PEDAGOGICAL FRAMEWORK FOR BL  

5.1 Background  

5.2 BL Learning Environments 

5.3 IPSIT: Indian Framework for BL 

5.4 Essential Technology and Resources for IPSIT  

5.5 Essential Pedagogy for IPSI 

10 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical writing 

presentations, seminars, projects, group discussions, peer teaching, content analysis, 

documentary analysis. 

 

REFLECTIVE PRACTICUM: 

1. Collect the Blended Learning Instructional Activities 

2. Review any Plans for Blended Learning 

3. Collect any five problems and critically reflect on the Assessment Timelines in 

Blended Classrooms 

4. Developing the Week Plan Template about Technology and Blended Learning 

5. Prepare  Blended Classroom Management Strategies 

6. Analysis of the Blended Learning Challenges 

7. E-learning: 5–6 hours individual work, learning concepts of critical thinking 

with data in interactive tutorials and exercises 

8. Action Planning: 8–12 hours of individual work, applying critical thinking with 

data principles to the classroom 

9. Facilitated Discussions: 5–8 hours of sharing ideas with other teachers and giving 

feedback on Action Plans (varies with format, face-to-face or online, and optional 

exercises) 

 

REFERENCES: 

1. Anderson, T. (2004). Toward a Theory of Online Learning. In T. Anderson & F. Elloumi 
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(Eds.), Theory and Practice of Online Learning, Athabasca University, pp. 46-51. 

http://cde.athabascau.ca/online_book/ 

2. Beaver, J. K., Hallar, B., &Westmaas, L. (2014). Blended learning: Defining models and 

examining conditions to support implementation. PERC Research Brief. 

http://8rri53pm0cs22jk3vvqna1ub-wpengine.netdna 

ssl.com/wpcontent/uploads/2015/11/Blended-Learning-PERC-Research-Brief 

September2014.pdf 

3. Biggs, J. and Tang, C. (2007). Teaching for Quality Learning at University, SHRE & 

Open University Press. Benson, R &Brack, C 2010, Online learning and assessment in 

higher education: a planning guide, Chandos Publishing, Oxford 

4. Bluic, A-M., Goodyear, P., and Ellis, R. 2007. „Research focus and methodological 

choices in studies into students‟ experiences of blended learning‟. Internet and Higher 

Education, 10: 231-244. Bower, M., Hedberg, J. &Kuswara, A. (2009). Conceptualising 

Web 2.0 enabled learning designs. In Same places, different spaces. Proceedings Ascilite 

Auckland 2009. http://www.ascilite.org.au/conferences/auckland09/procs/bower.pdf. 

5.  Cleveland-Innes, M., & Wilton, D. (2018). Guide to blended learning 

http://oasis.col.org/bitstream/handle/11599/3095/2018_Cleveland-InnesWilton_Guide-to-

Blended-Learning.pdf?sequence=1&isAllowed=y  

6. Huang, R., Ma, D., & Zhang, H. (2008, August). Towards a design theory of blended 

learning curriculum. In International Conference on Hybrid Learning and Education (pp. 

66-78). Springer, Berlin, Heidelberg. 

7. Herrington, J. Oliver, R. & Herrington, A. (2007). Authentic learning on the web: 

Guidelines for course design, in Khan, B (ed), Flexible learning in an information society. 

Information Science Publishing, Hershey PA, 2007, 26-35. Herrington, J., Herrington, A. 

& Olney, I. (2012). Mobile learning in higher education: Authentic tasks, assessment and 

Web 2.0. In T. Amiel& B. Wilson (Eds.), Proceedings of World Conference on 

Educational Multimedia, Hypermedia and Telecommunications 2012 (pp. 1988-1993). 

Chesapeake, VA: AACE. http://www.editlib.org/p/41020 

8.  Lim, C. P., Wang, T., & Graham, C. (2019). Driving, sustaining and scaling up blended 

learning practices in higher education institutions: A proposed framework. Innovation and 

Education,1(1),112.https://innovationeducation.biomedcentral.com/articles/10.1186/s4286

2-019- 0002-0 

9. Lima, R. M., Da Silva, J. M., van Hattum-Janssen, N., Monteiro, S. B. S., & De Souza, J. 

C. F. (2012). Project-based learning course design: a service design approach. 

International Journal of Services and Operations Management, 11(3), 292-313. 

https://www.inderscienceonline.com/doi/abs/10.1504/IJSOM.2012.045660 

10. Monteiro, S. B. S., Reis, A. C. B., Silva, J. M. D., & Souza, J. C. F. (2017). A 

Projectbased Learning curricular approach in a Production Engineering Program. 

Production,27(SPE).https://www.researchgate.net/profile/Ari_Mariano/publication/334726

644_Best_practices_for_Active_Learning_a_literature_study_using_bibliometrics/links/5d

3cd af3a6fdcc370a6609ed/Best-practices-for-Active-Learning-a-literature-studyusing-

bibliometrics.pdf  

11. Oliver, R. and Herrington, J. 2001. „Online Learning Design for Dummies: Professional 

Development Strategies for Beginning Online Designers‟. Ed. P. Barker and S. Rebelsky. 

Proceedings of ED-MEDIA 2002, World Conference on Educational Multimedia, 

Hypermedia, and Telecommunications. Norfolk, VA: AACE. 1500-1505.  

12. Oliver, R. (2007). Using technology supported inquiry learning to engage first year 

http://8rri53pm0cs22jk3vvqna1ub-wpengine.netdna/
https://innovationeducation.biomedcentral.com/articles/10.1186/s42862-019-%200002-0
https://innovationeducation.biomedcentral.com/articles/10.1186/s42862-019-%200002-0
https://www.inderscienceonline.com/doi/abs/10.1504/IJSOM.2012.045660
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students in large classes. In Student Engagement. Proceedings of the 16th Annual 

Teaching Learning Forum, 30-31 January 2007. Perth: The University of Western 

Australia. http://elrond.scca.ecu.edu.au/oliver/2007/tlf_2007.pdf 

13. Partridge, H., Ponting, D., &McCay, M. (2011). Good practice report: Blended learning. 

http://eprints.qut.edu.au/47566/1/47566.pdf 

14. University of Central Florida (UCF) and the American Association of State Colleges and 

Universities (AASCU). Blended Learning Toolkit https://blended.online.ucf.edu/blendkit-

course-diy-project-tasks/  
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Semester-IV 

DSE3: B. EDUCATIONAL PLANNING AND MANAGEMENT 

Course Title: B. Educational Planning and 

Management 
 Course code: 24EDU4E3LB 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  
 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 
CO-1: Understand the meaning, scope and various levels of educational planning  

CO-2: Acquire knowledge about the role of educational administration at different levels 

CO-3: Familiarize the concept of educational management and its approaches  

CO-4: Sensitize the pupils towards the need for human resource management 

CO-5: Develop skills and competencies in quality improvement in education 

 

DSE3: B. EDUCATIONAL PLANNING AND MANAGEMENT 

 

Unit Description Hours 

1 

EDUCATIONAL PLANNING  

1.1 Educational Planning: Meaning, Nature, Need, Characteristics, 

Objectives, Principles and Approaches. –  

1.2 Education in Five year plan - Different levels of Educational Planning: 

Long term plan, Short term plan. –  

1.3 Institutional Planning: Meaning, Definition, Scope, Need and 

Characteristics.  

1.4 Educational Finance: Meaning, importance and principles. Cost of 

education: Social and individual cost, Recurring and non-recurring. 

National and international funding agencies. 

10 

2 

EDUCATIONAL ADMINISTRATION  

2.1 Educational Administration: Meaning, Nature, Elements, Scope and 

Principles.  

2.2 Agencies and Organizations of Educational Administration: Central 

Government, State Government, Local Authorities and their roles. 

National level Advisory Bodies: Central Advisory Board of Education 

(CABE). National Council of Educational Research and Training 

(NCERT), University Grants Commission (UGC), National University 

of Educational Planning and Administration (NUEPA). 

 

12 

3 

EDUCATIONAL MANAGEMENT  

3.1Educational Management: Meaning, Objectives, Administration Vs 

Management. 

3.2 Historical perspective of Educational Management in India  

3.3 Models and Practices of educational Management 

12 
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3.4 Functions of Management: Planning, Organization, Direction, Staffing, 

Co-ordination, Reporting, Budgeting (PODSCORB).  

3.5Theories of Management: Taylor‟s Scientific Management, Max 

Weber‟s Beaurocratic model and Henry Fayol‟s administrative 

management.  

3.6 Educational Supervision: Meaning, need and importance – Role of 

supervisor. Inspection: Meaning, definition, types, principles and 

characteristics. – Supervision Vs inspection.  

3.7Custom development of resources – User Generated Content (UGC) –

Types 

3.8 Educational Policy formulation and Policy Planning- Organizational 

Structure of educational management at State and National Level 

3.9 Role of Controlling Authorities & Universities in Educational 

Management  

3.10 Centre-State coordination – Networking, partnership and linkages  

3.11 Quality education: Issues and challenges in policy Implementation 

3.12 NAAC and performance Appraisal 

 

4 

HUMAN RESOURCE DEVELOPMENT 

4.1 Human Resource Development: Meaning, definition, characteristics and 

importance. 

4.2 Aspects of HRD: Recruitment and Placement, Performance and 

Potential Appraisal, Reward and Incentive Management, Punishment 

and Disincentive Management,  

4.3 In-service Education, Communication, Storage and retrieval of data.  

4.4 Decision Making: Meaning, Definition, Importance and Role of 

teachers.  

4.5 Styles of Decision Making: Command, Consensus, Consultation, and 

Convenience. 

4.6 Globalization and Internationalization and their impact on educational 

policy, Planning and management 

12 

5 

QUALITY IN EDUCATION  

5.1Quality in education: Meaning, importance and indicators  

5.2 Quality improvement: Meaning, need, importance and programmes.  

5.3 Premises of Quality Improvement: Organizational mission, Continuous 

improvement, student orientation, leadership commitment, 

empowerment, collaboration, Data and Statistical thinking.  

5.4 Adam‟s model of Quality Improvement. - Total Quality Management in 

Education (TQM): Process and Arcaro‟s Model  

5.5 TQM. - Measuring Quality of Education: Assessment and benefits.  

5.6 Monitoring and evaluation system in Educational Management  

5.7 Intuitional Autonomy & Accountability 

10 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis, debate, brain storming, buzz session, small group discussions, 
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simulation, e- resources, study circle 

 

REFLECTIVE PRACTICUM : 

1. Review and reflect on structure and functioning of CABE, UGC, NAAC, NCTE, NIEPA in 

Educational Management  

2. Critically reflect on the educational programmes in India to develop human resources.  

3. Review NAAC‟s SSR reports of different universities placed on the university‟s website & 

write your critical reflections.  

4. Critically reflect on the Institutional Autonomy & Accountability in the existing autonomous 

colleges.  

5. Visit a school / College and Study the Leadership behavior of a School Headmaster / 

Principal 6. Observe the co-curricular Programmes and activities in a school and college. 

6. Observe the school or college for the availability of academic resources and their optimum 

utilization and write a report.  

7. Review present education policy of State of Karnataka at school & higher education and 

reflect on it.  

8. Visit to State Resource centers. 

 

REFERENCES: 

 

1. Adams A.O. and & Frank G. Dickey (2001). Basic principles of supervision, Eurasis 

Publishing House Ltd, New Delhi.   

2. Arulsamy, (2014). Education Innovations and Management, Neelkamal, New Delhi. 

3. Ashok, K (2004). Encyclopedia of Human Resource Management, Anmol Publications, 

(2004), New Delhi.  

4. Chester, T. Mc. Herniji, (2007). Educational Supervision, McGraw Hill, New York. 

5. Dash B.N, (2011). School organization administration and management, Neelkamal 

Publications, New Delhi.   

6. Don Adams (1992).Educational Planning, Syracuse, centre for development of education. 

7. Goel S.L and Shalini Rajneesh, (2001), Management Techniques; Principles and Practice, 

Deep & Deep Publications, New Delhi.  

8. Indu Dave, (2005), Institutional Planning in India, Allied Publishers, New Delhi. 

9. Joshi Shekar, (2014). Educational Planning, Pacific Books International, New Delhi. 

10. Kochar S.K (2000), Successful supervision and inspection, Sterling Publishers, New 

Delhi.Laxmi Devi, (1998), Educational Planning, Anmol Publications, New Delhi. 

11. Mort Pual.R (2002), Principles of school administration in secondary schools, Mc Grew 

Hill, New Delhi.  

12. Mohanty, Jagannnath. (2008), Educational Management Supervision-School 

organization,Neelkamal, Hyderabad.   

13. Pandya S.R. (2008), Administration and Management of Education. Himalaya Publishing, 

Mumbai.  

14. Thakur R.S and Aggarwal Y.P. (2003), Concepts and Terms in Educational Planning- A 

Guide book. NIEPA, New Delhi.   

15. Trivedi (2006), Management Education, Discovery Publishing House, New Delhi. 
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M.Ed. Semester-IV 

DSE3: C. PROFESSIONAL ETHICS, ACADEMIC INTEGRITY AND HONESTY  

Course Title: C. Professional Ethics, Academic 

Integrity And Honesty  
 Course code: 24EDU4E3LC 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  
 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 

CO-1: Understand the core values that shape the ethical behaviour of a professional.  

CO-2: Adopt a good character and follow an ethical life.  

CO-3: Explain the role and responsibility in technological development by keeping 

personal ethics and legal ethics. 

CO-4: Solve moral and ethical problems through exploration and assessment by 

established experiments.  

CO-5: Apply the knowledge of human values and social values to contemporary ethical 

values and global issues. 

CO-6: Understand roles and responsibilities of teacher educators in maintaining 

professional ethics 

CO-7: Reflect on the issues and Challenges related to professional ethics of teacher 

educators  

CO-8: Understand the role of various bodies for strengthening professional ethics among 

teacher educators  

CO-9: Acquaint the students the various statutory bodies regarding professional ethics and 

values 
 

DSE3: C. PROFESSIONAL ETHICS, ACADEMIC INTEGRITY AND HONESTY 
 

Unit Description Hours 

1 

INTRODUCTION TO PROFESSIONAL ETHICS  

1.1 Basic Concepts, Personal & Professional Ethics, Value Education, 

Dimensions of Ethics, Profession and Professionalism, Professional 

Associations, Professional Risks, Professional Accountabilities, 

Professional Success, Ethics and Profession.  

1.2 Basic Ethical Principles, Moral Developments, Deontology, 

Utilitarianism , Moral Rationalism, Happiness and Prosperity - Method 

to fulfill human aspirations: understanding and living in harmony at 

various levels 

1.3 Self-Exploration–concept, meaning and process; „Natural Acceptance‟ 

and Experiential Validation- as the mechanism for self-exploration. 

10 
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2 

  PROFESSIONAL PRACTICES IN EDUCATION   

2.1 Professions and Norms of Professional Conduct, Responsibilities, 

Obligations and Moral Values in Professional Ethics. 

2.2 Work Place Rights & Responsibilities , Ethics in changing domains of 

Research, search misconduct distinguished from mistakes and errors , 

recent history of attention to research misconduct , the emerging 

emphasis on understanding and fostering responsible conduct , 

responsible authorship , reviewing & editing . 

2.3 Role of Teachers, Organizations in promoting professional ethics 

among teachers 

2.4 Professional ethics of teachers: International Perspectives 

14 

3 

HARMONY ON PROFESSIONAL ETHICS  

3.1 Implications of the above Holistic Understanding of Harmony on 

Professional Ethics and Implications  

3.2 Definitiveness of Ethical Human Conduct, Basis for Humanistic 

Education, Humanistic, Constitution and Humanistic Universal Order  

3.3 Competence in professional ethics: professional competence for 

augmenting universal human order, 

 3.4 Scope and characteristics of people-friendly and eco- friendly 

production systems and management patterns  

3.5 Dimensions of Professional Ethics for Teachers 

14 

4 

ACADEMIC INTEGRITY AND VALUE EDUCATION 

4.1Concept, Meaning and Definitions and Nature and Importance 

Academic Integrity and value education 

4.2 Difference  between Academic Integrity and Value Education 

4.3 Academic Integrity Values: Honesty and Trust, Fairness and Respect, 

Responsibility and Courage 

4.4 Academic Integrity Policy & Procedures 

4.5 Academic Honesty: Concept, Meaning and Definitions Nature and 

Importance- Roles And Responsibilities, Academic Honesty Policy and 

Academic Dishonesty And Misconduct. 

10 

5 

UNDERSTANDING PLAGIARISM 

5.1 Concept, Meaning and Definitions and Nature and Importance of 

Plagiarism 

5.2 Types of Plagiarism 

5.3 Misrepresentation: Contract Cheating, Collusion, Copying and Pasting, 

Recycling, Plagiarism and Intellectual Output 

5.4 Features and Functionalities of Anti- plagiarism  

5.5 Plagiarism Policies, Penalties and Consequences  

08 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM : 
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1 Case studies on violation of professional ethics among teacher educators 

2.Institutional studies about creating a conducive environment in Teacher education 

institutions/Schools/Colleges  

3. Conducting interviews of Award winning teachers about inculcation of value systems in 

educational institutions 

 4. Any other activities relevant to the subject. 

 

 

REFERENCES: 

1. Academic Honesty in the IB educational context (2014) 

2. Academic Honesty.” Online Curriculum Centre. International Baccalaureate 

Organization. 1 July 2011. Web. 10th October 2014. 

3. Brennan MD, Monson V. Professionalism: Good for Patients and Health Care 

Organizations. Mayo Clin Proc 2014; 89(5): 644–52. 

4. Campbell, E. (2003). The Ethical Teacher. Philadelphia: Open University Press.  

5. Folder/2017-2018/2018/Academic-Honesty-Policy---January-2018---FINAL.pdf 

6. Gilligan, C. (1982). In A Different Voice. Cambridge, MA: Harvard University Press.  

7. Goree, K., Pyle, M., Baker, E. & Hopkins, J.(eds) (2007). Education Ethics Applied. 

Boston: Pearson Education.  

8. Kohlberg, L. (1981). Essays on Moral Development: The Philosophy of Moral 

Development. New York: Harper Collins. 

9. Pring, R. (2001). Education As A Moral Practice. Journal of Moral Education, 30(2): 

101-112 

10. Staratt, R. (2004). Ethical Leadership. San Francisco: Jossey-Bass 

11. “Mahajan R, Aruldhas BW, Sharma M, Badyal DK, Singh T. Professionalism and 

ethics: A proposed curriculum for under-graduates. Int J Appl Basic Med Res 2016; 

6(3): 157–63.  
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M.Ed. Semester-IV 

DSE4: A. RESOURCES MANAGEMENT IN EDUCATION 

 

Course Title: A. Resources Management in 

Education 

 Course code: 24EDU4E4LA 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam:1 Hour
 

Summative Assessment Marks: 70  
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1: Understanding  of  the  concept  of  systems 

CO-2: Approach  to  the  management  of  resources  

CO-3: Effectively and efficiently in educational institutions. 

CO-4: Understanding  of  the   economic  dimensions  of  resource  management  in  

educational Institutions 

CO-5: Skill of budget preparation in educational institutions; 

CO-6: Understanding  of  the  use  of  tools  and  techniques  of  evaluating  the  process  of  

resource  

 
 

DSE4: A. RESOURCES MANAGEMENT IN EDUCATION 

 

Unit Description Hours 

1 

 SYSTEM APPROACH TO THE MANAGEMENT OR RESOURCES 

   1.1 The concept of Systems Approach 

 (i) Society: Resources (People, Money, Buildings, Equipments, Time,    

Reputation) Expectations from Educational Institutions. 

    (ii) Goals and Purposes based on values. 

(iii) Activities : Organize, Forecast, Plan, Allocation of Resources, Lead, 

Motive, Develop People   Control, Evaluate.      

   1.2.Interrelation among various aspects of system in educational institutions 

   1.3 Key Tasks in Resource Management -Resource Identification-Resource 

Utilization Resource Replenishment 

 

10 

2 

   CLASSIFICATION OF RESOURCES AND THEIR USES 

   2.1. Real Resources: Labour, Materials, Capital, land. 

  2.2. Abstract Resources: (a) Embodied with real resources-imagination, insight, 

skills, Knowledge, Foresight, motivation, power, authority.(b) 

disembodied with real resources: goodwill , tradition, credibility. 

  2.3. Other resources: time, information, finance. 

 2.4.The concept of cost-financial or budgetary cost, Non-financial or Non-

budgetary cost 

12 
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  2.5 Opportunity cost-Economic or Real Cost. 

  2.6 Human Resources: teachers, students, parents, ex-students, peon, clerks, 

trustees. 

  2.7  Physical Resources: Buildings, playground, furniture,  laboratory, garden. 

  2.8. Instructional Material & Information: Curriculum, textbooks, reference 

books, work books. 

  2.9. Community: Informal Agencies of education, Functions & Festivals. 

  2.10 Government & other official Agencies: Directorate, Secretariat, D.E.O‟s 

Office, SIE, NCERT. 

  2.11 Financial Resources: Donations, Fees, Grants, Banks, Charitable Trusts. 

       (The list of Resources is not exhaustive) 

  3 

  MANAGEMENT OF BUDGET 

   3.1. The concept of Budget-Preparation of Budget, Form of Budget, 

presentation and Adoption of Budget and Management of Budget 

 3.2. Functions (Uses) of Budget- (1) Planning (ii) Choosing (iii) controlling (iv) 

Evaluation. 

3.3.  Types of  Budget-(i) Subjective  (Input) Budget (ii) Objective (Output or 

Programme) Budget 

3.4.   The Process of Budgeting: The steps involved in preparing each of these 

two types of budget 

12 

4 

  MANAGEMENT BY OBJECTIVE (MBO) 

  4.1.  The concept of Management by objective 

  4.2.   The Principle steps in MBO 

  (i)  Setting the objectives 

  (ii) Gearing the personnel and other resources towards the achievement of the 

objectives. 

 (iii) Orienting  the  persons  for  the  achievement  of  objectives-training,  

development, motivation. 

  (iv) Evaluating the progress 

  (v)  Reappraisal of techniques from time to time 

12 

5 

  PROCESS OF RESOURCE MANAGEMENT  

5.1 Tools  and  techniques  of  evaluating  the  process  of  Resource  

Management  with  respect  to effectiveness and efficiency of resources. 

5.2 Principles and Functions of Organizational Management 

       i). Principles  of  Policy  Making,  Principles  of  Improvement  and  

Adjustment,  Relationship  of Task and Accomplishment, Individual 

Effectiveness, Planning, Controlling, Cooperation. 

      ii). Functions:  Planning,  Policy  formulation,  Decision-making,  

organization,  controlling, communication, direction, motivation, 

coordination, evaluation etc 

5.3 Important  stages  in  present  Management  Thought-important  stages  such  

as  quantitative approach, Scientific Management, Human Relations, 

Behavioral Sciences. 

5.4 Models-Basic Normative Model, Full Normative Model, Simple Descriptive 

Model 

10 
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MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical reviews, 

report writing, presentations, seminars, projects, group discussions, peer teaching, content 

analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM: 

1. Visit some success schools & interview the heads of the institutions on their planning & 

execution of the programme.  

2. Visit some residential, Social welfare & Tribal welfare schools and interview the heads of 

the institution about the programme implementation and Preparation of Budget 

3. Critically review the Preparation of Budget of the government schools. 

4. Project Report writing 

5. Study of comparison of Budgets of few schools(government & private) 

6. Preparation of subjective, and objective Budgets 

7. Review of the literature on “Resource Management in Educational Institutions 

8. Study of the problems in educational institutions through the technique of MBO. 

9. A Survey of organization and management of some educational institutions. 

10. A survey of the current practices and problems related to organization and Management in 

educational institutions. 

11. A  Survey  of  some  schools  with  respect  to  participation  of  teachers  in  the  process  

of decision- making. 

 

REFERENCES: 

1. Abraham K. Korman, (1978), Organization behavior. Prentice hall of India Pvt. Ltd., New 

Delhi. 

2. Admas& Dickey, basic principles of Supervision. 

3. Andrew W. Halnin, Administration Theory in Education (edited).  

4. Bass BernardM., Leadership, Psychology and OrganisationalBehaviour.  

5. Bhatnagar &verma, Educational Supervision in India. 

6. Culberlson, Jacobson Reller, (1975),Administrative Relationships. 

7. Ghosh, Personnel Administration in India. Sudha Publishers Pvt. Ltd., New Dlhi-8,  

8. Graff & street, Improving Competence in Educational Administration.  

9. Haynes &Massic, (1967), management: Analysis, Concenpts and cases/ Prentice Hall of 
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M.Ed. Semester-IV 

DSE4: B. OPEN EDUCATIONAL RESOURCES IN EDUCATION 

Course Title: B. Open Educational Resources in 

Education 
 Course code: 24EDU4E4LB 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  

 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1: Describe the meaning of open educational resources(OERs) 

CO-2: Explain uses of OERs 

CO-3: Create OERs suitable for teaching-learning process  

CO-4: Identify and share OERs online for public use  

CO-5: Describe the Policy recommendations of OERs  

CO-6: Explain different creative commons licenses 

CO-7: Locate creative commons license in OERs 

CO-8: Describe OERs repositories 

DSE4: B. OPEN EDUCATIONAL RESOURCES IN EDUCATION 

 
Unit Description Hours 

1 

 

INTRODUCTION TO OPEN EDUCATIONAL RESOURCES 

1.1  Concept, Meaning and Definitions of Open Educational Resources 

 1.2 Importance, Principles, Sources of Open Educational Resources 

1.3 Use and Identification of OER 

1.4 Creation and Sharing of OER 

1.5 Limitations of OER 

1.6 Creative Commons License 

1.7 OER Repositories- Wikipedia, MERLOT, You Tube, Teacher Tube,   

      Slide share, Sakshat,  E-Gyankosh, NROER 

12 

 

2 

SUSTAINABILITY ISSUES FOR OPEN EDUCATIONAL 

RESOURCES INITIATIVES 

  2.1 Challenges for Higher education 

  2.2 Earlier writings on OER 

  2.3 Organizing open educational resources initiatives 

  2.4 Costs and revenue models 

 2.5 Summing up issues relating to sustaining open educational resources 

projects 

10 

3 
  POLICY IMPLICATIONS AND RECOMMENDATIONS OF OER 

3.1 Copyright and Open Licenses- Copyright and Open Licenses, Barriers, 
12 
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Policy recommendations. 

3.2 Arguments for government involvement in open educational resources 

3.3Reasons for institutional involvement 

3.4 Policy issues regarding the sustainability of open educational resources 

projects 

3.5 Policy implications and recommendations 

3.6 Policy Initiatives for use of OERs in Education 

3.7 Public policy interventions to improve teaching and learning through 

open educational resources (OER) 

4 

IMPROVE ACCESS TO AND USEFULNESS OF OPEN 

EDUCATIONAL RESOURCES 

4.1Validation of quality of open educational resources 

4.2 Translation and localization of content 

4.3 Web access for disabled people 

4.4 Technical issues related to accessibility 

10 

5 

OPEN EDUCATIONAL RESOURCES IN INDIA  

5.1OER‟s in India: Present Scenario 

5.2 Fostering new forms of learning for the 21st century Fostering 

teachers‟ professional development  

5.3 Improving the quality of educational resources OER‟s Initiatives at 

IGNOU 

5.4 OER‟s in Distance Education 

5.5 OER as a special type of innovation in the teaching and learning 

environment and Educational Research 

5.6 Challenges in the Use of OER‟s  

12 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer 

teaching, content analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM: 

  Prepare an open educational resource project or initiative, please give name and/or 

URL to the project. 

 Create Production of Open Educational Content  subject of your choice 

 Search educational institutions for Producing open educational content  and prepare a 

report.  

 Barriers to the engagement of other colleagues in the Production of OER 

 Conduct a case study on open educational content for use by other instructors and 

researchers. 

 License to claim copyright for resources you have Produced 

 Open educational content in your teaching/course delivery 
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M.Ed. Semester-IV 

DSE4: C. PEER REVIEW OF TEACHING 

Course Title: C. Peer Review of Teaching 
 Course code: 24EDU4E4LC 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30  Duration of ESA/Exam: 3 Hours 

Summative Assessment Marks: 70  
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 
 

CO-1: Understand the Peer Review of Teaching 

CO-2: Analyze the Characteristics and Types of an Effective Peer Review of Teaching 

CO-3: Interpret the Principles to Guide the Peer Review Process  

CO-4: Examine Methods of Peer Review of Teaching 

CO-5: Investigate the Formative and Summative Peer Review of Teaching 

CO-6: Develop critical understanding about Challenges in implementing peer review 

CO-7: Analyze the Resources for Peer Review Tools, Instruments and Guidelines 

 

DSE4: C. PEER REVIEW OF TEACHING 

Unit Description Hours 

1 

 

   INTRODUCTION TO PEER REVIEW OF TEACHING 

1.2 Concept, Meaning and objective of Peer Review of Teaching 

1.2 Characteristics and Types of An Effective Peer Review of Teaching 

1.3 A place for peer review in the evaluation of university teaching  

1.4 Establishing principles for peer review  

1.5 Implementing Peer Review of Teaching College and Universities 

1.6 Describing peer review of teaching 

12 

2 

   DESIGN OF PEER REVIEW OF TEACHING 

2.1 Benefits and  challenges of Peer Review of teaching 

2.2 Responsibility, collegiality and leadership 

2.3 Strategies for effective program introduction 

2.4 Practical guides for program design 

2.5 The value of structured and embedded programs  

2.6 Four design guides: step-by-step planning  

2.7 Principles to Guide the Peer Review Process 

12 

3 

METHODS OF PEER REVIEW OF TEACHING 

3.1 Peer Review of Teaching: Elements Of Success 

3.2 Observation of Classroom Teaching 

3.3 Documentation and other support 

3.4 Establishing criteria for peer review 

3.5 Selecting a presentation format 

3.6 Advice for program coordinators-Advice for participants 

12 
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4 

  FORMATIVE AND SUMMATIVE PEER REVIEW OF TEACHING 

4.1 Prerequisites For A Summative Peer Review of Teaching 

4.2 Elements of A Summative Peer Review of Teaching 

4.3 Formative/Summative Interaction 

4.3 Criteria for Peer Evaluation 

4.4 Protocol for a Peer Review Of Teaching 

4.5 process for formal peer observation of teaching 

4.6 Models of Peer Review of teaching 

4.7 Best Practices for Peer Review and Feedback 

10 

5 

LESSONS IN DESIGNING AND IMPLEMENTING A PEER 

REVIEW OF TEACHING  

5.1 Challenges in implementing peer review 

5.2 Developing Peer Review of Teaching instruments 

5.3 Resources – Peer Review Tools, Instruments and Guidelines 

5.4 Peer Evaluation of Teaching Effectiveness 

5.5 Peer Review of Practicum Teaching 

5.6 Best Practices for Peer Review: Differentiating Between Observation, 

Interpretation, and Evaluation 

10 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer 

teaching, content analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM: 

1.Analyze overview of Reciprocal Peer Review  

2.Critically overview of Small-Group Instructional Diagnosis (SGID) 

3.Collect Sample questions for End-of-Semester Student Evaluation and prepare report  

  4.Review of Teaching Materials (E.G. Syllabi, Lesson Plans, Assignments, Course Shells) 

  5.Review of Student Artifacts (E.G. Examples Of Student Work) 

  6.Review of a Teaching Portfolio 

  7.Classroom observations 

  8.Peer review faculty members and colleague(s) 

 

REFERENCES: 
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expansion: effective peer observation for tutor development, Teaching in Higher 
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M.Ed. Semester-IV 

GEC2 : A. e- LEARNING 

Course Title: A. e- Learning 
 Course code: 24EDU4G2LA 

Total Contact Hours: 26 Course Credits: 02 

Formative Assessment Marks: 20 Duration of ESA/Exam: 1 Hours 

Summative Assessment Marks: 30  

 

Course Outcomes (COs): 

At the end of the course, students will be able to: 
 

CO-1: Gain insight of the history and evolution of e-learning technologies.  

CO-2: Acquire knowledge of the foundation of instructional psychology.  

CO-3: Comprehension to application of e-learning models.  

CO-4: Understand the basics of co-operation and collaborative learning strategies using 

hyper media.  

CO-5: Have insight of the future of e-learning in the Indian context. 

 

GEC2 :A. e- LEARNING 

 
Unit Description Hours 

1 

 

  CONCEPT OF E-LEARNING 

1.1 Meaning, evolution of e-Learning – Components of e-Learning – 

Virtual classroom: Tele conferencing, Audio and Video conferencing 

tools. Advantages & disadvantages, e-learning in education versus 

corporate sector. 

1.2 Psychological Background in e-Learning: Process of e-Learning: 

Knowledge Acquisition and Creation, Sharing of Knowledge, 

Utilization of Knowledge – e-Learning Instructional Grounds: 

Behaviourism, Cognitivism and Constructivism. 

1.3 Types of  e-Learning 

08 

 

2 

MODELS OF e-LEARNING 

2.1 Role of Web-Based Instruction in Learning – Definition, Models of 

Instructional Design ISD Model & Hyper Media Design Model (HMD) 

–Tools for web based instruction. 

2.2 Trends in e-Learning: Challenges of Distance Education – Electronic 

Media in Distance Education – Open Educational Resources – Internet 

in Distance Education – Virtual University System, E- Patashala, E 

Content Development by Indian Institutions. 

2.3 e-learning: initiatives in India, weaving e-learning into classroom. 

2.4 e-learning modules: 3-tier review model, learning-Open source 

technologies, e-learning basic frame work, e-learning advantages, e-

learning models, free and open source software-meaning and 

characteristics.  

10 
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3 

 CURRENT TECHNOLOGIES IN e-LEARNING 

3.1 Augmented Reality, Artificial Intelligence, Internet of Things, 

Learning Management System, School Management, systems, cloud 

computing, remote virtual laboratories. 

3.2 Contemporary Issue: Micro Learning, Micro Training 

3.3 e-Learning tools: E-Shikshak-LMS, nature, features, different stake 

holders and advantages, open source E-learning tools-Moodle, A Tutor, 

Bazaar, eduplone and Caroline. Brihaspati: LMS-open source e-

learning system.  

3.4 Course Management System: Nature, Functional requirements, and 

open sources 

08 

 

MODE OF TRANSACTION: 

Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer 

teaching, content analysis, documentary analysis. 

 

REFLECTIVE PRACTICUM: 

 Development of a learning module for collaboration using available resource sharing 

platform Planning, development and execution of an online test. 

 Development of a teaching environment using an authoring tool 

 Development of an online course using MOODLE including course objectives, 

components, module and time.  

 Development of a self e-portfolio by the candidate for the job market as a teacher 

educator.   

 Identification and detailing of any two mobile apps that can be used for teaching 

learning and its applications in teacher education.   

 Design and Development of an SLO for 5 minutes duration using an appropriate 

content. 

 Visit to local TV/Radio Station and analyzing the educational radio broadcast or TV 

telecast for quality and content 

  Preparation of power point presentation on any topic of education. 

  Writing a simple script for media production. 

 Preparation of a seminar paper and presentation through power point. 

 Write the features and uses of E-Shikshak (LMS).  

 Write the features and uses of Brihaspati (LMS).  

 Creating an account in Wikipedia/wiki-educator/wiki-spaces and adding/editing 

content.  

 Creating an Account in Teacher tube/slide share and sharing your video/PowerPoint. 

View and comment on others contributions.  

 Any other Related Activities 
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Education Objectives for the 21st Century Learners-University Kerala. Unpublished 
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M.Ed. Semester-IV 

GEC2 : B.EDUCATIONAL LEADERSHIP 

Course Title: B. Educational Leadership  Course code: 24EDU4G2LB 

Total Contact Hours: 26 Course Credits: 02 

Formative Assessment Marks: 20 Duration of ESA/Exam: 1 Hours 

Summative Assessment Marks: 30  
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1: Reflect on emerging trends in Educational Leadership. 

CO-2: Develop an understanding of functions and dynamics of leadership.  

CO-3: Exhibit various school leadership activities and qualities in their daily life.  

CO-4: Acquaint the students with research and innovation in leadership. 

 

GEC2 : B. EDUCATIONAL LEADERSHIP 
 

Unit Description Hours 

1 

 

LEADERSHIP IN EDUCATION & THEORIES OF LEADERSHIP  

1.1 Concept of Leadership, Leader and Manager,  Leadership Traits and 

Styles of Leadership  

1.2 Approaches of Leadership: Trait, Transformational, Transactional, 

Value Based, Cultural, Psychodynamic, Charismatic, Community based 

and Social 

1.3  Leadership: Functions and Dynamics 

1.4 Theories of leadership and management in educational organizations, 

Theories of leadership and management styles including emotional 

intelligence, Theories and models of educational leadership (including 

curriculum, professional, academic, instructional and student centered 

leadership) 

10 

 

2 

   SCHOOL LEADERSHIP 

2.1 Curriculum framework, outline key areas for leadership development 

in secondary schools: - (capacity building to transform function at 

managers to school leaders)  

2.2 Leading partnership, developing self, transforming teaching learning 

process, building and leading teams and leading Innovation  

2.3 School leadership: - Multiple Roles, Identities & grass root level (field) 

administrators working closely with schools at cluster, block and 

district levels  

2.4 School & Community: - Inter-linkage, Role and responsibilities 

08 

3 

RESEARCH AND INNOVATION IN LEADERSHIP  

3.1 Innovation and research in leadership: school developmental plan 

towards better schooling  

3.2 Culture of innovation in school: - At all levels of school, at classroom, 

student & teacher as innovators  

08 
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3.3 Professional development of teachers: -Issues, concerns, programmes 

and practices at International, National & Local level.  

3.4 Leadership programs of MHRD, NUEPA, NCSL with reference to 

goal, vision and strategy 

 

 

  MODE OF TRANSACTION: 

The content of the course would be transacted through Lecture cum Discussion, Group & 

Panel Discussion, Brainstorming Session, and Use of Multimedia Applications 

 

  REFLECTIVE PRACTICUM: 

1. Detailed study of any one PPP model in Education. 

2. Case study of a Global School from the Educational Management perspective. 

3. Study the Quality Control Practices in Educational Institutions.  

 

REFERENCES: 
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4. Hatehy, H.J. (1968). Educational planning, programming, budgeting – a systems 

approach. New Jesry: Printice Hall. 

5. Kingrough, R.B. & Nunnery, M.Y. (1983). Educational administration – an 

introduction. N.Y.: MacMillan. 

6. Ravishankar, S., Mishra, R.K. & Sharma, M.L. (1988). Human resource 

development. Bombay: Dhruv& Deep.  

7. Shukla, P.D. (1983). Administration of education in India. New Delhi: Vikas.  

8. Sinha, P.S.N. (2002). Management and administration in govt. New Delhi: 

Commonwealth Publishers.  

9. Spears, H. (1955). Improving the supervision of instruction. N.Y.: Prentice Hall.  

10. Sindhu, I.S. (2008). Educational administration and management. International 

Publishing House, Meerut  

11. Mishra, R.C, (2010). Classroom management. APH Publishing Corporation Darya 

Gang, New Delhi-110002 

12. Wiles Kimbal (1955). Supervision for better schools. N.Y.: Prentice Hall.  
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M.Ed. Semester-IV 

GEC2 : C.VALUE EDUCATION 

Course Title: C. Value Education  Course code: 24EDU4G2LC 

Total Contact Hours: 26 Course Credits: 02 

Formative Assessment Marks: 20 Duration of ESA/Exam: 1 Hours 

Summative Assessment Marks: 30  
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 
 

CO-1: Understand the need, nature and scope of Value Education.   

CO-2: Understand the importance of values and classification of values. 

CO-3: Identify the role of different people and media in fostering values.  

CO-4: Understand the approaches, teaching strategies and models of Value Education.  

CO-5: Understand the nature of values, moral values, moral education and to differentiate 

such form religious education, moral training or moral indoctrination as a means to 

identify principles of life 

CO-6: Appreciate the importance of Value Education in Personality development by 

applying these principles in daily living. 

CO-7: Realize the importance of self-transformation for social transformation. 

 

GEC2 :C.VALUE EDUCATION 
 

Unit Description Hours 

1 

 

CONCEPTUAL FRAMEWORK: VALUE EDUCATION  

1.1 Concept, Meaning Need of values.  

1.2 Nature, Classification and Sources of Values.  

1.3 Values and Education – Their relationship and Significance of Value 

Education, Objectives of value education: inculcating duty-

consciousness in individuals 

1.4 Models of Value Education- Value Clarification Model, Social Action 

Model, Consideration Model and Rationale Building Model 

1.5 Stages of moral judgment- Factors affecting moral judgment 

10 

 

2 

APPROACHES AND TEACHING STRATEGIES FOR 

INCULCATION OF VALUES.  

2.1 Form and content of Value Education at different stages.  

2.2 Different approaches to Value Education- Direct, Indirect and 

Integrated approaches.  

2.3 Strategies and Techniques for Value Education at different stages.  

2.4 Contribution made by some eminent leaders of the world to Value 

Education. (Individual Studies maybe taken up by the students) 

2.5 Basis of values: Philosophical, psychological, socio-cultural, secular 

and religious. 

08 
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3 

ROLE OF DIFFERENT SOCIAL AGENCIES IN VALUE 

FORMATION  

3.1 Role of Parents, Peer Group,  School, Teachers, Religion and Media  

3.2 Need of Orientation in Value Education to Prospective Teachers 

3.3 Professional Values: Knowledge thirst, sincerity in profession, 

regularity, punctuality and faith. 

3.4 Religious Values: tolerance, patience, wisdom, character-building, 

realism, social ethics and golden rule.  

3.5Aesthetic values: love and appreciation of literature and fine arts and 

respect for the same.  

3.6 National Integration and international understanding with emphasis on 

patriotism and nation-building. 

08 

 

  MODE OF TRANSACTION: 

The content of the course would be transacted through Lecture cum Discussion, Group & 

Panel Discussion, Brainstorming Session, and Use of Multimedia Applications 

 

  REFLECTIVE PRACTICUM: 

 Discuss the recommendations for value education as prescribed in the document 

NEP-2020 

 Enlist the characteristics of a culture of peace. 

 Describe some in-school strategies that impart value-education to the students. 

 Administer a Moral Judgment Test on students and analyze the results. 

 Interview teachers of value education and collect their feedback on improving the 

transactional procedure for effectively teaching values to the students in schools. 

 Assessment of moral maturity via moral dilemma resolutions. 

 

REFERENCES: 
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11. Morris, Charles, Varieties of Human Values Chicago University of Chicago press, 

1956.  

12. Mujeeb, M. Education and Traditional Values. MeenakshiPrakashan, Meerut, 1965.  

13. Mukerjee, R.K., Social Structure of Values. S. Chand and Co., New Delhi, 1969. 
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M.Ed. Semester-IV 

DSC15P3 : EDU4C15 Practicum-3: Community Engagement Teaching 

Course Title: EDU4C15 Practicum-3: 

Community Engagement Teaching 

 Course code: 24EDU4C15P - 

PRACTICUM -3 

Total Contact Hours: 26 Course Credits: 02 

Formative Assessment Marks: 20 Duration of ESA/Exam: ----- 

Summative Assessment Marks: 30  

 

Course Outcomes (CO’s): 

At the end of the course, students will be able to: 
 

CO-1: Acquire a working knowledge of Community Engagement Teaching 

CO-2: Explain the  Principles for Effective Community Engagement 

CO-3: Identify Challenges and Opportunities of Community Engaged teaching 

CO-4: Compare and contrast Models of Community Engagement Teaching 

CO-5: Analyze the Programmes of Community Engagement Teaching 

 
 
 

Unit Description Hours 

1 

COMMUNITY ENGAGEMENT TEACHING 

1.1 Meaning, definition and Forms of Community Engagement Teaching 

1.2 Community Engagement Teaching in India perspective  

1.3 Principles for Effective Community Engagement 

1.4 1.4 Aims and Objectives of  Community Engagement Teaching 

08 

2 

SERVICE LEARNING FOR COMMUNITY ENGAGEMENT 

2.1 Models of Community Engagement Teaching 

2.2 Challenges and Opportunities of Community Engaged teaching 

2.3 community engagement activities for schools 

2.4 Steps for Community Engagement 

2.5  Benefits of Community Engagement Teaching 

10 

3 

COMMUNITY ENGAGEMENT IN EDUCATION 

3.1 Structures for Community Engagement in Schools 

3.2 Social Inclusion within Structures for Community Engagement in 

School 

3.3 Powers and Functions of Structures for Community Engagement in 

School  

3.4 Capacity Building of Structures for Community Engagement in 

School 

3.5 Programmes of Community Engagement Teaching- Literacy mission, 

Plantation, Rally organization  and Awareness Program  

08 

 

MODE OF TRANSACTION: 
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Group discussions, lecture cum demonstration, panel discussions, surveys, critical 

reviews, report writing, presentations, seminars, projects, group discussions, peer teaching, 

content analysis, documentary analysis. 

 

 

REFLECTIVE PRACTICUM: 

 Volunteering at a local food bank, animal shelter or homeless shelter 

 Maintaining a community garden 

 Participating in a local blood drive 

 Helping set up a local farmers market 

 Advocating for others 

 Creating support groups in your community 

 Attending and participating in town hall and city council meetings 

 Attending and participating in school board meetings 

 Voting in local elections 

 Court-ordered community service programs, alternative measures programs or any 

diversionary program that uses community service 

 Any activity involving the operation of a vehicle, power tools or scaffolding 

 

 

REFERENCES: 

 

1. Government of Karnataka (2011). The Karnataka Right of Children to Free and 

Compulsory Education Rules 2010.  

2. Government of Karnataka (2010) Government Order .41, GO.Ms.No. 20 of 2010 

3. Government of Karnataka (2011) , GO.Ms.NO.130 of 2011  

4. Government of Karnataka (2011). The Karnataka Right of Children to Free and 

Compulsory Education Rules 2011. 

5. Government of Karnataka (1993). Vidyalaya Shiksha Samiti (VSS) sub-committee of 

Sukh Suvidha Committee of the Gram Panchayat. Section 25 (i) (iii) of Karnataka 

Panchayati Raj Act of 1993  

6. Government of Karnataka (2011). The Karnataka Right of Children to Free and 

Compulsory Education Rules 2011.  

7. Government of Karnataka (2011), Karnataka Gazette No. 313 dated 14th May 2011  

8. Government of Karnataka (2010). The Karnataka Right of Children to Free and 

Compulsory Education Rules 2010.   

9. Government of Karnataka (2000), Karnataka School Education Rule – 2000 

(Community Participation)  

10. Government of Karnataka (2011) Government Order number 767/S&ME, dated 

11.01.2011, issued by Department of School and Mass Education, Karnataka. 

Government Order number 412/S&ME, dated 22.01.2011, issued by Department of 

School and Mass Education, Karnataka  

11. Jain, S P (2003). Decentralisation, Panchayati Raj and Education, In Tilak, J B G (ed.) 

Education, Society and Development. New Delhi: NIEPA, pp.73-90 2)  

12. Pandey, Priyanka; Sangeeta Goyal and Venkatesh Sundararaman (2010). Public 

Participation, Teacher Accountability and School Outcomes in Three States, 

Economic and Political Weekly, June 12, pp.75-83 3) 
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13. Rao, Vasanta Srinivasa (2009). Lack of Community Participation in the Sarva 

Shiksha Abhiyan: A Case Study, Economic and Political Weekly, February 21, pp. 

61-64 4)  

 

For 50 Marks Assessment of Practicum : 

1. Internal Test & Practical examination : 30 Marks (Include Record) 

2. Viva-voce                                            : 20 Marks 
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M.Ed. Semester-IV 

Project: Research Project 

Course Title: Project : Research Project  Course code: 24EDU4C1R 

Total Contact Hours: 56 Course Credits: 04 

Formative Assessment Marks: 30 Duration of ESA/Exam: Viva-voce 

Summative Assessment Marks: 70  
 

Course Outcomes (COs): 

At the end of the course, students will be able to: 

CO-1: Critically read, understand and evaluate the latest literature and research process.  

CO-2: Exhibit skills for selecting appropriate research methods. 

CO-3: Demonstrate a comprehensive understanding of techniques critical to scholarship in 

the field.  

CO-4: Communicate clearly and effectively to specialist and non-specialist research 

CO-5: Demonstrate comprehensive knowledge of the data analysis techniques.  

CO-6: Critically evaluate the process of report writing. 

CO-7: Contribute new knowledge and skills for welfare of society and academia. 

CO-8: Understand the purpose and importance the review of related studies in any kind of 

research and Learn how to organize the review chapter/section   

CO-9: Analyse the existing research and be able to establish the need of their study in the 

background of studies reviewed 

CO-10: Learn basic criteria for selection of tool(s) from the available standardized tools. 

CO-11: Learn guidelines, principles and procedures for the development of various tools. 

CO-12: Understand the various intricacies of data collection. 

CO-13: Learn to tabulate data according to the objectives of the study 

 

Project: Research Project 

Research Leading to Research Project and Viva (Semester IV) 

 

 Research Project and Viva Voce will be of maximum marks 100. It will be conducted by 

the external examiner (70 marks) appointed by the University and internal examiner (30 

marks), based on the Research Project is to be submitted by the student at the end of the 

second year.  

 As per NCTE guidelines, it is strongly recommended that a department offering the M.Ed. 

programme develop a concept note on the Research Project component that clearly 
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specifies the expectations, assessment rules and procedures, and guidelines for students. 

This note should also include aspects like style sheet and the word limit for the Research 

Project. 

 Research Project work is designed with an objective to make every student to critically 

conduct Research and understand the research methodological procedures learnt 

theoretically. Month-wise methodological procedures have been earmarked. Research 

Project work continues throughout the four months.  

S.No.  Months   Work to be completed 

1 First 

 Identifying a problem  

 Reviewing related literature  

 Preparation & presentation of Research proposal  

 Designing a tool (selection of a standardized tool & 

presentation of tool 

2 Second 

 Finalization & Standardization of the tool (s)  

 Administration of the tool (s)  

 Collection of data 

3 Third 
 Analysis of Interpretation of Data 

 Draft report – Pre-submission  

4 Fourth 
 Final report – Final Research Project and Viva-Voce 

examination 

 

 Each M.Ed. student will have to select a topic and work under the supervision of a faculty 

member allotted to him /her in the IV semester till the final viva-voce examination.  

 In the First month, students are expected to prepare the proposal, reviewing related 

literature, design on their own or should identify & adopt a standardized tool as per the 

nature of the study / problem.  

 In the Second month, each student has to complete identification of sample, administration 

of tool (s) and collection of data.  

 In the Third month, each student has to complete analysis of data and Findings should 

prepare draft report. Pre-submission of the report. 

 In the Fourth month which will be followed by final Research Project Practical Viva-Voce 

Examination. 

 Research Project work will be evaluated by a jury of one internal examiner (Faculty 

member who guided & supervised the study) and one external examiner on the day of the 

Research Project practical examination.  

 Each student shall submit four hard copies and one CD(Soft Copy) of Research Project 

before the examination.  
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 Research Project can be neatly typed and can be limited to 15,000 to 20,000 words. A4 

size Executive Bond paper is used for typing on both sides of the paper. The font is Times 

New Roman and size is 12 points with double space. A margin on left and right sides is 

1.5” while on top and bottom it is 1.0”. All other guidelines are as per the APA style. Pass 

marks in Practicum (Research Project Viva-Voce Examination) shall be 50%. 

 

Selection of Topic for Research Project  

The student will study the following to identify the problems for carrying out the Research 

Project work such as   

 Survey of educational research 

 Journals/periodicals etc. related to the area identified for research. 

 Doctoral Thesis/ M.Phil and M.Ed. Dissertations 

 Research Project Reports 

 Related books/articles for development of conceptual understanding. 

Based on the understanding developed after studying the theoretical course entitles 

Introduction to Research Methods‟ the prospective teacher educators are expected to write the 

research proposal.  

The topic of Research Project should preferably be in the area of specialization that a student 

opts or in the areas introduced in the perspective courses. In case the student decides to 

undertake a topic from perspective or any other areas it must be ensured that the topic 

selected for Research Project has a direct bearing on the area of his/her specialization. 

Framework/Structure of Research Proposal  

The prospective teacher educators are expected to develop a detailed research proposal of 20- 

30 pages which shall comprise of   

1. Conceptual/ Theoretical Framework 

2. Justification/Need/Rationale of the Study 

3. Statement of the Problem 

4. Scope of the Study 

5. Review of Related Literature 

6. Objectives of the Study 

7. Hypotheses of the Study 

8. Methodology (Research Design/ Method of Research) 

9. Definition of Technical  Terms 

10. Variables 

11. Sampling & Technique 

12. Tools of the Study 

13. Statistical Techniques for Data Analysis 

14. Limitations of the Study 

15. Tentative Findings 

16. Chapterization 
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Activities Preparing of Framework for Writing of Research Proposal 

 Sources of review of related studies 

 Development of research questions 

 Referencing in APA style 

 Establishment of linkages between research questions, objectives and hypotheses 

 Development of guidelines for writing of a research abstract 

 Writing of research abstract from a dissertation/research paper   

 Writing research hypotheses, research questions and objectives needs and significance 

of the students. 

Mode of Assessment:  

The evaluation of this component will be done through presentation before the board of 

internal examiners comprising of at least three members. The board of examiners will be 

constituted by the university department/ institution. The broader criteria for evaluation of 

research proposal will be as follows: 

 Originality of topic & Relevance of topic 

 Quality of research questions 

 Comprehensiveness of objectives 

 Conceptual/ Theoretical understanding about the topic 

 Justification/Need/Rationale of the Study 

 Scope of the Study 

 Number of Studies Reviewed and its organization 

 Research Questions 

 Statement of Objectives and Hypotheses 

 Appropriateness of Research design/ method of research, and statistical techniques 

proposed for Data Analysis 

Framework/Structure of Report on Review and Data Collection  

The prospective teacher educators are expected to undertake the following activities and write 

a report covering the following aspects:   

 A brief write up on need and importance of review of related studies   

 Writing and classifying the research abstracts under different variables of study. 

 Analysis of studies reviewed 

 Relevance of the study in hand in relation to the studies reviewed 

 Justification and description of various tools and techniques adopted/ developed for 

collection of data. 

 Methods and procedures adopted for collection of primary and secondary data.  
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 Tabulation of data and titles of tables. 

 

Learning Activities  

 Collection of related studies and writing of their abstracts 

 Analysis of related studies and establishing the need of one‟s study in the background 

studies already conducted.  

 Organisation of a group discussion on the need and importance of literature review.  

 Arranging debates on different styles/approaches on the organisation of review 

chapter/section 

 Listing of various sources of review of related studies. 

 Organisation of seminar on tools and techniques of data collection in quantitative and 

qualitative research.   

 Development/construction of tools for collection of data. 

 Defining strategies for collection of primary and secondary data.  

 Collection of data and tabulation as per objectives of the study.  

 Preparing field report based on observing a case – a classroom, a teacher, a specific 

target group of students – using case study method / participatory observation / 

ethnography technique. 

Mode of assessment:  

The evaluation of this component shall be done through presentation before the board of 

internal examiners comprising of at least three members. The board of examiners will be 

constituted by the university department/ institution. The broader criteria for evaluation of 

this component will be as follows: 

 Number of related studies collected, and the period covered.  

 Organisational arrangement of studies reviewed. 

 Analysis of the studies reviewed and discussion on the relevance of study in the 

background of review.  

 Establishment of linkages between the findings of studies reviewed and hypotheses of 

study in hand.   

 Appropriateness of tools adopted for data collection. 

 Appropriateness of procedures applied for the construction/development of tools/ for 

data collection.   

 Reliability and validity of tools developed or adopted for data collection/ data 

collected from different sources.   

 Appropriateness and expertise in tabulation of research data 

 Appropriateness of titles of statistical tables/ classification of content units used in a 

narrative. 
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Department of Studies in Education 

CBCS Question Paper Pattern for PG Semester End Examination with 

Effect from the AY 2024-25 

 

Disciplines Specific Core (DSC) and Discipline Specific Elective (DSE) 

 

Paper Code: Paper Title: 

 

Time: 3 Hours Max. Marks: 70 

 

Note: Answer any FIVE of the following questions with Question No. 1 (Q1) 

Compulsory, each question carries equal marks. 

 

Q1.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q2.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q3.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q4.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q5.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q6.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q7.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….    7+7 =14 Marks 

Q8.(a)………………………………………………………………….. 

             (b)…………………………………………………………………….     

             (c)………………………………………………………………………5+5+4=14 Marks 

 

Note: Question No.1 to 5, one question from each unit i.e. (Unit I, Unit II, 

….). The Questions may be a  sub questions such as a,&b,  

 

Q6. 14 Marks 

Note :Question No.6, shall be from Unit II and III, the Question  it may 

consists of sub questions such as a, & b,   

Q7. 14 Marks 

Note: Question No.7, shall be from Unit IV and V, the Question  it may 

consists of sub questions such as a, & b,   

 

Q8. 5+5+4=14 Marks 

Note: Question No-8 shall be from Unit II, Unit III , Unit IV and Unit V. The 

question shall have the following sub questions and weightage. i.e a – 05 marks, 

b – 05 marks, c – 04 marks. 
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Studies in Education 

CBCS Question Paper Pattern for PG Semester End Examination   

with Effect from the AY 2024-25 

 

                                          Generic Elective Course (GEC) 

 

Paper Code: Paper Title: 

Time: 1 Hours Max. Marks: 30 

 

Note: Answer all the sections 

     Section -A 

 

Q1. Answer all the following question each question carries one marks  5x1=5 

(a)………………………………………………………………….. 

        (b)…………………………………………………………………….   

(c)………………………………………………………………….. 

        (d)…………………………………………………………………….     

(e)………………………………………………………………….. 

  

                                                 Section -B 

          Answer any five of the following questions, each question carries two marks.  5x2=10 
Q2…………………………………………………………………..     

Q3.………………………………………………………………….. 

Q4.………………………………………………………………….. 

Q5.………………………………………………………………….. 

       Q6…………………………………………………………………….     

Q7.………………………………………………………………….. 

        Q8…………………………………………………………………….     

                                                 Section -C 

        Answer any Three of the following questions, each question carries five marks.  3x5=15 
Q9…………………………………………………………………..     

Q10.………………………………………………………………….. 

Q11………………………………………………………………….. 

Q12………………………………………………………………….. 

       Q13…………………………………………………………………….     

 

 

 

 

 


